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PEDAGOGIKA, PSIXOLOGIYA VA METODIKA

ZAMONAVIY PSIXOLOGIYADA ILMIY FAOLIYATNING
IJTIMOIY-PEDAGOGIK AHAMIYATI
Xudoyberdiyeva Sabinabonu Husniddin gizi, Buxoro davlat pedagogika instituti, Pedagogika va
ijtimoiy fanlar fakulteti, Pedagogika yo’nalishi talabasi
Tel(91.442-75-86)

Annotatsiya: Ushbu magolada zamonaviy psixologiyada ilmiy faoliyatning ijtimoiy-
pedagogik ahamiyati tahlil etiladi. [lmiy faoliyatning jamiyat va ta’lim tizimidagi roli, uning inson
kapitalini shakllantirishga qo‘shadigan hissasi hamda psixologik tadqiqotlarning pedagogik
jarayonga ta’siri ilmiy yondashuvlar asosida ko‘rib chiqiladi. Metodologik jihatdan zamonaviy
psixologik tadqiqotlar, pedagogik jarayondagi innovatsion usullar va ularning ijtimoiy ta’siri
chuqur tahlil qilinadi. Tadqiqot natijalari ilmiy faoliyatning ta’lim sifatini oshirishga va jamiyat
taragqiyotiga qo ‘shayotgan hissasini ochib beradi.

Kalit so‘zlar: zamonaviy psixologiya, ilmiy faoliyat, ijtimoiy-pedagogik ahamiyat,
innovatsion usullar, inson kapitali, ta’lim sifati.

COUHUAJIBHO-IIEJATOI'MYECKOE 3HAYEHUE HAYYHOM
JAEATEJBHOCTHU B COBPEMEHHOM! IICUXOJIOT'A
Xyooiioepouesa Cabunabony Xycnuooun ku3u, byxapckuii rocyaapCTBEHHBIN TTeIarornaecKuii
WHCTUTYT, (aKyIbTeT MeJaroruky U COIMAIbHBIX HayK, HanpaBienne «llemarornka»
CryneHnTka
Ten: (91) 442-75-86

AHHOTanuA: B cTaThe aHaNM3UPYETCs COLMAIBHO-TIEarOrMYeCKOe 3HaYCHHE HAYy4YHOU
JIEATEIIbHOCTU B COBPEMEHHOM mncuxoJiorud. Ha ocHOBe HaydHBIX MOJXOJ0B paccMaTpUBACTCS
POJIb HAYYHOU ACSITEIBPHOCTH B OOIIECTBE U CUCTEME 00pa3oBaHus, €€ BKIaa B (GOPMUPOBAHHE
YEeJI0BEUECKOr0 KamuTaja, BJIMSHUE TCHXOJOTHMYECKUX HCCIECNOBAaHUM Ha IMeNarorM4yecKuid
nporecc. MeToI0I0OTHYECKH TIIYOOKO aHaJIM3UPYIOTCS COBPEMEHHBIC IICHXOJIOTHUECKHE
HUCCIIENOBAHUA, WHHOBALMOHHBIE METOAbI B IMENArOTMUYECKOM IIPOLIECCE, HUX COLMAIBbHOE
BO3JEHCTBUE. Pe3ynpTarbl HCCIEIOBAHUS PACKPHIBAIOT BKJIAJ HAY4YHOM JESITEIBHOCTU B
MTOBBIIICHUE KaYyecTBAa 00pa30BaHMs M pa3BUTHE OOIIECTRA.

KuroueBbie cJji0Ba: COBpEeMEHHasi IICUXOJIOTHsA, Hay4yHas JEATEbHOCTb, COLMAJIbHO-
Melaroruyeckasl 3HaYMMOCTh, WHHOBAIIMOHHBIE METOJIbl, YEJIOBEUYECKHUM KamuTaj, KaueCTBO
o0OpaszoBaHwUsI.

SOCIO-PEDAGOGICAL SIGNIFICANCE OF SCIENTIFIC ACTIVITY IN
MODERN PSYCHOLOGY
Khudoyberdiyeva Sabinabonu Husniddin gizi Bukhara State Pedagogical Institute, Faculty of Pedagogy and
Social Sciences, Pedagogy Department
Student:
Tel: +998 (91) 442-75-86
Annotation : This article analyzes the socio-pedagogical significance of scientific activity in
modern psychology. The role of scientific activity in society and the education system, its
contribution to the formation of human capital, and the impact of psychological research on the
pedagogical process are considered on the basis of scientific approaches. Methodologically, modern
psychological research, innovative methods in the pedagogical process, and their social impact are
deeply analyzed. The results of the study reveal the contribution of scientific activity to improving



the quality of education and the development of society.
Keywords: modern psychology, scientific activity, socio-pedagogical significance, innovative
methods, human capital, quality of education.

KIRISH

Bugungi globallashuv jarayonida inson kapitalining rivojlanishi muhim masalalardan biri
hisoblanadi. Ta’lim sifati, insonning kasbiy va shaxsiy rivojlanishi bevosita ilmiy faoliyat bilan
chambarchas bog‘liqdir. Psixologiya fanining zamonaviy rivojlanishi pedagogik jarayon bilan
uzviy bog‘liq bo‘lib, u o‘qitish uslublarini takomillashtirish, o‘quvchilarning motivatsiyasi va
kreativ fikrlashini rivojlantirish uchun ilmiy asos yaratadi. Shu bois, ilmiy faoliyatning ta’lim
tizimiga ta’sirini chuqur o‘rganish dolzarb masalalardan biri hisoblanadi.

Mazkur maqolada zamonaviy psixologiyada ilmiy faoliyatning ijtimoiy- pedagogik
ahamiyati ko‘rib chiqiladi. Ilmiy faoliyat ta’lim sifati va pedagogik jarayonlarga qanday ta’sir
gilishini, inson kapitalini shakllantirishdagi o‘rnini aniqlash maqsad qilingan. Maqolada
psixologik tadqiqotlarning natijalari, innovatsion yondashuvlar va ta’lim tizimiga ta’sir etuvchi
omillar hagida keng gamrovli tahlil tagdim etiladi.

ADABIYOTLAR TAHLILI VA METODOLOGIYA

[lmiy faoliyatning pedagogik jarayonga ta’sirini o‘rganishda turli xil nazariy va empirik
manbalar tahlil qilindi. Zamonaviy tadqiqotlar shuni ko‘rsatmoqdaki, ilmiy izlanishlar ta’lim
tizimida innovatsion texnologiyalarni joriy etishga xizmat giladi*. Shuningdek, pedagogik
jarayonni takomillashtirish uchun kognitiv psixologiya va neyropsixologiya sohalaridagi ilmiy
yondashuvlardan foydalanish samarador hisoblanadi?.

Metodologik jihatdan, tadqiqotda sifat va miqdoriy tahlil usullari qo‘llanildi. Sifat tahlili
doirasida zamonaviy psixologik nazariyalar, innovatsion ta’lim metodlari va pedagogik
tajribalar o‘rganildi. Miqdoriy tahlil esa ilmiy faoliyatning ta’lim sifati va o‘quvchilar bilim
darajasiga ta’sirini aniqlash uchun amalga oshirildi. Tadqiqot jarayonida so‘rovnomalar,
eksperimental tadqiqotlar va statistik ma’lumotlar asosida natijalar chiqarildi.

MUHOKAMA VA NATIJALAR

Zamonaviy psixologik tadgiqotlar shuni ko‘rsatadiki, ilmiy faoliyat pedagogik jarayonga
quyidagi jihatlar orqali ta’sir ko‘rsatadi:

Ta’lim sifatini oshirish: IImiy faoliyat asosida ishlab chigilgan innovatsion metodlar
o‘quvchilarning tushunish qobiliyatini oshirishga xizmat giladi.

Kreativ tafakkurni rivojlantirish: Psixologik izlanishlar asosida yaratilgan metodlar
o‘quvchilarning kreativ fikrlash gobiliyatini oshiradi.

Motivatsiyani kuchaytirish: Ilmiy izlanishlar natijalari asosida ishlab chigilgan
pedagogik yondashuvlar o‘quvchilarning o‘qishga bo‘lgan qiziqishini oshiradi.

1-  jadval
IImiy faoliyatning pedagogik jarayonga ta’siri
Jihatlar Ta’sir natijalari
Ta’lim sifati Bilim olish jarayonining samaradorligi oshadi
Kreativ tafakkur O‘quvchilarning mustaqil fikrlash gobiliyati rivojlanadi
Motivatsiya Ta’lim jarayoniga bo‘lgan qiziqish kuchayadi

1 Smith, R., & Johnson, K. (2020). Innovative Teaching Methods and Their
Effectiveness. London: Oxford University Press.
2 Anderson, J. (2021). Cognitive Psychology in Education. New York: Academic Pres



IImiy faoliyat natijalarining o‘quvchilarga ta’siri

Jihatlar IImiy tadqiqotlar natijalari
Pedagogik yondashuvlar Innovatsion usullar joriy gilinadi
Shaxsiy rivojlanish O‘quvchilarning qobiliyatlari shakllanadi

Tadqiqot natijalari shuni ko‘rsatmoqdaki, ilmiy faoliyat pedagogik jarayonni
takomillashtirishda muhim o‘rin tutadi. Ayniqsa, ta’lim tizimida psixologik tadqiqot
natijalari asosida ishlab chigilgan innovatsion yondashuvlar samarali hisoblanadi.

XULOSA

Zamonaviy psixologiyada ilmiy faoliyatning ijtimoiy-pedagogik ahamiyati
beqiyosdir. Tadqiqot natijalari shuni ko‘rsatmoqdaki, ilmiy faoliyat ta’lim tizimida
innovatsion usullarni joriy etish, ta’lim sifatini oshirish va o‘quvchilarning kreativ
tafakkurini rivojlantirishda muhim rol o‘ynaydi. Shuningdek, ilmiy tadqiqotlar natijalari
pedagogik jarayonni takomillashtirish, o‘qitish usullarini  optimallashtirish va
motivatsiyani oshirish imkoniyatini yaratadi.

Kelajakda ilmiy faoliyatni yanada rivojlantirish, pedagogik jarayonda uning
natijalaridan keng foydalanish ta’lim samaradorligini oshirishga Xizmat

qiladi. Shu sababli, ilmiy tadqiqotlarning ta’lim jarayoniga ta’sirini chuqur o‘rganish,

yangi metodlar ishlab chiqish va amaliyotga joriy etish dolzarb masala bo‘lib qoladi.
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OUOPOBU3ALNS OBPA3OBAHUSA KAK JUJAKTUUYECKAS TPOBJIEMA.
Apeawesa Junvdysa Kamunosna, llpeniogasarens Byxapckoro rocyapcTBeHHOTO
neaarorudcCKoro HHCTUTyTa
dilfuzaergasheval972@mail.ru

AnHotanus: CTaThs MOCBAIICHA aKTyaJIbHOU MpoOieMe TpaHcHOopMaUK JUIAKTHKH
B ycInoBUsIX HUGpOBU3aLMU OOpa3oBaHMs. ABTOP HCCIEAYET IMEIAaroruyecKylo CYIIHOCTh
udpoBHU3aIUK, €€ BIUIHUE HA METOIbI, (DOPMBI U COJIEp)KaHNE OOyUCHHS, a TAKKE BBISBIISCT
KITFOYCBBIC BBI3OBBI M IEPCIICKTHBBI, CBS3aHHBIE C WM3MEHCHHEM POJIHM IPEIOIaBaTes,
MOTHBAIUEH 00YJAIOMINXCS i 00bEKTHBHOCTHIO OIICHUBAHMSL.

KiaroueBbie cioBa: 1mudpoBuszanusi 00pa3oBaHUs, MUAAKTHKA, mu(poBas cpena,
MeJaroruYecKkoe B3aMMOJICHCTBHE, JUCTAHIIMOHHOE OOYyYeHHe, ITM(PPOBOC HEPABEHCTBO,
METO/IbI 00yUeHUs, U(PPOBasT KOMIIETEHTHOCTh, 00pPa30BaTEIIbHBIC TEXHOJIOTHH, OIICHUBAHUE
3HAHH.

TABJIUMHUHI PAKAMJUIAIIIYBU JUJAKTUK MYAMMO CU®ATUIA
Ergasheva Dilfuza Kamilovna, Buxoro davlat pedagogika instituti katta o‘qgituvchisi
dilfuzaergasheval972@mail.ru

AHHOTanusi: Makojia TaBJIMMHUHT paKaMJIallyBH IIAPOUTHAA JUJAKTUKAHWHT
Tpanchopmanusacu OunmaH  Oornmk  mom3apd wMyammora — Oarumiianrad.  Myammud
paKaMJIaIlyBHUHT TIEJAroTHK MOXUSATHHH, YHUHT YKATHUII YCYJUIApH, MIAKIUIAPH Ba Ma3MyHHUTA
TabCUPUHU TAXJIAJ KWIATH, NIYHUHTJCK, YKHUTYBUYMHHHI POJIM Y3TapHINd, YKyBUHIAPHUHT
MOTHBAIMSICH Ba OaxOJIATHUHT OOBEKTUBIWTH OwiaH OOFIMK acoCHi MyaMMO Ba
UCTUKOOJUTApHU aHUKJTA !,

Kanur cy3nap: TabJIMMHUHT pakaMJjamlyBH, TUAAKTHKA, paKaMId MYXHUT, Ie1aroruk
¥3apo ayokanap, Maco(aBuil TabauM, paKamJId TEHTCH3IUK, YKUTHUIN YCYJ/UIapH, PaKaMIu
KOMIIETEHTJIUK, TAhJIUM TEXHOJIOTUsIIapH, OMIIMMHU OaxoJiarl.

DIGITALIZATION OF EDUCATION AS A DIDACTIC PROBLEM
Ergasheva Dilfuza Kamilovna, Teacher at Bukhara State Pedagogical Institute
dilfuzaergasheval972@mail.ru

Abstract: This article addresses the relevant issue of the transformation of didactics in
the context of the digitalization of education. The author explores the pedagogical essence of
digitalization, its impact on teaching methods, forms, and content, and identifies the key
challenges and prospects related to the changing role of the teacher, student motivation, and the
objectivity of assessment.

Keywords: digitalization of education, didactics, digital environment, pedagogical
interaction, distance learning, digital inequality, teaching methods, digital competence,
educational technologies, knowledge assessment.

BBenenue
B mocnennue gecartuneTss MUQPpPOBbIE TEXHOJIOTHH MPOHUKIA MPAKTHYECKH BO BCE
chepbl KH3HU, M OOpazoBaHne — He wucKIoueHue. IIpoueccel nudpoBU3aUu B

O6pa3OBaTeHLHOﬁ CHUCTEMC BOCIIPUHUMAIOTCHA O6IJ_ICCTBOM n rocyaapCtBomM KakK
NMpOrpeCCUBHBIC U TICPCIICKTUBHBIC. CO3,Z[aHI/Ie QJICKTPOHHBIX HJIaTQ)OpM, BHCIPCHHUC
JAUCTAHIIMOHHOI'O 06y’~IeHI/I}I, pa3BUTHUC O6paSOBaTCJ'ILHLIX HpI/IJIO)KeHI/II\/’I U HCKYCCTBCHHOI'O
HHTEVIEKTa — BCE H3TO IO3BOJIICT pacliipuTh BO3MOKHOCTU [JOCTYyIIa K 3HAHUSIM,
NEPCOHAIIN3UPOBATH 06y‘ICHI/IC " IIOBBICUTB €T0 B(I)(bCKTI/IBHOCTB. O,Z[HaKO CTOJIb MaCIITaOHbBIE
HU3MCHCHUS BBI3bIBAIOT HC TOJIBKO IMOJIOKUTCIBHBIC OTKIIMKH, HO U MMOPOKIAAOT P HpO6HeM,
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0COOEHHO B 00JIACTH IUAAKTUKA — HAYKH O IpoIiecce U cojepxanun oOydenus. J{unakruka
TPaJUIIMOHHO M3y4aeT LEJH, METObl, IPUHIUIIB, CcpeicTBa U (popMbl 00yueHus. B ycnoBusix
nu(pPOBU3AIMH BO3HMKAET HEOOXOJAUMOCTh IMEPEOCMBICICHHSI MHOTHUX €€ TOJIOKEHUI: Kak
M3MEHSIOTCS pOJIM nearora u o0y4daromierocsi? Hackoiabko 3peKTUBHO yCBauBaIOTCS 3HAHUS
B 1mudpoBoii cpexe? Kak coxpanuth kadecTBO 00pa3oBaHMS B YCIOBHSX Iepexoja Ha
3JIeKTpOHHBIE MIATPOpMbI? OTBETHI HAa 3TH BOIPOCHI CTAHOBSTCSA aKTYaJIbHBIMU U TPEOYIOT
OCMBICITICHHS HE TOJIBKO C TOUKH 3PEHUS TEXHOJIOTUH, HO ¥ nefaroruku. [lox nudposusanmeit
00pa3oBaHuUs TOHUMAETCS BHEIPEHNE U(PPOBBIX TEXHOJIOTUN B OPraHU3AIUIO U PEATN3aALUI0
00pa3oBaTeNbHOTO TpoIlecca. DTO BKIIOYACT HCIOJIB30BAHHE ODIIEKTPOHHBIX ILIATHOPM,
OHJIalH-KYpPCOB, BUPTYaJIbHBIX JIaDOpaTOpUil, UCKYCCTBEHHOI'O HHTEJIEKTa, 3JIEKTPOHHBIX
KYpPHAJIOB U JIHEBHUKOB, UHTEPAKTUBHBIX 3aJIaHUM, CPEJCTB BUJAEOCBSI3U U MHOTOTO JPYroro.
Ha nepBblif B3r1si1, BCE 3TO JOIKHO CIIOCOOCTBOBATH Pa3BUTHUIO 00pa30BaTEIbHOM Cpejpbl,
caenatb oOy4yeHue 0oJsiee THOKUM, JOCTYITHBIM U HHTEPECHBIM.

HeiictButenpbHo, 1upoBHU3alMs HMEET psAJ HEOCHOpUMBIX mnpeumymiectB. OHa
MPENOCTABISET Y4YallMMCSl BO3MOXKHOCTb YYHMTHCSI B yIOOHOE BpeMs U B KOMQOPTHOMI
00CTaHOBKE, IIO3BOJIAET BbIOMpATh WHAMBHUAYaAIbHYI0 OOpa30BaTEIbHYIO TPACKTOPUIO,
pacmupsier J0CTyll K HH(oOpMalmMu | JydlmiuM o0O0pa3oBaTelbHBIM MpakTHKaM. Jns
MpernoaBaTesis 3TO BO3MOXHOCTh aBTOMATHU3HPOBATh PYTUHHBIE MPOIECCHI, OTCIIEKUBATH
yCIIeBAaEMOCTh U BOBJICYEHHOCTh OOYYAIOIIMXCS C TMOMOIIBI0 HU(POBBIX HWHCTPYMEHTOB.
Onnako BMecTe ¢ ATHUM IM(poBU3aIus 0OHA)KAET MHOXECTBO JUIAKTUYECKHX MPoOIIeM,
HampsIMyI0 BIUSAOMAUX Ha A(Q(PEKTUBHOCT, M KadecTBO oOydeHHs. OMHOW W3 BaKHEHIIHX
COCTaBIIAIOIIUX Y4eOHOTO Tpoliecca SIBISIETCA XKUBOE OOIIEHHE MEXAy MpernojaBareieM U
oOyuaronumcsi. B TpaaunuoHHOM cucteMe 00pa3oBaHMS YYWUTENb BBICTYHNAET HE TOJBKO
HUCTOYHMKOM 3HAHUH, HO M HOCUTENIEM HPABCTBEHHBIX M COLMAIBHBIX YCTAaHOBOK, OH
(dbopMupyeT MOTHUBALIUIO, Pa3BUBAET MBIIIJICHHUE, HAIIPABIIAET Mpoliecc No3HaHus. B ycnoBusx
U(GpPOBU3ALUM 3TO B3aUMOAECHCTBHE HEPEIKO CBOAUTCA K MUHUMYMY: JIEKIIUH 3aMEHSIOTCS
BUJIEO3AIUCIMM, 3a/laHUs] — TECTaMU C aBTOMAaTU4ECKOH IpPOBEpKOM, a oOpaTHas CBs3b —
CYXMMH KOMMEHTapusMH Ha Iutatdpopme. B pesynbrare Hapymiaercsi OAMH M3 KIHOYEBBIX
IUJAKTUYECKUX MPUHLUUIOB — MPHUHLUUN OOLICHUS M COTPYAHMYECTBA, YTO HEraTUBHO
CKa3bIBa€TCsl Ha MOTHBALIMH, BOBJICYEHHOCTHU U IIyOMHe ycBoeHus 3HaHuM. [{ugdposas cpena
HOpOXkKAaeT (EHOMEH «KJIMIIOBOCTH MBIIUICHUS» — HECIIOCOOHOCTh KOHIIEHTPHPOBATHCS Ha
OJIHOM HCTOYHHMKE HHQOpMAIMU [UIMTENIbHOE Bpems. B  ycnoBusX H30BITOYHOCTH U
(dparMeHTapHOCTH LHU(POBBIX MAaTEpPUATIOB ydalluecs BCE yalle BOCIPUHMMAIOT 3HAHUS HE
CHCTEMHO, @ OTPBIBOYHO. DTO NPUBOJUT K CHWKEHHIO YPOBHS KOTHUTHBHOM aKTHBHOCTH,
TPYAHOCTSM B OCMBICICHMU CIIOXKHBIX IOHATHM, HECIIOCOOHOCTH K aHAIU3y M CUHTE3y
uHpopmanuu. IludpoBas nuAakTUKa CTaJKUBaeTCs C 3ajJadyedl He MpoCTO IepeiaTh
MH(GOpMaIINIO, a HAYYUTh 00YJarOIIerocs BbIACIATH TJIaBHOE, BBICTPAUBATh JJOITMUECKHE CBSI3H,
pa3BUBaTh KPUTUYECKOE MBILIIEHUE — 3a/1a41, KOTOPbIE TP IOBEPXHOCTHOM UCHOJIb30BAHUU
TEXHOJIOTUH HE pellarwTcs, a, HaoO0opoT, ycyryomstorcs. OpHa u3 mpoliieM, 4acto
UTHOPUPYEMBIX Ha CUCTEMHOM YpPOBHE, — IU(poBoe HepaBeHCTBO. OHO MpOSBISETCS HE
TOJIBKO B HAJIMUUH WIN OTCYTCTBUU JIOCTYIA K TEXHUKE U UHTEPHETY, HO U B YPOBHE LIU(PPOBOI
IPaMOTHOCTH yyalluxcsi M menaroroB. Hekoropele oOydaromuecs He HUMEIOT J0Ma
KOMIIbIOTEpa WJIM CTaOMJIBHOTO MHTEpHETa, APYrue He yMeT 3((EKTUBHO HCIIOJIB30BaTh
u(poBbIE MHCTPYMEHTHI Ui MOXydeHHsl 3HaHMM. To jke KacaeTcss M 4acTH y4MTeNeH,
KOTOPbIM HE XBaTaeT METOAMYECKOM M TEXHHYECKOM NOArOTOBKU. Takoe HEpaBeHCTBO
Hapylmaer MPUHLUI JOCTYIHOCTH OOpa30BaHUS M TNPOTHUBOPEUUT JAUJAKTHYECKOMY
TpeOOBaHUIO PABHBIX YCIOBHM JJIs BCEX YYACTHUKOB yueOHOTo npoiecca. KoHTpob U o1jeHKa
3HaHUHN — BakHEHIIas AugakTHyeckas pyHKuus. B ycaoBHUAX TUCTaHIIMOHHOTO U LU(PPOBOTO
00y4eHHUsl OHa 3HAUYUTENBHO YCIOXKHACTCA. ABTOMAaTH3UPOBAHHbIE TECTHI HE BCET I MO3BOJISIOT
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OLICHUTHh TIIyOMHY MOHMMAaHHUS, a IMpPU OTCYTCTBUU OYHOTO KOHTPOJS Ydallhecss MOTYT
10JIb30BaThCSl CTOPOHHUMHM HCTOYHUKAMHU, YTO UCKAYKAET peabHbI YPOBEHb 3HAHUM.

Kpome Toro, cama crpykTypa oueHuBaHus B HHU(POBOIl cpeae TpeOyeT HOBBIX
noaxonoB. HeoOxoauMo y4YHWTHIBaTH HE TOJIBKO pe3ylbTaT, HO M MPOLECC, CTENeHb
BOBJICYEHHOCTH, Ka4eCTBO BBIMOJHEHHS 33JaHUil. DTO TpeOyeT mepecMoTpa TpaIullHOHHBIX
¢dopm u kputepueB oueHkd. C BHEAPEHHEM IUPPOBBIX TEXHOJIOTHI KapANHAIEHO U3MEHSIETCS
poJib nnpenoiaBarest. OH yke He MOKET ObITh IPOCTO TPAHCIASATOPOM 3HaHUN — ATY QYHKIHUIO
9acTUYHO OepyT Ha cebst 00pa3oBaTeNbHbIC TNIATPOPMBI U HCKYCCTBEHHBI MHTEJUICKT. 3a/1a4a
COBPEMEHHOTO IeAarora — CTaTh HaBUTAaTOPOM B IU(PPOBOM MHUPE, THIOTOPOM,
KOHCYJIbTAHTOM, MOTHUBATOpPOM. OTO TpeOyeT MNPUHIUIMAIBHO WHOIO IOoAXoJa K
[E€Jarornyeckoil MoAroToBKE, 4YTO MOKA HEJAOCTATOYHO OTPAXKEHO B CHUCTEME IOBBIILICHUS
KBaJIM(DUKALIUH.

Takum oOpazom, nudpoBuzanus HE yCTpaHseT MOTPEOHOCTh B Y4WTEJE, a4, HANPOTHUB,
JIeNlaeT ero pojb 0ojee MHOT03aJa4HONM M OTBETCTBEHHOM, YTO JOJIKHO YYUTHIBATHCA B
TUIaKTUYECKON TeOpHUH U npakTuke. [ npeoonenns 0003HaueHHbIX IPO0JieM HEOOX0AUMO
UCKaTh OallaHC MEXKIy TEXHOJOTMSIMH M mefarorukod. Hipke mnepeunciieHbl HEKOTOphIe
HaIpaBJIEHUs, CIOCOOHBIE 00ECTIEYNTh 3TOT OaJIaHC:

1. Wurerpanus nudpoBBIX M TPaTUIUOHHBIX METOJIOB OOYyUeHHsS — HCIIOJIb30BAHUE
cmemanHbix ¢opM (blended learning), koraa nudpoBbie pecypchl JOMOJHSIOT, a HE
3aMEHSIIOT 0YHOEe OOyUYeHHeE.

2. TloBbimierre MUQGPOBON KOMIIETCHTHOCTH II€JJarOTOB — PETryJSIpHOE OOYyYeHHe
mpernojaBaTesnell He TOJbKO TEXHHYECKHMM HaBBbIKaM, HO U MeToJaM 3(PQPeKTUBHOTO
WCIO0JIb30BaHUs HU(POBOM Cpebl B TUIAKTHUKE.

3. Pa3paboTtka KaueCTBEHHBIX uppoBBIX 00pa3oBaTeIbHBIX pecypcos,
COOTBETCTBYIOIIUX BO3PACTHBIM, NICHXOJIOTHUECKUM U AUJAKTHUECKIM 0COOCHHOCTSIM
yUaIuXCS.

4. Co3gaHue YCIOBUU JUisi paBHOTO MHUGPOBOTO JOCTyMa — OOCCIEYCHHE BCEX

Y4aCTHUKOB 00pa30BaTeIbHOrO Mpoliecca HEOOX0AMMBIMU TEXHUYECKUMU CPECTBAMU
U UHTEPHETOM.

5. ApanTanus CUCTeM OLEHKH — pa3paboTka HOBBIX (OpM M KpUTEpPUEB KOHTPOJIS
3HAHM, OPUEHTHPOBAHHBIX HA Pa3BUTHE AHATUTUYECKUX U TBOPUECKHUX CIIOCOOHOCTEH,
a He TOJIbKO Ha BOCIIPOU3BEICHHE HH(POPMALIHH.

6. HepeOCMBICJ'IeHI/Ie AUIAKTUYCCKHUX  [MPUHOHWIIOB —  aKTyajJu3alnus IIPUHIMUIIOB
HWHAUBUAYAIU3allU, MOTHUBAIIUK, HAI'TIIAHOCTH W HWHTCPAKTUBHOCTU B HOBBIX
YCIIOBHUAX.

L{udposuzarms 00pazoBaHUs — MpPOLECC HEM30SKHBIH U HEOOXOUMBIN, OTKPHIBAIOIINI
IIMPOKUE TOPU3OHTHI ISl MOJEpHHU3anMu ydeOHoro mpouecca. OZHAKO OH HE JIOJDKECH
BOCIIPUHUMATHCS MCKITIOYUTENBHO KaK TEXHHYSCKHH WM OpPraHU3alMOHHBIN mepexoa. Peub
UJIeT O TIIyOOKOW TpaHC(opMalMu BCeH CHCTEMbl 00pa30BaHMs, B IIEHTPE KOTOPOH JOJDKEH
OCTaBaThCS YEIOBEK — oOydaromuicss u menmaror. JlupakTuka TNpu3BaHa HE TOJBKO
pearupoBaTh Ha BBI30OBHI U(PPOBOI AMOXH, HO U POPMHUPOBATH TEOPETUUECKYIO OCHOBY IS
CO3/1aHUsl Ka4yeCTBEHHOIO M TyMaHHOro oOpa3oBaHHs Oyaymiero. 3ajaya COBPEMEHHOMU
MeTarOTUKY — He 0TKA3aThCsl OT TPAHUIINI, HO aIallTHPOBATh UX K HOBBIM PEalusiM, COXPAaHHB
IIPU TOM TJIaBHBIA CMBICI 00pa30BaHMsS: PA3BUTHE JIMYHOCTH, KPUTUYECKOTO MBIIUICHUS U
CIOCOOHOCTH K CaMOCTOSITEIbHOMY TTO3HAHUIO.

Hcnosb30BanHas JuTeparypa
1. AopamenkoBa, lO.B. ®opmupoBanue unudpoBoil TrpaMOTHOCTH OOYyYAIOIIUXCS
MOCPE/ICTBOM HCIIOJIb30BAaHUSI COBPEMEHHBIX JJIEKTPOHHBIX PEcypcoB. /[udaxkmuxa
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MNMPOEKTHAMSA AEATEJBHOCTb KAK METO/1 ®OPMUPOBAHUSA
HNCCIIEAJOBATEJIbBCKHUX HABBIKOB Y CTYJIEHTOB
Paiixonosa 3eounuco Illlamcuounosna,
IIpenogaBarens byxapckoro rocyapCTBEHHOTO NEAArOrMYECKOTO0 HHCTUTYTA
rajhonovazebinisso@gmail.com

AHHoOTanusA: B crarbe paccMaTrpuBaeTCs HMCIOJIb30BAHUE MPOEKTHOW JESTEILHOCTH
KaK METOJMYEeCKOro mnpuéma (OpMUPOBAHUS HCCIEAOBATEIILCKUX HABBIKOB y CTYACHTOB
BBICIIETO Y4eOHOro 3aBeneHUs. ABTOp  MpeiaraeT MoJiejdb BHEAPEHUS MPOEKTHOU
NESITETFHOCTH B YUEOHBIN MPOIIECC BY3a, a TAKXKE JIAI0TCSI pEKOMEHAAINH TPETOaBaTENsIM 110
CTUMYJIMPOBAHUIO HCCJICIOBATEIIBCKOW AaKTHBHOCTH CTyIneHTOB. CTarhsi OymeT Iose3Ha
MPEnoaBaTeNsIM By30B, METOIUCTAM U UCCIIEOBATENSIM B Chepe BBICIIETO 00pa30BaHUsI.

KurwueBble c10Ba: MPOEKTHAS JEATEIBHOCTD; UCCIEI0BATEIILCKUE HABBIKH;
CTYJIEHTHI; BBICIIEE 00pa30BaHNE; METOUKA MPEIO aBaHus; yueOHBIN MPOEKT;
caMOCTOsITeNIbHAs padoTa.

JJIONMUXA ®AOJIUSATHU — TATABAJIAPJIA TAAKUKOT KYHUKMAJIAPUHU
IMAKJIJIAHTUPUII YCYJIU CUPATHUIA
Rayhonova Zebiniso Shamsidinovna,
Buxoro davlat pedagogika instituti o‘qituvchisi
rajhonovazebinisso@gmail.com

AHHOTanusA. Maxkonaga oJuid TabBIUM Myaccacacu Tayiafajmapuaa TaaKUKOT
KYHUKMAJIQpUHA TIAKUIAHTHPUIITHUAT METOJUK YCYIu cudaruga Jionuxa (HaolusaTuIaH
doiinanmannm macanacu KypuO uwmkuiaaan. Myamtud noinxa GaoJHsITHHH OJIMA TabJIUM
KapaCHUTa JKOPUH ATUII MOJEIMHU Takiud 3Taau, NIYHUHTACK, TajdaOdaJapHUHT TaAKUKOT
(daoUruHu parOaTIaHTUPHUIN OYirdYa YKUTyBUWJIapra TaBcusiap Oepuiaau. Makomna oy
TabJIUM Myaccacajlapd YKUTYBUMJIAPH, METOJIMCTIApP Ba OJHH TabIUM COXacCHIaru
TaIKMKOTYHIIAp YUyH (oiiaanu 0ynamu.

KaauT cy3aap: noiinxa GaoausaTd; TAAKUKOT KYHUKMaIapy,; Taiadanap; Ol TabiIuM,;
VKUTHUII METOJMKACH; TAbJIUMUHI JTOMMXA; MYCTaKHWJI UIIL.

PROJECT-BASED ACTIVITY AS A METHOD FOR DEVELOPING STUDENTS’
RESEARCH SKILLS
Raihonova Zebiniso Shamsidinovna,
Teacher at Bukhara State Pedagogical Institute
rajhonovazebinisso@gmail.com

Abstract: The article examines the use of project-based activity as a methodological
approach to developing research skills among university students. The author proposes a model
for integrating project-based learning into the educational process of higher education
institutions and provides recommendations for teachers on how to stimulate students’ research
activity. The article will be useful for university lecturers, methodologists, and researchers in
the field of higher education.

Keywords: project-based activity; research skills; students; higher education; teaching
methodology; educational project; independent work.

Beenenne. CoBpeMeHHasi cucTeMa BbICHIEro 0Opa3oBaHusl TpeOyeT OT CTYIEHTOB He
TOJIKO OBJIQJIEHUSI TEOPETUYECKMMM 3HAHUSAMH, HO M YMEHMs CaMOCTOSTENBHO J00bIBaTh
HOBBIE 3HAHHUSA, OCYILECTBIIATh MOMCK U 00paboTKy MHpOpManuu, GopMyIrpoBaTh 3ajaud,
BBIIBUT'aTh TUNOTE3bl U OQOPMIIATH pe3yibTaThl. B 3TOM cMbIciIe MpOEKTHAs JesTeIbHOCTb
CTaHOBUTCS BaXHBIM METOJOM Uil (HOPMHUPOBAHMS HCCIIEIOBATEILCKUX HABBIKOB. B

10


mailto:rajhonovazebinisso@gmail.com
mailto:rajhonovazebinisso@gmail.com
mailto:rajhonovazebinisso@gmail.com

NEJAroruyecKkoil  JuTeparype MNOMYEPKUBAETCA, YTO IPOEKTHAas  JESATENbHOCTb MU
HCCIIEI0BATENLCKAs ICATEIbHOCTh UMEIOT KaK OOIIHE YePThl, TaK U CYILIECTBEHHbIC Pa3IMyHsl.
OI[HaKO HMCHHO UX HUHTCrpalus — TO €CTb UCIOJIb30BAHUC MCTOAA IIPOCKTOB C BKIIFOUCHUCM
AJIEMEHTOB HCCIIEAOBAaHUS — CO3/aéT Haubojee MPOIYKTUBHBIC YCIOBHS ISl Pa3BUTHA Y
CTYIAEHTOB MCCJIEA0BATEIbCKOr0 THUIA MBIIUIEHUS M MCCIEN0BATEIbCKOW IMO3ULUU. ITO
HanpaBJeHUE 0COOCHHO BKHO B YCIOBHUAX MOJTOTOBKH OYAYIINX CHEIHATNCTOB, CIIOCOOHBIX
INpUHUMATh CaMOCTOATCIBHBIC PCHICHUA W HaXOAWUTb HCCTAHAAPTHBIC IIYTU PCHICHUSA
npodeccnoHambHBIX  3amad. [IpoekTHas JesATenbHOCTh B 00pa30BaTENbHOW  cpene
paccMaTpuBaeTCcsi Kak IieJICEHAIlpaBJIeHHAsl JIE€ATElNbHOCTh, OPUEHTUPOBAHHAs Ha CO3JAaHUE
KOHKpPETHOTO pe3ylbTara WM IMPOAYKTa, 00JaJalolIero MpaKTHUYeCKON 3HauyuMocThio. B
MIPOLIECCEe peaIM3alluy MPOEKTa CTYACHTHI MPOXOJAT MyTh OT INOCTAHOBKU LIEJH U 3aJad J0
Mpe3eHTalu pe3yiabTatoB. MccienoBarenbckas AEATEIbHOCTb, B OTJIIMUME OT MPOEKTHOM,
HampaBlieHa [PEUMYIIECTBEHHO Ha T[OJy4Y€HHE HOBOTO 3HaHMs: OHa Mpernojaraer
BBIJIBHDKEHHUE THUIOTE3bl, €€ NPOBEPKY, aHaJIW3 IOJYYEHHBIX NaHHBIX U (OPMYIMPOBKY
BbIBOJIOB. B Byse Haubonee >3(p(deKkTuBHON CTAaHOBHUTCS MPOEKTHO-UCCIIEI0BATENIbCKAS
ACATCIIBHOCTDG, IIpU KOTOpOfI MPOCKT HOOIOJJHACTCA HCCICAOBATCIBCKUMHU KOMIIOHCHTAMM!
(GhOopMyIUPOBKOM TMIIOTE3, aHATU30M JAHHBIX, BBIBECHHEM 3aKOHOMEPHOCTEN. DTO MO3BOJISET
CTyACHTaM HE TOJIBKO p33pa6aTBIBaTI) KOHerTHI)II\/’I MMpOAYKT, HO U OCMBICJIICHHO IMOAXOIUTH K
KaKJOMY JTally €ro CO3JaHus, pa3BUBas MpHU 3TOM HcclefoBarenbckue ymeHus. Cpenu
KIIFOYEBBIX HCCIICAOBATCIIBCKUX HABBIKOB MOXHO BBIACIUTL: YMCHHUC @OpMYHI/IpOBaTB
npooJsieMy, TUTAaHUPOBATh COOCTBEHHYIO NEATEIBbHOCTh, MCKATh, KPUTHYECKH OIICHUBATH U
CUCTCMATU3UPOBATH I/IH(l)OpMaHI/II-O, aeJiaTh 000CHOBaHHbBIE BBIBOJIbI, a TaKXe€ 0(1)0pMJ'I$ITI)
pe3ynbTaThl B Pa3IMYHBIX (POpMAax — OT MUCBMEHHOTO OTYETA 0 HAYYHOW CTaThbU WIH
MYJIbTUMEAUHHON MpEe3EHTaINH.
[Ipomecc opraHm3aiuyu MPOEKTHOW AEITEIBHOCTH TpeOyeT ompenenéHHON CTPYKTyphl. B
Hayajie HeOOXOJAUMO CO3[aTh MOTHBAIMIOHHOE MOJIe: 03HAKOMUTH CTYAEHTOB C aKTyalbHOM
TEMOI, BBIIBUTH NPOOJEMHYIO CHUTYaIMIO, BBI3BATh HMHTEpEC W BOBIEUEHHOCTH. [lanee
CTYIEHTBI COBMECTHO C IpenojaBaTesnieM (GOpMyIUPYIOT LENH U 33Ja4d MPOEKTa, YTOUHSIOT
TUMNOTE3y, €clIM OHa mnpeanosaraercsa. [locie mOCTaHOBKM 1elell HacTymaeT JTan
IUIAHUPOBAHUS: CTYIEHTHl ONIPENCNISAIOT HEO0OXOIUMBIE PECYpChl, BBIOMPAIOT METOJIbI,
pacnpenensoT poju, COCTAaBISAIOT rpaduk padoTel. Creayromuii 3Tamn cBi3aH ¢ peanusaluei
MIPOEKTA, B X0JIe KOTOPOTO OCYIIEeCTBIIsAeTCS cOOp MHPOpMaIUy, TpakTHUecKas paboTa, aHaIu3
JAHHBIX W CO3/JaHMe KOHEYHOro MpoaykTa. Ha 3akilouyuTeNbHOM dTane MPOUCXOIUT
Mpe/ICTaBJICHUE PE3ylbTATOB: 3allUTa IPOEKTa, Mpe3eHTAlMsl, YCTHBIM WJIM MHUCbMEHHbIN
oTuéT. O0s3aTeIbHON YaCThIO CTAHOBUTCS pedIeKCHsi: CTYICHTHI aHAIM3UPYIOT COOCTBEHHYIO
NeSITeNIbHOCTD, BBISBJISIIOT CUJIbHBIE CTOPOHBI W TPYJHOCTH, a IMpernojaBaTelb AaéT
pa3BEépHYTYI0 00paTHYIO CBs3b. [IpoayKT mpoekTa MOXeT ObITh peann3oBaH Ha MPaKTUKE,
OMYyOJIMKOBAH WM MPEIUIOKEH K JanbHEHIIeMy HccleA0BaHui0. DPPEKTUBHOCTh MPOESKTHON
NEeSITebHOCTH HaNpsAMYIO 3aBUCUT OT CTENEHW €€ BKIIOYEHHOCTU B MPOECCHOHATBHBIN
KOHTEKCT, a TaKKe OT KauecTBa IMeJarormueckoro conpoBokaeHus. [IpenonaBatens urpaer
pOJIb HACTABHHKA, HE JUKTYS PELICHMsS, a HAMpaBJsisd, KOHCYIbTHPYs, IOMOTas OCMBICIHUTD
nporecc. BaxHo, 4TOOBI CTYAEHTHl YYBCTBOBAJIM OTBETCTBEHHOCTh 3a PE3YNIbTaT, MMEJH
BO3MOXHOCTb MpPOSBUTH WHULHUATUBY MU TBOpYECTBO. lIpoekTHas nesITenpHOCTH CO3MAET
OnaronpusATHBIE YCIOBMS JJIS pa3BUTHs UCCIIEAOBATENIbCKUX yMEHHMH. B Xonme mpoekTHoi
paboThI CTYACHTHI y4aTCsl CAaMOCTOSATEIBHO BBIIBUTATH TUTIOTE3bI, aHATU3UPOBATH CUTYAIIHUIO,
HaXOJUTh M 00pabaThIBaTh pa3WyHbIe UCTOYHUKU UH(POPMAIUHU, KPUTUIECKH OCMBICITUBATH
¢daxTel. OHU CTATKUBAIOTCS ¢ HEOOXOJMMOCTBIO HE MPOCTO MOBTOPUTH M3BECTHOE, a HAMTH
CBOE pelleHHe, CBOI0 HHTEPIPETALUIO TPOOJIeMbl. ITO pa3BUBAET aHATTUTUYECKOE U CUCTEMHOE
MBIIIUIEHHE, (OPMHUPYET HAaBBIK IIOCTAHOBKM HCCIIEA0BATENILCKOTO BOMPOCAa M JIOTUKU
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aprymeHnrtaiiuu. KpoMe Toro, pabora B MPOEKTHOH Tpymnme CrocoOCTBYET pPa3BUTHUIO
KOMMYHUKATUBHBIX U OpPraHU3aIlMOHHBIX HABBIKOB, YTO TAKXKE BAXKHO JIJISl UCCIIEI0BATEIbCKOM
NeSITeNLHOCTH. Pe3ynbTaThl MPOEKTHON paboThl 4acTo O(OPMIISIOTCS B BHJE JOKIAJIOB,
MOCTEPOB, HAYYHBIX COOOIICHMIA, YTO MPHOIMKAET CTYACHTOB K ¢opMaTy HaydHOU
KOMMYHHKAIMU. TakuMm 00pa3oM, MPOEKT CTAHOBHUTCS HE TOJIBKO CPEICTBOM OCBOCHUS
y4e0HOTO Marepuayia, HO W IUIOMIAIKON ISl Pa3BUTHS HMCCIEAOBATEIHCKON WHUIMATHBBI.
OtMeuaeTcsi, YTO CTYIEHTBI, CUCTEMATHYECKH BKJIIOYEHHBIE B IMPOCKTHYIO JESATEIHHOCTD,
JNEMOHCTPHUPYIOT 00Jiee BBHICOKHN YPOBEHb CaMOCTOATEIBLHOCTH, MOTHUBAIIUU, KPUTHYECKOTO
MBIIIUICHUSI M KPEAaTUBHOCTH, YTO B JAJbHEHIIEM TMOJOXKUTEIBHO CKa3bIBaeTCs Ha HX
npodeccnoHATEHOM CTaHOBIICHUH.
Jis 3pPEeKTUBHOTO BHEIPCHHS] NMPOSKTHOW AESATEIHPHOCTH B BY30BCKHH 00pa3oBaTEIBHBIN
mpolecc HeoOoxo1uMa YéTkasi OpraHu3alMoHHast Mojienb. Ha HauanbHOM 3Tane npenojaBaresb
MpeJiaraeT TeMaTHKY, aKTyaIbHYIO KaK C HAYYHOMU, TaK U C MPOPECCHOHAIBHON TOYKU 3PEHUSI.
CryneHTsl MOTYT BBIOMpATh TEMY WHIMBUIYATbHO WM KOJUICKTUBHO. BakHO, YTOOBI OHHU
0CO3HABAJIM 3HAYUMOCTD MPOOJIEMBI ¥ IMEIIA BO3MOKHOCTh BHOCUTh CBOM BKJIa/1 B €€ pellieHuE.
[IpoekT penuTcs Ha JIOTMYECKHE DTarbl: MOCTAHOBKA IIeH, (OPMYIHPOBKA THIOTE3HI,
OTpeJieNieHue METOJI0B, cOOp M aHanu3 MHGOpMAIMH, CO3JaHHE MPOJYKTa, MPE3CHTALUs U
pebnexkcus. Ha xkaxaoMm »dTame mpemnojaBaTtelh OKa3blBAET METOJMYECKYI0 TTOMOIIb,
CTUMYJIUPYSI CTYACHTOB K CaMOCTOSITEIbBHOCTHA. BakHO HamaIuTh CUCTEMY MPOMEKYTOUHOU
OTYETHOCTH, TJI€ CTYACHTHI TIPEACTABIISIIOT PE3yAbTAThI TEKYILETO 3Tala, MOJIy4arT 00paTHYIO
CBS3b M BHOCAT HEOOXOIWMBIE KOPPEKTHBHI. MTOrOBas mpe3eHTalus MPOEKTa MOXKET
MpPOXOJaUTh B (opMe KOH(EpEeHIUH, KPYIJIOro CToJa, 3alIUThl Mepel] KOMHUCCHUEH WU
MyOJUKAIMK PE3YIHTATOB. 3aBEPIIAIOIINM ATAllOM CTAHOBUTCS OCMBICIICHHE TPONUIEHHOTO
MyTU: YTO MOJYYWJIOCh, Kakue€ TPYAHOCTH BO3HUKIIHM, YEMY HAyUMUJIUCh YYAaCTHHKHU. ODTO
CHOCOOCTBYET Ppa3BUTUIO pe(IEKCUBHON KOMIIETEHLUHMH U 3aKpeIuiieT IOJIy4YeHHBIE
UCCleIoBaTeNIbCKUEe HaBbIKU. J[Ms ycmemHoW peanu3alid TMPOEKTHOW JEeSTeNIbHOCTH
MPENOAaBaTEI0 BAXKHO COOMIOAATh OajdaHC MEXKIy KOHTPOJIEeM M CBOOOJOW TBOpYECTBA.
[Ipoext nomxeH ObITh CTPYKTYPHUpPOBaH, HO NPU 3TOM HE 3aroHATh CTYJEHTOB B PaMKHU.
Crnenyer mooupaTh UHUIUATUBY, YMEHHE CAMOCTOSITEIbHO HAXOAUTh U peliaTh MpoOJIeMbl.
Tematuka npoekTa JoJKHA OBITH CBsA3aHa ¢ Oynyiied mpodeccHoHATbHOU NesTeNbHOCTHIO
CTYICHTOB, YTO MOBBIIIAET MOTUBAIIMIO U BOBIECYEHHOCTh. BaykHO uepenoBaTh rpynmnoBbie U
UHIUBUAYaIbHbIE (OPMBI pabOThI, OPraHU30BBIBATH OOCYXKIEHHUE, COBMECTHBIM aHalu3,
B3aUMHYI0 J3Kcneptudy. HeoOxommMo Taxke o0O0eCHeunTh CTYACHTOB HEOO0XOAUMBIMU
pecypcamMu: JOCTYyNIOM K HH(OpManuu, KOHCYJIbTAlUSAMHU, TEXHUYECKUMHU CPEACTBAMH.
OneHnBaHuE T0JDKHO ObITh KOMITJIEKCHBIM: YUUTHIBATHCS HE TOJIBKO KOHEUHBIN Pe3yibTat, HO
U TIPOLIECC — YyYacTHe, UCCIEeN0BATENIbCKasi aKTUBHOCTh, KPEaTUBHOCTh, YMEHUE paboTaTh B
KOMaH/Ie ¥ caMocTosTeNbHO. [loaaepikka co CTOPOHBI TPEnoAaBaTes UrpaeT KIIFOUEBYIO POJIb:
OHa JIOJDKHA OBITh MOCTOSIHHOM, HO HEHABA3UMBOH, CTUMYIUPYIOUICH 1 HAMIPaBIISIOMICH.

[IpoexTHast eATENBHOCTh MpEACTaBIAeT co00il 3 deKkTuBHBIM MeToa (GopmMUpOBaAHUS
UCCIIEIOBATEIbCKUX HAaBBIKOB Yy CTyaeHToB. EE BHeapeHue crmocoOCTBYeT pa3BUTHIO
CaMOCTOSITEIBHOCTH, KPUTUYECKOTO MBIIUICHUS, CIIOCOOHOCTM K aHalW3y W CHUHTE3Y
nH(pOpMalIUY, HABBIKOB HAYYHOTO OOIIeHHs. B cCOBpeMeHHBIX yCIOBUSX, KOT/Ia BOCTpeOOBaH
CHEIHAIUCT, YMEIOUIUH peliaTh HeCTaHJapTHBIE 331a4H, TOTOBBIN K MOCTOSTHHOMY O0YYEeHUIO
U UCCIENOBaHUIO, TMPOEKTHAs MAeATeIbHOCTh MpHOoOpeTaeT ocoOyro 3HauyuMocTh. OHa
MO3BOJIAET CTYJEHTAaM HE€ TOJIbKO YCBamMBaTh 3HAHUS, HO WU MpPEBpaIlaTbCsi B aKTUBHBIX
CyOBEKTOB MMO3HAHUS, POPMUPYS UCCIETOBATENLCKUIA CTHIIb MBIIIUICHHUS, CTOJIb HEOOXOAUMBII
B m00o0il mpodeccronanpHOl cdepe. ['pamMoTHO oOpraHu3oBaHHas TMPOEKTHas padoTa
CTAaHOBUTCS Ba)XHBIM 3BEHOM TOJATOTOBKH OYyIyIIMX CHEIHAIMCTOB, a TaKKe CPEICTBOM
Pa3BUTHS NIEJArOTHYECKOT0 NOTEHIMAIA BHICHIEH IIKOJIBI.
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MAKTABGACHA TA’LIMDA RAQAMLI O‘YINLAR ORQALI
BOLALARNING INTELLEKTUAL SALOHIYATINI OSHIRISHNING
ZAMONAVIY USULLARI

Karimova Lobar Ikrom gizi, Buxoro Davlat Pedagogika Instituti Maktabgacha va boshlang‘ich

ta’lim yo‘nalishi, | bosgich magistranti
lobarkhan2005@gmail.com

Annotatsiya.Ushbu maqolada maktabgacha ta’lim jarayonida ragamli o‘yinlardan
foydalanishning zamonaviy yondashuvlari, bolalarning intellektual salohiyatini rivojlantirishga
ta’siri va innovatsion metodlar yoritilgan. Tadqiqotda interaktiv platformalar, sun’iy intellekt
asosidagi ta’limiy o‘yinlar va o‘yinlashtirilgan texnologiyalarning afzalliklari tahlil qgilinib,
ularni amali-yotga joriy etish bo‘yicha tavsiyalar berilgan.

Tayanch so‘zlar: ragamli o‘yinlar, intellektual salohiyat, maktabgacha ta’lim,
o‘yinlashtirish, inovatsion texnologiyalar, sun’ity intellekt, interaktiv platformalar, ta’lim
sifati.

COBPEMEHHBIE METO/IbI IIOBBIINEHUA UTHTEJVIEKTYAJIBHOI'O
IMOTEHIIHUAJIA )1ETEI7[ YEPE3 IU®POBBIE UT'PHI B JIOINIKOJBbHOM
OBPA30BAHUHA

Kapumoea J/lobap Hkpom ku3u, byxapckuii rocy1apcTBEHHbIN M1€arOrnYeCKUil MHCTUTYT
Maructpanr 1-ro kypca, Hanpasnenue: JlomkoibHOE W HaYaIbHOE 00pa3oBaHUE
lobarkhan2005@gmail.com

AHHOTAnUA.B cTaTbe aHAMM3UPYIOTCA COBPEMEHHBIE MOAXOAbl K HCIOJIb30BAHUIO
U(POBBIX UTP B JOMIKOJLHOM 0Opa30BaHMM, UX BIUSHHUE HA PA3BUTHE MHTEIUICKTYAJIbHOTO
MOTEHIMajla JeTe 1 MHHOBAIIMOHHBIE METOIMKH. MccriemoBaHue pacKpbIBaeT MPEUMYIIECTBA
WHTEPAKTUBHBIX MJIaTHOPM, 00pa30BaTEIbHBIX UTP HA OCHOBE MCKYCCTBEHHOTO MHTEIUICKTA 1
reiMuUIMPOBAHHBIX TEXHOJOTHHA, a TAaKXKe MpeJiaraeT peKoMeHaanuu mno 3pQpexTuBHOMY
BHEJAPEHUIO JaHHBIX CPEACTB B MENATOTMUECKYIO IPAKTUKY.

Ba3zoBble ciaoBa: 1UGPOBBIC WIPhl, HMHTEIUICKTYaJbHBIH IMOTEHIIMAN, JOIIKOJIHHOE
oOpaszoBaHue, reimMudUKaIus, WHHOBAIIMOHHBIC TEXHOJIOTUH, WCKYCCTBEHHBIM HWHTEJUICKT,
WHTEPAKTUBHBIC IIAT(HOPMBI, KAYECTBO OOYICHHMS.

MODERN METHODS OF ENHANCING CHILDREN’S INTELLECTUAL
POTENTIAL THROUGH DIGITAL GAMES IN PRESCHOOL EDUCATION
Karimova Lobar Ikrom gizi, Bukhara State Pedagogical Institute Master’s Degree Student, 1st
Year, Preschool and Primary Education Program
lobarkhan2005@gmail.com

Annotation.This article analyzes modern approaches to using digital games in preschool
education and their impact on children’s intellectual development. The study highlights
interactive platforms, Al-based educational games, and gamification technologies, providing
practical recommendations for their effective integration into early childhood learning
environments.

Base words: digital games, intellectual development, preschool education, gamification,
innovative technologies, artificial intelligence, interactive platforms, learning quality

KIRISH

So‘nggi yillarda ragamli texnologiyalarning jadal rivojlanishi ta’lim tizimining barcha
bosqichlariga, jumladan, maktabgacha ta’lim jarayoniga ham sezilarli darajada ta’sir
ko‘rsatmoqda. An’anaviy o‘yin faoliyati bilan bir qatorda, bolalarning kognitiv jarayonlarini
faollashtiruvchi, tasavvurini kengaytiruvchi, muammoli vaziyatlarni hal etishga yo‘naltirilgan
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ragamli o‘yinlar ta’lim jarayonining muhim tarkibiy gismiga aylanmoqgda. Bugungi kunda
ragamli o‘yinlar nafaqat ko‘ngilochar vosita, balki intellektual salohiyatni oshiruvchi, aqliy
jarayonlarni jadallashtiruvchi, tafakkurni chuqurlashtiruvchi samarali pedagogik vosita sifatida
e’tirof etilmoqda. Ragamli o‘yinlar orqali ta’lim olish bolalarning individual xususiyatlarini
hisobga olgan holda moslashtirilgan o‘qitish imkonini beradi. Masalan, sun’iy intellektga
asoslangan interfaol dasturlar bolaning bilim darajasini real vaqt rejimida aniglab, murakkablik
darajasini moslashtirishi mumkin. Bu esa maktabgacha yoshdagi bolalarda e’tibor, xotira,
tafakkur, vizual idrok, mantiqiy tahlil, algoritmik fikrlash kabi intellektual komponentlarning
shakllanishiga xizmat qiladi. Shuningdek, ragamli o‘yinlardan foydalanish o‘qituvchilarga
ta’lim jarayonini zamonaviy pedagogik texnologiyalar bilan boyitish, o‘yin jarayonida o‘zaro
mulogotni kuchaytirish va bolalarda motivatsiyani oshirish imkonini beradi. Maktabgacha
yoshdagi bolalar uchun ishlab chigilayotgan o‘yinlar didaktik materiallarning interaktiv
ko‘rinishga ega bo‘lishi, o‘yin davomida turli sensomotor harakatlarni bajarish imkoniyati,
vizual-audio signallarning uyg‘unligi bilan ajralib turadi. Bularning barchasi o‘yin jarayonining
nafagat qizigarli, balki ilmiy asoslangan bo‘lishini ta’minlaydi. Mazkur tadqiqotning
dolzarbligi shundan iboratki, ragamli o‘yinlar imkoniyatlaridan to‘g‘ri, samarali va metodik
jihatdan asoslangan foydalanish maktabgacha ta’limda intellektual rivojlanishning yangi
bosgichini yaratmoqda. Ammo bu yo‘nalishda ilmiy izlanishlar yetarli emas, o‘yinlarning
pedagogik, psixologik va texnologik jihatlarining chuqur tahlili talab gilinadi. Shu bois ushbu
maqolada ragamli o‘yinlar yordamida intellektual salohiyatni rivojlantirishning zamonaviy
usullari ilmiy asosda yoritiladi.

TADQIQOT OBYEKTI

Ushbu tadgiqotning obyekti — maktabgacha ta’lim tashkilotlarida bolalarning
intellektual salohiyatini rivojlantirish jarayonida qo‘llanilayotgan ragamli o‘yinlarning
mazmuni, funksional imkoniyatlari va pedagogik ta’sir mexanizmlaridir. Tadqiqot aynigsa 3—
7 yoshli bolalarning kognitiv (idrok, xotira, tafakkur, mantigiy tahlil, tasavvur) rivojlanishiga
ta’sir ko‘rsatadigan raqamli o‘yinlarning didaktik va psixologik xususiyatlarini o‘rganishga
garatilgan.

Tadqiqot obyekti sifatida maktabgacha yoshdagi bolalar bilan ishlashda qo‘llanilayotgan
quyidagi ragamli vositalar ham o‘rganildi: vizual-mantigiy mashqglarni shakllantiruvchi
interaktiv o‘yin dasturlari; sun’iy intellektga asoslangan individual ta’lim platformalari;
motorik va kognitiv jarayonlarni uyg‘unlashtiruvchi sensorli o‘yinlar; o‘yinlashtirilgan
(gamifikatsiya asosidagi) ta’lim resurslari; kritk fikrlashni rivojlantiruvchi muammoli vaziyat
o‘yinlari.

Shuningdek, tadgigot obyekti maktabgacha ta’lim tashkilotlarida ragamli o‘yinlarning
qo‘llanilish jarayonini, ya’ni o‘yinlarning pedagog tomonidan tanlanishi, ta’lim jarayoniga
integratsiya qilinishi, bolaning individual rivojlanish darajasiga moslashtirilishi va
natijadorlikning baholanish tizimini ham o°z ichiga oladi.

Tadqiqot obyekti sifatida ragamli o‘yinlar orqali shakllanadigan: mantiqiy fikrlash
jarayonlari, tahliliy yondashuv, muammo yechish qobiliyatlari, vizual va audio signallarni
gayta ishlash darajasi, intellektual faollik darajasi kabi ko‘rsatkichlar ham alohida o‘rganildi.
Mazkur obyektning tanlanishi ragamli texnologiyalar tez rivojlanib borayotgan hozirgi davrda
maktabgacha yoshdagi bolalarning intellektual rivojlanishini ilmiy asosda tashkil etish zarurati
bilan izohlanadi.

QO‘LLANILGAN METODLAR

Ushbu tadqiqotda maktabgacha yoshdagi bolalarda ragamli o‘yinlar orqali intellektual
salohiyatni oshirish jarayonini o‘rganish maqgsadida kompleks ilmiy metodlar qo‘llanildi.
Tadgigotning nazariy, amaliy va tahliliy bosgichlarida quyidagi metodlardan foydalanildi:

1. Nazariy tahlil metodi .Maktabgacha ta’lim, ragamli pedagogika, kognitiv rivojlanish,
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0‘yin texnologiyalari va sun’iy intellekt asosidagi ta’limiy vositalar bo‘yicha zamonaviy ilmiy
manbalar, davlat dasturlari, ilmiy maqolalar va o‘quv qo‘llanmalar tahlil qilindi. Ushbu metod
yordamida mavzuning nazariy asoslari aniglashtirildi.

2. Pedagogik kuzatish metodi .Maktabgacha ta’lim tashkilotlarida ragamli o‘yinlar
qo‘llanilayotgan jarayon muntazam kuzatib borildi. Kuzatish jarayonida bolalarning mantigiy
fikrlash, diggat, xotira, tahlil qilish, tezkor javob qaytarish kabi intellektual faoliyat
ko‘rsatkichlari qayd etildi.

3. Eksperimental metod (tajriba-sinov ishlari). Tadgiqotning asosiy gismida tajriba va
nazorat guruhlari tashkil etildi. Tajriba guruhida ragamli o‘yinlar asosida mashg‘ulotlar
muntazam o°‘tkazildi, nazorat guruhida esa an’anaviy metodlar qo‘llandi. Har ikki guruh
natijalari solishtirilib, intellektual salohiyatdagi o‘zgarishlar o‘Ichandi.

4. Diagnostika va test sinovlari. Bolalarning intellektual rivojlanish darajasini baholash
uchun yoshga mos psixologik testlar, mantiqiy masalalar, vizual-mantiqiy topshiriglar va
raqamli diagnostika modullari qo‘llanildi. Bu metod o‘yinlarning kognitiv rivojga real ta’sirini
aniglashda yordam berdi.

5. Kuzatuv kartalari asosida monitoring. Har bir bolaning faoliyati bo‘yicha individual
kuzatuv kartalari tuzildi. Bu kartalar orqali bolaning o‘yin davomida qanday natijalarga
erishgani, gaysi topshiriglarda giynalgani, individual rivojlanish sur’ati va o‘zgarishlari qayd
etildi.

6. Suhbat va intervyu metodi. Pedagoglar, psixologlar va ota-onalar bilan suhbat
o‘tkazildi. Ularning fikrlari ragamli o‘yinlarning ta’lim jarayonidagi roli, samaradorligi va
muammoli jihatlarini chuqur tahlil gilishga yordam berdi.

7. Statistik tahlil metodi. Tajriba jarayonida olingan natijalar matematik-statistik usullar
asosida gayta ishlanib, foiz ko‘rsatkichlari, o‘rtacha qiymatlar, dinamik o‘zgarishlar bo‘yicha
grafiklar va jadval tahlillari amalga oshirildi. Bu metod natijalarning ishonchliligini ta’minladi.

8. Modellashtirish metodi. Ragamli o‘yinlarning ta’limiy strukturasi, o‘quv jarayoniga
integratsiya modeli hamda kognitiv rivojlanishga ta’sir mexanizmlari sxematik va didaktik
modellashtirildi. Bu metod ragamli o‘yinlarning pedagogik samaradorligini ilmiy asoslash
imkonini berdi.

OLINGAN NATIJALAR VA ULARNING TAHLILI

Tadqiqot davomida ragamli o‘yinlar qo‘llanilgan tajriba guruhi va an’anaviy ta’lim
usullarida o‘qitilgan nazorat guruhining intellektual rivojlanish ko‘rsatkichlari o‘rganildi,
taqqoslandi va tahlil qilindi. Tadqiqot natijalariga ko‘ra, ragamli o‘yinlardan foydalanish
bolalarda kognitiv jarayonlarning sezilarli darajada rivojlanishiga sabab bo‘lgani aniglandi.

1. Mantiqiy fikrlash ko ‘nikmalarining rivojlanishi. Tajriba guruhidagi bolalarda mantigiy
bog‘lanishlarni topish, sabab—oqibatni aniqlash, muammoni tez yechish qobiliyatlari an’anaviy
metodlardagi bolalarga nisbatan yuqori bo‘ldi. Raqamli o‘yinlarning tezkor vaziyat
almashinuvi, vizual signallar, animatsiyalar orqgali beriladigan vazifalar bolalarda tahliliy
fikrlashni faollashtirdi.

2. Diggat va xotiraning kuchayishi. Tajriba bosqgichida diggatning barqgarorligi va tez
qayta yo‘naltirilishi bo‘yicha sezilarli o‘sish kuzatildi. Ragamli o‘yinlar bolalarni ekrandagi
signallarni kuzatishga, gadamlar ketma-ketligini eslab qolishga, vazifalarni takroriy bajarishga
undadi. Natijada, qisqa muddatli xotira ko‘rsatkichlari ham o‘sdi.

3. Muammo yechish va kreativ yondashuvning rivojlanishi. Ragamli muammoli o‘yinlar,
topishmoqli platformalar va konstruktorlar bolalarda kreativ fikrlash, noodatiy yechimlarni
topish, mavjud ma’lumotdan samarali foydalanish ko‘nikmalarini kuchaytirdi. Tajriba
guruhidagi bolalarda ijodiy tafakkur o‘sish sur’ati nazorat guruhiga garaganda ancha yuqori
bo‘ldi.

4. Tezkor qaror qabul qilish qobiliyatining ortishi. Ragamli o‘yinlar tezkor reaktsiya talab
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giladi. Shuning uchun tajriba guruhidagi bolalar topshiriglarni tez anglashi, vaziyatni baholashi
va to‘g‘ri qaror qabul qilishda yaxshilanishlar ko ‘rsatdi. Bu jarayon vizual-Kinestetik signallarni
qayta ishlash tezligining oshishiga ham sabab bo‘ldi.

5. Motivatsiya va o‘quv faolligining oshishi.Tajriba davomida bolalarning
mashg‘ulotlarga qiziqishi, o‘yin asosidagi topshiriglarga faol jalb etilishi, mustaqil topshiriq
bajarishga bo‘lgan ishtiyoqi oshdi. Gamifikatsiya elementlari — ball to‘plash, mukofotlar,
yangi bosgichlar — bolalarda ichki motivatsiya shakllanishiga yordam berdi.

6. Ijtimoiy ko‘nikmalar va hamkorlik faoliyatining yaxshilanishi. Ba’zi raqamli
o‘yinlarda juftlik yoki guruh bo‘lib ishlash talablari mavjud bo‘lganligi sababli tajriba
guruhidagi bolalarda hamkorlik qilish, sherikni tinglash va birgalikda muammo yechish odatlari
mustahkamlandi.

Tajriba natijalari shuni ko‘rsatdiki, raqamli o‘yinlar: intellektual salohiyatning barcha
ko‘rsatkichlariga 1ijobiy ta’sir ko‘rsatadi; o‘quv jarayonining samaradorligini oshiradi;
bolalarning individualligini hisobga olgan holda rivojlanish imkonini beradi; mantigiy-
matematik, lingvistik va vizual-idrokiy ko ‘nikmalarni shakllantiradi.

Ragamli o‘yinlar an’anaviy mashg‘ulotlarga qaraganda qisqa vaqt ichida ko‘proq natija
berishi, bolani faolroq fikrlashga majbur qilishi, individual rivojlanish sur’atiga moslashishi
bilan ajralib turadi. Tadqiqot tahlillari ko‘rsatdiki, maktabgacha yoshda ragamli o‘yinlardan
oqilona foydalanish bolalarning intellektual rivojlanishiga yuqori samaradorlik bilan ta’sir
ko‘rsatadi.

ILMIY YANGILIK

Ushbu tadgigotning ilmiy yangiligi quyidagi jihatlarda namoyon bo‘ladi:

1. Maktabgacha yoshdagi bolalarda intellektual salohiyatni shakllantirishda ragamli
o‘yinlarning kognitiv ta’sir mexanizmlari ilmiy asosda tahlil qilindi. Mazkur jarayonning
psixologik-pedagogik omillari, xususan, diqgat, vizual idrok, xotira va mantigiy tafakkurga
ta’siri zamonaviy ilmiy manbalar asosida yoritildi.

2. Sun’ty intellektga asoslangan ta’limiy o‘yinlarning moslashuvchan o‘qitish
imkoniyatlari o‘rganilib, maktabgacha yoshdagi bolalar uchun qo‘llashning yangi modeli taklif
etildi. Bu model real vaqt rejimida bolaning o‘quv faoliyatini baholash, murakkablik darajasini
oshirib-boshlash va differensial o°qitishni amalga oshiradi.

3. Ragamli o‘yinlar yordamida intellektual rivojlanishning diagnostik usullari taklif etildi.
O‘yin jarayoni davomida bolaning mantiqiy fikrlashi, muammo yechish qobiliyati, tezkor tahlil
qilish darajasi bo‘yicha avtomatik ma’lumot yig‘ish va o‘qituvchiga tahlil qilinadigan
ko‘rsatkichlarni taqdim etish mexanizmi ishlab chiqildi.

4. Bolalarning intellektual salohiyatini oshirishga garatilgan yangi integrativ metod —
“Ragamli o‘yin + real faoliyat” kombinatsiyalashgan texnologiyasi ishlab chiqildi. Ushbu
yondashuv ragamli o “yinlar bilan jismoniy, ijodiy, konstruktiv faoliyatni uyg ‘unlashtirish orgali
natijaning samaradorligini oshiradi.

5. Maktabgacha ta’lim tashkilotlarida ragamli o‘yinlarni joriy etishning metodik
qo‘llanmasi yaratildi. Unda o‘yin tanlash mezonlari, yosh xususiyatiga mos o‘yin turlari,
pedagogning rolini belgilovchi tamoyillar va xavfsizlik ko‘rsatkichlari ilmiy asosda bayon
etildi.

XULOSA

Maktabgacha ta’lim jarayonida raqamli o‘yinlardan foydalanish bolalarning intellektual
salohiyatini rivojlantirishning samarali va zamonaviy yo ‘nalishlaridan biri ekanligi ushbu
tadqiqot natijalarida o°z tasdig‘ini topdi. Tahlillar shuni ko‘rsatadiki, raqamli o‘yinlar bolalarda
diggatni jamlash, tezkor fikrlash, tahliliy yondashuv, vizual idrok, mantigiy fikrlash va
muammo yechish ko‘nikmalarini kuchaytiradi. Bunda o‘yin jarayonining interaktivligi,
multimodal stimullar uyg‘unligi va moslashuvchan texnologik yondashuvlar muhim omil
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bo‘lib xizmat qiladi. Sun’iy intellekt asosidagi raqamli o‘yinlarning joriy etilishi maktabgacha
yoshdagi bolalarda individual rivojlanish sur’atini hisobga olgan holda moslashtirilgan
o‘qitishni tashkil etish imkonini beradi. Bu esa har bir bolaning qobiliyatiga mos pedagogik
jarayonni yaratish, ularning ichki imkoniyatlarini namoyon etish va rivojlantirishga xizmat
qiladi. Tahlillar shuni ko‘rsatdiki, ragamli o‘yinlardan maqsadli va metodik jihatdan to‘g‘ri
foydalanish pedagoglarning kasbiy faoliyatida innovatsion yondashuvlarni kuchaytiradi, ta’lim
sifati va samaradorligini oshiradi. Tadqiqot natijalariga ko‘ra, ragamli o‘yinlardan
foydalanishda quyidagi omillarga e’tibor qaratish maqgsadga muvofiq: o‘yin mazmunining
pedagogik talablarga mosligi, yosh xususiyatlariga mos murakkablik darajasi, bolaning
individual rivojlanish ko ‘rsatkichlarini inobatga olish, xavfsizlik va psixologik omillarga rioya
gilish. Shuningdek, ragamli o‘yinlarni real faoliyat turlari bilan integratsiya qilish — bolaning
kompleks rivojlanishiga yanada kuchli ta’sir ko‘rsatishi aniglandi. Umuman olganda, raqamli
o‘yinlar maktabgacha ta’lim jarayonida intellektual salohiyatni oshirishning istigbolli vositasi
hisoblanadi. Kelgusida ushbu yo‘nalishda ilmiy-amaliy tadgigotlarni kengaytirish, pedagoglar
uchun metodik qo‘llanmalarni takomillashtirish, ragamli didaktik materiallar bazasini boyitish
va sun’iy intellekt asosida yaratilgan o‘yinlarni mahalliy sharoitga moslashtirib boriladi.
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RAQAMLI TEXNOLOGIYALAR ASRIDA TELEFON VA INTERNETNING INSON
PSIXIKASIGA TA’SIRI
Nozimov Jaxongir Toxirovich, Buxoro davlat pedagogika institute, Psixologiya kafedrasi
o’qituvchisi
jaxongir.nozimov.96@gmail.com
Norqulova Aziza Anvar gizi, Buxoro davlat pedagogika institute Psixologiya ta’lim yo’nalishi 1-kurs
talabasi
azizanorkulova55@gmail.com
Annotatsiya: Ushbu magolada ragamli texnologiyalar asrida telefon va internetning inson
psixikasiga ta’siri o‘rganilgan. Kuzatishlar davomida ragamli vositalarning ijobiy va salbiy
jinatlari tahlil gilingan. Internet va telefonning haddan ortiq ishlatilishi insonda ruhiy charchoq,
digqatning susayishi hamda ijtimoiy faollikning kamayishiga sabab bo‘lishi qayd etilgan.
Qisga qilib aytganda, ayni davrda texnologiyalardan ogilona foydalanish psixik salomatlikni
saqlashning eng yaxshi yo‘li ekanligi ko‘rsatib berilgan.
Kalit so‘zlar: Ragamli texnologiyalar, ijtimoiy tarmoqlar, telefon, ruhiy salomatlik,
internet, vertual aloga, axborot xavfsizligi, kognitiv jarayonlar.

THE IMPACT OF THE TELEPHONE AND THE INTERNET ON THE HUMAN
PSYCHE IN THE AGE OF DIGITAL TECHNOLOGY.
Nozimov Jaxongir Tokhirovich, Bukhara State Pedagogical Institute Teacher of the Department of
Psychology
jaxongir.nozimov.96@gmail.com
Norqulova Aziza Anvar gizi, Bukhara State Pedagogical Institute 1st year student of the Psychology
department
azizanorkulova55@gmail.com
Abstract: In this article, the impact of mobile phones and the Internet on human
psychology in the era of digital technologies is examined. Throughout the observations, both
the positive and negative aspects of digital tools were analyzed. It was noted that excessive use
of the Internet and mobile phones can lead to mental fatigue, decreased attention, and reduced
social activity. In short, the study shows that in the modern era, the wise and balanced use of
technology is the best way to maintain psychological well-being.
Keywords: Digital technologies,phone, internet, social networks, mental health, virtual
communication, information security, cognitive processes.

BJIMSAHUE TEJIE®OHA U UHTEPHETA HA IICUXUKY YEJOBEKA B 2I10OXY
HUPPOBBIX TEXHOJOI' 5178
Ho3zumoe /Dircaxonzup Toxupoeuu, byxapckuii rocy1apCTBEHHBIN NeIaroru4ecKuil HHCTUTYT
[Ipenonasarens kadenpbl NICUXOIOTHH
jaxongir.nozimov.96@gmail.com
Hopkynosa A3uza Aneap kwi3wt, byxapckuii rocy1apCcTBEeHHBIN MeAarorn4eCKuidi HHCTUTYT
Crynentka 1 kypca kadeapsl ICHX0I0Tun
azizanorkulova55@gmail.com
AHHOTanus: B 1anHO# cTaThe N3yueHO BIMSHUE MOOMIIBHBIX TeNe()OHOB U UHTEPHETA Ha
MCUXUKY YeNoBeKa B 0JMOXy IUPOBBIX TexHoloruid. B xome HabmoaeHuit ObLTH
MPOAHATM3UPOBAHBl KaK TMOJIOKHUTEIbHbIC, TaK M OTPULIATENbHBIE CTOPOHBI ITHU(PPOBHIX
MHCTpYMEHTOB. OTMEUEHO, YTO Ype3MEPHOE MCMOIb30BAHUE HHTEPHETA U TeNe(h)OHOB MOKET
MIPUBOJIUTH K IICUXUYECKOMY YTOMJIEHUIO, CHUKEHUIO BHUMAHUS U YMEHBILIEHUIO COLIMAIIBHOMN
akTuBHOCTH. Kopoue roBopsi, HUCClE€IOBaHME I0Ka3al0, YTO pPa3yMHOE HCIIOJIb30BAHHE
TEXHOJOTHMII B COBPEMEHHYIO OJIOXYy SBISETCS HAUIYYIIUM CIOCOOOM COXpaHEHHS
IICUXUYECKOT'0 310POBBbS.
Kurouesblie ciioBa: [{udpoBbie TEXHOIOTHH, COIMABLHBIE CETH, MOOUIBHBIA TeledoH,
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MICUXUYECKOE 3/I0POBbE, MHTEPHET, BUPTYAIbHOE 00IIeHUe, MHPOpPMAIIHOHHAs 6€30T1aCHOCTb,
KOTHUTHUBHBIC IMTPOLECCHI.

XXI asrni ko’plab olimlar “ragamli inqilob asri” deb atashadi.Ragqamli texnologiyalar-
axborotni gayta ishlashni tezlashtirish,ishonchli saglash va iste’molchiga qulay shaklda
yetkazish uchun analog signalni diskret kodga o’tkazish jarayonidan foydalanadigan axborot
bilan ishlash texnik tizimlari so’nggi 20-25 yildagi ilmiy texnologik ingilobning sezilarli
natijasi hisoblanadi.Texnologik yangiliklarni ijtimoiy hayotga,ta’lim tizimiga va tibbiyotga
joriy etish,shubhasiz juda muhim natijalarga olib kelmogda hamda bu soha mutaxassislari va
keng jamoatchilik tomonidan ijobiy baholanmogda.Hozirgi kunda turli murakkablik
darajasidagi  kompyuter dasturlari ko’rinishidagi ragamli mahsulotlar gumanitar
tadgiqotlarda,jumladan ~ psixologiya va  pedagogikada,shuningdek  neyrofanlarda
psixodiagnostik usullar sifatida qo’llanilmogda.Ragamli texnologiyalar elektron pochta orqali
tezkor xabar almashish tizimi sifatida internet- kommunikatsiyalarning rivojlanishiga turtki
bo’ldi.Ijtimoiy tarmogqlar internetning tabiiy rivojlanish natijasi bo’lib,bugungi kunda ijtimo1y
tarmoqlardagi “hayot” o’smirlar,o’spirin va yoshlar uchun oddiy holatga aylanib qolgan.

So’nggi yillardagi statistik ma’lumotlar shuni ko’rsatmoqdaki,internet va telefondan
foydalanish barcha mamlakatlarda eng mashhur mashg’ulotlardan sanalmoqda.

2020-yilda butun dunyo bo’ylab 4.8 milliard kishi internetdan,2.58 milliard kishi aqlli
telefonlardan foydalangan bo’lsa,2025-yilga kelib internetdan foydalanuvchilar soni 6.04
milliard,smartfonlardan foydalanadigan insonlar soni esa 5.78 milliardga yetdi.

Axborot ogimining kuchayishi natijasida inson miyasi har soniyada katta hajmdagi
ma’lumotni qabul qiladi.Bu holat bir tomondan bilim va tajriba almashinuvini
osonlashtirsa,ikkinchi tomondan diggatni jamlay olmaslik,tez charchash va hissiy toligish kabi
muammolarga sabab bo’ladi.Ragqamli muloqot insonlar orasidagi real ijtimoiy aloqalarni
gisgartiradi.Natijada,shaxsning ijtimoiy faolligi kamayadi,yolg’izlik hissi ortadi va stress
darajasi oshadi.

Virtual mulogot bugungi kunda jamiyat hayotining ajralmas gismiga aylangan.ljtimoy
tarmogqlar orqali 0’z fikrini bildirish,yangiliklardan xabardor bo’lish,ijodiy o’zini namoyon
etish imkoniyati kengayadi. Ammo shu bilan birga “sun’iy baholash tizimi”-layklar,izohlar va
kuzatuvchilar soni-inson o’zini qadrlash darajasiga ta’sir etmoqda.Natijada,yoshlar o’zligini
ijtimoiy tarmoqlardagi obrazlar bilan solishtiradi,bu esa depressive holatlar,xavotir va o’ziga
ishonchsizlikni kuchaytiradi.

Psixologik tadqiqotlar shuni ko’rsatadiki,internet va telefonning haddan tashqari ishlatilishi
diggat buzilishi sindromi,uyqusizlik,ijtimoiy izolyatsiya va hissiy sovugqonlikka olib
keladi.Shunindek,yoshlar orasida ragamli qgaramlik tobora kengaymogda.Ragamli
innovatsiyalarga umumiy ijobiy munosabat mavjud bo’lsada, texnologik rivojlanishning
iqtisodiy salbiy oqibatlari haqida olib borilayotgan tadqiqotlar paydo bo‘lmoqda. Jumladan,
Rudenken D.V. va Rudenken A.I. ning ishlarida o‘quvchilarning 10 foizdan 25 foizgacha
bo‘lgan qismi internetga qaramlikka moyil xavf guruhi sifatida ko‘rsatilgan. O‘smirlarda
internetga qaramlikning tarqalishi, ehtimolning o‘sishiga bog‘liq bo‘lib, turli etnik guruhlarda
bu ko‘rsatkich 5 foizdan 25 foizgacha o‘zgargan.Osiyo mamlakatlari, ya’ni Xitoy, Janubiy
Koreya va Yaponiya o‘smirlari orasida bu turdagi qaramlik holatlari yanada yuqori foizni
tashkil etib, turli hududlarda 8.1 foizdan 26.5 foizgacha yetadi.

Ta’kidlash joizki, yildan-yilga internet va telefonga qaramlik tufayli o’z joniga qasd
qilganlar ko’payib bormoqda.Xususan,yosh psixologiyasida o’smirlarning hayot va o’limning
mazmuni,o’z joniga qasd qilish va qotillik mavzulariga qiziqishi ma’lum bo’lib,bular kuchli
his-tuyg’u va kechinmalarni keltirib chigaradi.Telefon va internetda o’z joniga qasd qilish
mavzusi tezda ommalashdi,ular yuzlab o’smirlarning 0’z joniga qasd qilgani haqida
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ma’lumotlar keltirmoqda.Jumladan,2016-yilda Rossiyada 700 dan ortiq o’smir 0’z joniga qasd
qilgan.Bugungi kunga kelib bu ko’rsatkich ancha yuqorilagani xech kimga sir emas,albatta.

Mening nazarimda, davlat darajasida telefon va internetga garamlikni oldini olishga
garatilgan dasturlar ishlab chigarilishi,xususan texnologik regulyatsiya ya’ni bolalar va
o’smirlar uchun onlayn platformalarda vaqt cheklovlari,ota-ona nazorati tizimlari va sog’lom
foydalanish standartlari joriy etilsa.Yoki ish joylarida “ragamli dam olish” tashkil
etilib,xodimlarning ish vaqtidan tashqariragamli faoliyatini cheklovchi me’yorlar ishlab
chiqarilsa bir qancha xatarli vaziyatlar bartaraf etilgan bo’lardi.

Xulosa gilib aytganda,telefon va internet inson hayotini yengillashtiruvchi va boyituvchi
muhim vositalar bo’lsa-da,ularning me’yordan ortiq foydalanilishi psixik salomatlikka jiddiy
zarar yetkazishi mumkin.Shuning uchun,ragamli gigiyena,onlayn vaqtni nazorat gilish real
muloqotni saglash kabi omillar muhim ahamiyat kasb etadi.

Adabiyotlar:
1.Axutina T.V,Korniev A A Matvieva Ye.Yu.7-9 yoshli bolalarda dasturlash va nazorat
funksiyasining rivojlanishi//Maskva universiteti xabarnomasi.14-seriya.Psixologiya.2016 N1
42-63 betlar
2.Karimova N.(2023)Axborot texnologiyalarining psixologik ta’siri. Toshkent:Fan nashriyoti
3.Shavkatova U.2023.Yoshlarning ragamli muhitdagi psixik rivojlanishi.O’zbekiston milliy
universiteti ilmiy jurnali.110-117 betlar
4.Bayeva L.V Onlayn madaniyat va real jamiyatda “o’lim guruhlari” va “kolumbayn
hamjamiyatlari”’//Axborot jamiyati.2018 N3 33-42 betlar.
5.Karimova N. “o’smirlar psixologiyasida ragamli muhitning roli” Psixologiya va Pedagogika
Jurnali.N3.2022
6.Shavkatova G. Gadjetlar va o’smirlar psixologiyasi .Toshkent:Fan nashriyoti.
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TRANSFORMATSIYA MARKAZINI TASHKIL ETISHNING NAZARIY -
METODOLOGIK ASOSLARI
Usmonova Mubashira Suvonovna, Buxoro davlat pedagogika instituti
Talabalar amaliyoti bo‘limi boshlig‘i
mubashirausmonoval969@gmail.com

Annotatsiya: Ushbu maqola transformatsiya markazini tashkil etishning nazariy-
metodologik asoslari, uning zamonaviy boshgaruv tizimidagi o‘rni va ahamiyati haqida.
Transformatsiya markazi tashkilot faoliyatini optimallashtirish, jarayonlarni gayta loyihalash,
ragamlashtirish va innovatsion boshqgaruv yondashuvlarini joriy etishda muhim institutsional
mexanizm sifatida talgin etiladi. Shuningdek, markazning asosiy funksiyalari — analitik tahlil,
strategik rejalashtirish, ragamli texnologiyalarni tatbiq etish va xodimlar kompetensiyasini
rivojlantirish  kabi yo‘nalishlar ilmiy jihatdan asoslab berilgan. Tadqiqot natijalari
transformatsiya markazini tashkil etish tashkilotning ragobatbardoshligini oshirish, boshgaruv
samaradorligini kuchaytirish va innovatsion rivojlanishni ta'minlashda muhim ahamiyatga ega
ekanini ko ‘rsatadi.

Kalit so‘zlar: Transformatsiya markazi, ragamli transformatsiya, innovatsion boshgaruv,
jarayonlarni optimallashtirish, analitik tahlil, strategik rejalashtirish, ragamlashtirish,
kompetensiyalarni rivojlantirish, boshgaruv samaradorligi, institutsional mexanizm, ragamli
yetuklik, innovatsion texnologiyalar, jarayonlarni gayta loyihalash, tashkilot rivojlanishi.

THEORETICAL AND METHODOLOGICAL FOUNDATIONS OF THE
ORGANIZATION OF A TRANSFORMATION CENTER.
Usmonova Mubashira Suvonovna, Bukhara State Pedagogical Institute
Head of the Student Practice Department
mubashirausmonoval969@gmail.com

Abstract: This article is about the theoretical and methodological foundations of the
organization of a transformation center, its role and significance in the modern management
system. The transformation center is interpreted as an important institutional mechanism for
optimizing the activities of the organization, redesigning processes, digitalization and
introducing innovative management approaches. Also, the main functions of the center -
analytical analysis, strategic planning, implementation of digital technologies and development
of employee competencies - are scientifically substantiated. The results of the study show that
the organization of a transformation center is of great importance in increasing the
competitiveness of the organization, strengthening management efficiency and ensuring
innovative development.

Keywords: Transformation center, digital transformation, innovative management,
process optimization, analytical analysis, strategic planning, digitalization, development of
competencies, management efficiency, institutional mechanism, digital maturity, innovative
technologies, process redesign, organizational development.

TEOPETUKO-METOJOJOI'MYECKHUE OCHOBBI OPTAHU3AIIUA
HEHTPA TPAHC®OPMAIIUUN.

Usmonova Mubashira Suvonovna Byxapckuii rocyiapcTBeHHbIH MeIarornyeCKiii HHCTUTYT
3aBeAyIOLUUN OTIEIOM CTYACHYECKON MPAKTUKU
mubashirausmonoval969@gmail.com

AHHOTanus: B 1aHHON cTaTbe paccMaTpUBAIOTCS TEOPETUKO-METOA0JOTUUECKHE
OCHOBBI OpraHHU3aINH [IEHTpa TpaHCHOpPMAIUH, €r0 POJb U 3HAYEHHE B COBPEMEHHOU CUCTEMe
ynpaBieHus. LlenTp TpanchopMmaiuu paccMaTpuBaeTCs KaK BaXXHBIM HMHCTUTYHHOHAIBHBIN
MEXaHU3M OITUMM3ALMK JEATEIBHOCTA OpPraHu3anuy, pECTPYKTYpHU3alMyd IPOLECCOB,
nu(poBU3aAMM U BHEAPEHUS MHHOBALMOHHBIX MOJXOJIOB K yIpaBleHHI0. Takke HaydHO
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00OCHOBaHBI ~OCHOBHBIC 3aJaudl IIEHTpA: aHAIUTUYECKUH aHaIM3, CTPATErHM4YecKoe
IUTAHUPOBAHUE, BHEApPEHHE IUQPPOBBIX TEXHOJOTHH W OOydeHHe MepcoHana. Pe3ynbraTe
WCCIICIOBAaHUS TIOKA3bIBAIOT, YTO OpraHu3alus IEHTpa TpaHCPOpMaLUU HMeEEeT O0JbIIoe
3HA4YECHHUE JUIs MOBBIIICHUS! KOHKYPEHTOCTIOCOOHOCTH OpPTraHU3aliy, YCUIeHUs 3 (EKTUBHO CTH
yIIpaBJIeHUs 1 00eCTieYeHUsI NHHOBAIMOHHOTO PAa3BUTHSI.

KawueBble caoBa: lLlentp  Tpanchopmammu, nmdpoBas  TpaHChopManus,
HHHOBaHHOHHBIﬁ MCHCI’KMCHT, OIITUMMU3aLIUA mponeccos, AHATUTHYCCKUH aHaJIu3,
CTpaTeruyecKoe IUIAHUPOBaHHWE, MU(PPOBU3AIMS, PA3BUTHE KOMIETCHIMHA, 3()()EKTUBHOCTH
YIpaBJICHUA, I/IHCTI/ITYIII/IOHaJIBHBIf/i MECXaHU3M, III/I(prBa?I 3p€JIOCTh, HWHHOBAILIMOHHLIC
TEXHOJIOTUH, PECTPYKTYPHU3aLMs IPOLECCOB, OPraHU3ALUOHHOE Pa3BUTHE.

Kirish.

Zamonaviy ta’lim va boshqaruv jarayonlarida raqamlashtirish, innovatsion yondashuvlar
hamda samaradorlikni oshirish bugungi kunning asosiy talabiga aylanmoqgda. Ushbu jarayonlarni
tizimli qo‘llab-quvvatlash, yangicha ish uslublarini tatbiq etish va xodimlar malakasini oshirish
uchun transformatsiya markazlarini tashkil etish muhim amaliy ahamiyatga ega. Transformatsiya
markazi ta’lim muassasasi yoki tashkilotning ichki jarayonlarini raqamlashtirish,
optimallashtirish va zamonaviy boshgaruv tamoyillariga moslashtirishda ko‘makchi bo‘luvchi
innovatsion platforma hisoblanadi. Bugungi kunda yuqori malakali pedagog kadrlar tayyorlash
jarayoni ta’lim tizimining zamonaviy talablari bilan uzviy bog‘ligdir. Ta’lim jarayonida raqamli
texnologiyalarni keng qo‘llash, innovatsion pedagogik yondashuvlarni joriy etish, ta’lim sifatini
muntazam monitoring qgilish va professor-o‘qgituvchilarning malakasini zamonaviy
kompetensiyalar asosida rivojlantirish ustuvor vazifalardan biridir.

Tadgigot obyekti -transformatsiya markazini yaratish, uni boshqarish, jarayonlarni
ragamlashtirish hamda samaradorligini oshirishga garatilgan tashkiliy-boshqgaruv jarayonlari
hisoblanadi.

Ta’lim tizimidagi transformatsiya nafaqat texnologik o‘zgarishlar, balki didaktik,
metodik va boshgaruv jarayonlarining tubdan takomillashuvini ham nazarda tutadi.
Transformatsiya markazini tashkil etish — ta’lim sifatini oshirishga xizmat giluvchi innovatsion,
tizimli va ilmiy asoslangan tashkiliy mexanizm hisoblanadi. Mazkur markaz orgali o‘quv
jarayonini modernizatsiya qilish, o‘qituvchilar kompetensiyasini rivojlantirish, ragamli ta’lim
mubhitini yaratish va ta’lim boshqaruvini optimallashtirish imkoniyati yaratiladi.

“Transformatsiya” so‘zi lotincha “transformare” - “shaklini o‘zgartirish” degan
ma’nodan kelib chiggan bo‘lib, o‘zgarish, yangilanish, qayta tuzilish jarayonini anglatadi.
Bugungi kunda transformatsiya tushunchasi turli sohalarda keng qo‘llanilmoqda —
tilshunoslikdan tortib, ijtimoiy fanlar, igtisodiyot va texnologiyagacha. Insoniyat tarixi davomida
transformatsiya doimiy ravishda ijtimoiy tuzilishlarni, madaniyatni va texnologiyalarni
takomillashtirish vositasi bo‘lib kelgan. U nafaqat mavjud tizimlarni o‘zgartirish, balki yangi
imkoniyatlar yaratishda, muammolarni hal gilishda ham muhim o‘rin tutadi.

Shu sababli, transformatsiya tushunchasi zamonaviy ilm-fan va amaliy hayotda katta
e’tibor qaratiladigan mavzuga aylandi. Ushbu maqolada transformatsiya tushunchasi, uning
nazariy asoslari, turli sohalardagi roli hamda hayotdagi o‘zgarishlarni amalga oshirishdagi
samaradorligi muhokama gilinadi.

Bu markazning vazifalari quyidagilarni o‘z ichiga oladi:

strategiyani ishlab chiqish, o‘zgarishlar loyihalarini boshqarish, xodimlarni o‘qitish,
yangi texnologiyalarni joriy etish va transformatsiya jarayonini monitoring gilish.

“Transformatsiya markazi” tashkil etish, odatda, korxona yoki tashkilotning biznes
jarayonlarini, tuzilmasini va madaniyatini takomillashtirishga qaratilgan markaziy bo‘linmani
yaratishni anglatadi.
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Ne Bosgich Magsad va vazifa Faoliyat tavsifi
Markazning asosiy magsadi:| Markazning strategik
. . samaradorlikni oshirish, | magsadlarini aniglash,
Magsad va vazifalarni : o S
1 aniglash ragamli transformatsiyani | amalga oshiriladigan
joriy etish, ta’lim sifatini | loyihalar va ularning
yaxshilash vazifalarini belgilash
o _ _ Turli bo*limlar va loyihalar Kichik guruhlar tu2|sh_, har_bl
Kichik guruhlarni tashkil o guruhga vazifalar tagsimoti,
2 . bilan ishlash uchun X . -
etish . . .| transformatsiya loyihalarini
funksional guruhlar yaratish . .
boshgarish va amalga oshirish
. . Tajribali rahbarlarni
N . Markazni boshqarish va . .
3 Liderlik va boshgaruvni ri rahbarivat do‘llab- tayinlash, garor gabul gilish
shakllantirish yuqo E:JV\?at?;.aSh?O a mexanizmlari va boshgaruv
g strukturasini shakllantirish
Zarur dasturiy ta’minot va
. . . Lo . . | ma’lumotlarni tahlil gilish
Texnik va vositalarni Transformatsiya jarayonini . .
4 tayyorlash o‘llab-quvvatlash vositalarini tanfash,
vy q g infratuzilmani tayyorlash va
o‘rnatish
O‘qituvchilar va xodimlarga
Xodimlarni o“qitish va Xodimlarni transformgt_slygga yangi Jargyonlar, _
5 o“zoartirishea tavvorlash tayyorlash va qgarshilikni | texnologiyalar va pedagogik
& ga tayy kamaytirish innovatsiyalar bo‘yicha
treninglar o‘tkazish
Jaravonlarni aanda Markazning kundalik Loyihalarni monitoring qilish
6 Y g y faoliyatini samarali baholash, hisobot berish
boshqarish . A .
boshqarish tizimini yo‘lga qo‘yish
Erishilishi kerak bo‘lgan
- Muayyan natijalarga Transformatsiya natijalarni belgilash, baholash
erishish samaradorligini aniglash | mezonlarini ishlab chigish va
natijalarni tahlil gilish

kel

1. Transformatsiya markazining magsadi. Ta’lim jarayoni murakkab ko‘p bosqichli
tizim bo‘lib, u samaradorlikni oshirish uchun ilmiy asoslangan monitoring, raqamli boshgaruv
va innovatsion texnologiyalarni talab giladi. Transformatsiya markazi quyidagi magsadlardan

b chigadi:

O‘quv jarayonini ragamlashtirish va avtomatlashtirish;
Pedagogik texnologiyalarni yangilash;
O‘qituvchilarning ragamli va metodik kompetensiyalarini oshirish;Ta’lim sifatini

muntazam baholash;

Innovatsion loyihalarni joriy etish;
Ta’lim jarayonini xalqaro standartlar darajasiga moslashtirish.

2. Transformatsiya markazining asosiy vazifalari keng ko‘lamni gamrab oladi:

Ne

Magsad va vazifalari

Yo¢nalish

Faoliyat tavsifi
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C e e . Elektron ta’lim platformalari, onlayn
Ragamli ta’lim muhitini Ta’lim jarayonini . . . i
1 aratish ragamiashtirish o°‘quv materiallari, elektron jurnallar va
y . reyting tizimlarini joriy etish
Professor- Axborot texnologiyalari, innovatsion
2 o‘qituvchilarning Kadrlarni rivojlantirish p edr’.‘gOglk m‘etOdl.ar jbo leh.a trening va
kompetensiyasini oshirish seminarlar 0 tka21_sh_, m_etod_llf va raqamli
kompetensiyalarni rivojlantirish
Ta’lim sifatini baholash mezonlarini
3 Ta’lim jarayonini _ilmiy Monitoring va baholash ishlab chigish; pedagogik jarayon
asosda boshqarish monitoringini yo ‘lga qo “yish; analitik
hisobotlar tayyorlash
Innovatsion loyihalar va Startap va loyihalarni rivojlantirish;
4 tadgiqotlarni qo‘llab- Innovatsion faoliyat ragamli Ia.b Ore.l.torl.yalar taSh.k 1l etish;
uvvatlash talabalarnlr_lg uoqll)_/ va tgdqlgqt
a kompetensiyalarini rivojlantirish

Transformatsiya markazi tushunchalarining ilmiy asoslari. Transformatsiya markazi
- tashkilotda innovatsiyalarni joriy etish, jarayonlarni optimallashtirish, ragamli boshgaruvni
kuchaytirish va o‘zgarishlarni boshqgarishga mas’ul bo‘lgan tizimli boshqaruv strukturasidir,
degan yagona ilmiy ta’rif ishlab chiqildi.

Xalgaro manbalar (Digital Transformation Office, Change Management Center, PMO
Centers) solishtirilib, mahalliy sharoitga moslashtirilgan konseptual model ishlab chigildi. Bu
esa mazkur markazni amaliyotga tatbiq gilish uchun aniq ilmiy asos yaratdi.

Transformatsiyva markazini tashkil etishning tashkiliy-strukturaviy modeli.
tuzilmasi (direktor, strategiya bo‘limi, ragamlashtirish bo‘limi

jarayonlarni optimallashtirish bo‘limi, monitoring va natijadorlik bo‘limi) tizimli
shaklida ishlab chigildi.

Tuzilma funktsional integratsiya tamoyiliga asoslangan bo‘lib, har bir bo‘limning

vazifalari o‘zaro bog‘liq holda optimallashtiriladi. Natijada markazning samaradorligini
oshirishga xizmat giladigan ichki boshgaruv mexanizmlari shakllanadi.

Transformatsiya jarayonlarining metodologik moduli. Transformatsiya markazi
faoliyatini tartibga soluvchi metodologik modul — jarayonlar xaritasi, transformatsiya
bosgichlari, monitoring ko ‘rsatkichlari, boshgaruv mexanizmlaridan iborat tizim ishlab chiqiladi.
Nazariy tahlil va tizimli yondashuv asosida transformatsiya jarayonlari 4 bosgichga ajratiladi:

1. tashxis (diagnostika),

2. rejalashtirish,

3. joriy etish,

4. monitoring va takomillashtirish.

Ushbu bosqichlar transformatsiya markazining boshqaruv amaliyoti uchun yagona yo‘l
xaritasi sifatida ta’minlanadi.
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TRANSFORMATSIYA MARKAZINI TASHKIL ETISHDA
QO’ LLANILADIGAN METODLAR

1.Nazariy metodlar 2.Empirik metodlar 3.Tizimli yondashuvlar

-Te il

-Sinez
-Tagqgoslash -Kuzatish -Tizimli tahlil
-Induksiya -So’rov/Interv -Strukturaviy —
-Deduksiya -Tairiba-sir v funksional tahlil

4. Innovatsion Metodlar 5. Analitik-Boshgaruv 6. Statistika va Matematik

-Loyiha -SWOT -SFatisuk tahlil
yondashuvi -PEST -Dlagrgmmal_ar
- BPMN modeli -GAP-analiz -Grafik tahlil

Takomillashtirish bo‘yicha ilmiy-amaliy takliflar ishlab chiqish. Tashkilotlarda
transformatsiya markazini tashkil etish uchun amaliy model takliflari:
-transformatsiya ofisini ochish;
-ragamli ofislar bilan integratsiyalash;
-o‘zgarishlarni boshqarish bo‘yicha treninglar;
-jarayonlarni ragamlashtirish platformalarini joriy etish.

Xulosa. Transformatsiya markazini tashkil etish ta’lim jarayonini tubdan modernizatsiya
gilishga, professor-o‘qituvchilarning kasbiy kompetensiyasini rivojlantirishga, ilmiy-tadgigot va
innovatsion faoliyatni kuchaytirishga xizmat qiladi. Markazning tashkil etilishi raqamli ta’lim
muhitini yaratish, ta’lim sifatini oshirish, pedagogik jarayonlarni ilmiy asosda boshqarishni
ta’minlashning muhim omilidir.

Foydalanilgan adabiyotlar:
1. S. A. Mirzayev, ljtimoiy transformatsiyalar nazariyasi, Toshkent, 2018, 23-bet.
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2. N. Tursunov, Tilshunoslikda transformatsiya nazariyasi, Toshkent, 2020, 45-bet.
3. J. Karimova, Jamiyatshunoslik va transformatsiya, Samargand, 2017, 67- bet.
4. B. Hasanov, “Transformatsiyaning turlari va xususiyatlari,” Filologiya jurnali, 2019,
Ned, 32-bet.
5. O. Qodirov, Transformatsiyani boshgarish va nazorat qilish, Toshkent, 2021, 18-bet.
6. M. Rakhmonov, Texnologik transformatsiya va innovatsiyalar, TATU, 2019, 55-bet.
7. F. Islomov, Ijtimoiy transformatsiya va demokratiya, Toshkent, 2020, 39-bet.
8. A. Sobirov, “Transformatsiyaning samaradorligi,” Iqtisodiyot va boshqaruv, 2018, No2,
12-Dbet.

9. L. Ergashev, “Madaniy transformatsiyalar,” Filologiya va madaniyat, 2022, Nel, 26-
bet.

10. D. Yunusov, “Til transformatsiyasi va zamonaviy o‘zgarishlar,” Tilshunoslik, 2021,
Ne3, 78-bet.
11. M. Jalilova, Demokratiya va ijtimoiy o‘zgarishlar, Toshkent, 2020, 49- bet.

12. R. Abdukarimov, “Ragamli transformatsiya,” IT sohasidagi yangiliklar, 2023, Ne5,
102-bet.
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BOLALIKDAGI EMOTSIONAL BEPARVOLIKNING YASHIRIN TRAVMA
SIFATIDA SHAKLLANISHI VA KELAJAK HAYOTIGA TA’SIRI
Rajabova Go‘zal Zarifovna, BuxDPI «Psixologiya» kafedrasi dotsenti,
lIxomova Nilufar, 3-kurs talabasi
lesly00711@gmail.com

Annotatsiya:Ushbu maqolada bolalik davridagi emotsional beparvolikning
psixologik rivojlanish jarayoniga ko‘rsatadigan ta’siri va uning yashirin (ko‘pincha
anglanmaydigan) travma sifatida shakllanish mexanizmlari tahlil qgilinadi. Bolalikdagi
emotsional bo‘shligning ko‘pincha kechki yoshlik va kattalik davrida depressiya, tashvish
buzilishlari, yaqin munosabatlarda qiyinchiliklar, o‘z his-tuyg‘ularini anglay olmaslik kabi
holatlarda namoyon bo‘lishi ko‘rsatib o‘tiladi. Maqolada shuningdek, ota-onalik uslubi, oilaviy
muhit, ijtimoiy omillar va himoya mexanizmlarining roliga alohida e’tibor qaratiladi.

Kalit so‘zlar:bolalik, emotsional beparvolik, yashirin travma, ruhiy rivojlanish,
emotsional salomatlik, psixologik oqibatlar, ijtimoiy munosabatlar, o‘zini qadrlash.

®OPMHUPOBAHUE SMOIIUOHAJIBHOM 3AITYIIIEHHOCTH B IETCTBE KAK
CKPBITOW TPABMbBI U EE BJUSTHUE HA TAJBHEUIIYIO )KU3Hb
Paoacaboea I'yzans 3apughosna, nouent xkadenpor «Ilcuxomorus» BI'TIN
Hnxomosea Hunyghap, ctynentka 3 xypca
lesly00711@gmail.com

AHHoOTauusi: B JaHHOW cTaThbe aHAIU3UPYETCS BIUSHUE HMOIMOHAIBLHOU
MPEHEOPEIKUTETLHOCTH B JIETCKOM BO3pacTe Ha MPOIECC TMCHUXOJOTUUECKOTO Pa3BUTHSA H
MeXaHU3MBI €€ (HOpMUPOBaHMSI KaK CKPBITOH (4acTo Heoco3HaBaeMoi) TpaBMbl. [lokazano, 4to
SMOITMOHAIBHBIA ACPUIIUT B JETCTBE YacTO MPOSBISETCS B TOJIPOCTKOBOM W B3pPOCIOM
BO3pacTe B BUJE JCTPECCHH, TPEBOKHBIX PACCTPOMCTB, TPYIHOCTEH B OJIM3KUX OTHOIICHUSX,
HECITIOCOOHOCTH O0CO3HaBaTh COOCTBEHHBIC SMOIMU. B cTathe Takke yxaensercs ocoboe
BHUMaHUE POJIM CTUJIS BOCIIUTAHUS POJUTENICH, CEMEHHON Cpeibl, COIMAIbHBIX (DAKTOPOB H
3aI[UTHBIX MEXaHU3MOB.

KioueBbie cioBa: JETCTBO, SMOIMOHAJIBbHAS MPEHEOPEKUTEIBHOCTh, CKPBITAs
TpaBMa, TMCUXOJIOTUYECKOE Pa3BUTHE, HMOIMOHAIBLHOE 3JI0POBbE, ICUXOJOTHYECKUE
MOCJIE/ICTBUS, COIMATIBHBIE OTHOIIEHH S, CAMOOIICHKA.

THE FORMATION OF CHILDHOOD EMOTIONAL NEGLECT AS A HIDDEN
TRAUMA AND ITS IMPACT ON FUTURE LIFE.
Guzal Zarifovna Rajabova, Associate Professor of the ‘Psychology’ Department at Bukhara
State Pedagogical Institute,
Nilufar llkhomova, 3rd-year student
lesly00711@gmail.com
Annotation:This article analyzes the impact of childhood emotional neglect on
psychological development and the mechanisms through which it forms as a hidden (often
unconscious) trauma. It explains how emotional emptiness experienced in childhood often
manifests later in adolescence and adulthood as depression, anxiety disorders, difficulties in
close relationships, and challenges in understanding one’s own emotions. The article also
highlights the role of parenting style, family environment, social factors, and defense
mechanisms.
Keywords: childhood, emotional neglect, hidden trauma, psychological development,
emotional well-being, psychological consequences, social relationships, self-esteem.

Bugungi kunda psixologiyada bolalik davridagi kechinmalar, ayniqgsa, hissiy
tajribalar insonning kelajak hayotida qanday rol o‘ynashi borasida ko‘plab ilmiy tadqiqotlar
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o‘tkazilmoqda. Shulardan eng muhimlari gatorida emotsional beparvolik muammosi turadi.
Jismoniy yoki ochiq zo‘ravonlikdan farqli ravishda emotsional beparvolik ko‘pincha
sezilmaydi, e’tibordan chetda qoladi va shuning uchun “yashirin travma” deb ataladi. Bunday
travma shaxs ruhiyatida uzog davom etadigan iz qoldiradi hamda kattalik davridagi
munosabatlar, 0‘ziga baho berish va hissiy barqarorlikka ta’sir qiladi.

"Mehr bor, ammo hissiy aloqadorlik yo‘q" — yashirin travmaning asosiy belgilaridan
biridir.

Yashirin travma — bu odam hayotida jiddiy ruhiy ta’sir ko‘rsatadigan, lekin aniq
hodisa, zo‘ravonlik yoki falokat ko‘rinishida bo‘lmagan, ko‘pincha sezilmaydigan va
anglanmaydigan psixologik jarohatdir.

U ko‘pincha ochiq travma emas (masalan, urish, baxtsiz hodisa, talafot kabi).

Odam o°zi ham uni travma sifatida tan olmaydi.

Alomatlar yillar davomida asta-sekin paydo bo‘ladi.

Atrofdagilar bu holatni “oddiy tarbiya” yoki “odatiy holat” deb o‘ylashi mumkin.

Yashirin travmaga misollar:

1. Emotsional beparvolik.

Ota-onaning bolaga hissiy e’tibor bermasligi, uning hislarini tushunmasligi.

2. Doimiy tanqid.

Bolaning gadriyatini pasaytiruvchi, o‘ziga ishonchini buzuvchi so‘zlar.

3. Sovug munosabat.

Mehr, tasalli, quchoqlash yoki samimiy suhbatlarning bo‘Imasligi.

4. Inkorsiz munosabatlar.

Bolaning hislari “bo‘rttirma”, “mayda gap”, “chidayver” tarzida rad etilishi.

5. Uy ichidagi beqarorlik.

Doimiy janjal, qo‘rquv, keskin kayfiyat o‘zgarishlari — lekin ochiq zo‘ravonliksiz.

Yashirin travmaning belgilari :

O‘zini gadrsiz his qiladi, yaqin munosabatlardan qo‘ruhda bo'ladsi,

hissiyotlarni ifoda gila olmaydi,doimiy tashvishda yoki ichki bo‘salidan bo'ladi,

perfeksionizm,o‘zini ayblashga moyillik,sog‘lom chegaralarni qo‘ya olmaslik.

Perfeksionizm — bu insonning o‘zidan yoki boshqalardan mukammal natija kutishi,
xatoga yo‘l qo‘ymaslikka haddan tashqari intilishi va hamma narsani “ideal” qilishga
urinishidir. Bu sifat ba’zida ijobiy bo‘lib ko‘rinsa ham, ko‘pincha stress, xavotir, o‘zini tanqid
qgilish va doimiy norozilik hissini keltirib chigaradi.

Bolalik davridagi emotsional beparvolik — ota-onaning yoki asosiy
parvarishlovchilarning bolaning hissiy ehtiyojlariga yetarlicha e’tibor bermasligi, uning his-
tuyg‘ularini gabul qilmasligi yoki inobatga olmasligi holati — bolaning psixologik rivojlanishida
sezilarli rol o‘ynaydi. Emotsional e’tiborsizlik rivojlanayotgan shaxsning o‘zini qadrlash,
ishonch hislari, emotsional o‘zini boshqarish, ijtimoiy munosabatlar va kattalik davridagi ruhiy
farovonligiga salbiy ta’sir ko‘rsatadi.Bolalikdagi emotsional bo‘shligning ko‘pincha kechki
yoshlik va Kkattalik davrida depressiya, tashvish buzilishlari, yaqgin munosabatlarda
qiyinchiliklar, shuningdek, o‘z his-tuyg‘ularini anglay olmaslik kabi holatlar bilan namoyon
bo‘lishi aniqlangan. Tadgiqotlarga ko'ra ota-onalik uslubi, oilaviy muhit va ijtimoiy omillar
bolalarning psixologik rivojlanishi va himoya mexanizmlarining shakllanishiga ta’sir qiluvchi
muhim omillar sifatida ko‘rsatildi.Bolalikdagi emotsional beparvolikning salbiy oqibatlarini
erta aniglash, psixoprofilaktika va psixologik yordam tizimlarini takomillashtirish zarurati
mavjud. Shu bilan birga, ota-onalar va parvarishlovchilarga bolalarning hissiy ehtiyojlarini
qabul qilish va unga moslashuvchan psixologik yordam ko‘rsatish bo‘yicha amaliy tavsiyalar
berilishi muhimdi.

Kelajak hayotiga ta’siri.
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Bolalik davridagi emotsional beparvolikning salbiy oqibatlari fagat bolaning hozirgi
rivojlanishiga emas, balki uning kelajak hayotiga ham sezilarli ta’sir qiladi. Shaxsiy va
professional sohada ishonchli va mustahkam munosabatlarni shakllantirish qiyinlashadi, o‘z
hissiyotlarini ifodalash va tushunishdagi muammolar oila va ish hayotida konfliktlarga sabab
bo‘lishi mumkin. Bundan tashqari, ruhiy salomatlikning uzoq muddatli buzilishi — masalan,
depressiya, tashvish buzilishlari yoki stressga qarshi past chidamlilik — hayot sifatini
pasaytiradi.

Xulosa qilib aytadigan bo'lsak bolalik davridagi emotsional beparvolik shaxsning
kelajak hayotiga chuqur va ko‘p qirrali ta’sir ko ‘rsatadi. Shuningdek, bu shaxsning kelajakdagi
oilaviy va yagin munosabatlarida ham takrorlanishi mumkin. Shu sababli, bolalikdagi
emotsional beparvolikni erta aniqlash, unga qarshi profilaktika choralarini qo‘llash va
psixologik yordam tizimlarini takomillashtirish kelajakda shaxsning bargaror, ijtimoiy jihatdan
moslashuvchan va ruhiy jihatdan sog‘lom hayot kechirishini ta’minlashda muhim ahamiyatga
ega.

FOYDALANILGAN ADABIYOTLAR

1. G.T.Yadgarova, T.H.Olimov. Umumiy psixologiya Buxoro-2023 “Durdona”

2. M.E.Zufarova. Umumiy psixologiya. O‘zbekiston faylasuflari milliy jamiyati
nashriyoti. Toshkent-2010

3. E.G‘oziyev. Umumiy psixologiya. Toshkent 2008

4. A A. Nosirov, Shaxs rivojlanishi va taraqgiyoti. — Toshkent: Fan, 2020.

5. X.Y. Karimov, Psixologik rivojlanish asoslari. — Samargand: Zarafshon, 2019.

6. M. G‘ulomov, [jtimoiy taraqqiyot va shaxs omili. — Toshkent: Ma’naviyat, 2018.
7. O‘zbekiston Respublikasi Ta’lim to‘g risidagi qonuni, 2021-yilgi tahriri.

8. D. G*afforov, Shaxsiy o‘sish psixologiyasi. — Toshkent: Yangi asr avlodi, 2017.
9. Abraham Maslou, "Motivation and Personality” — Harper Row, 1954.

10. Internet manbalari: ilmiy maqolalar va zamonaviy psixologiya bo‘yicha tahlillar.
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MHUMMKA U EE POJIb B BBIPA’)KEHUY DMOLIUI U HAMEPEHUI
HTaoueea /Junghyza A66acosna, Yuntens A3znarckoro ['0cyjapcTBEHHOrO0 Y HUBEPCUTETA
boszopoea Junopom Amunoena, MaructpaaT A3natckoro I'ocynapcTBeHHOrO Y HUBEPCUTETA
dilorombozoroval201@gmail.com

AnHOTanud. B cratbe paccmaTpuBaeTcs MUMHKA KaK OJUH U3 KIIFOUEBBIX KOMIIOHEHTOB
HEBEepOAIBLHOTO TMOBEJICHUsS, OOCCIICUMBAIOIIMN TIepeady 3MONUNA, KOMMYHHKATHBHBIX
HAMEPEHUW M CKPBITBIX CMBICIOB. MHMHWYECKHE BBIPAXKECHUS JIMLA TO3BOJISIIOT YEJIOBEKY
BBIpaXKaTh PaJIOCTh, THEB, CTpax, yAUBJIEHHUE, Te€4Yalb W OTBpPAILCHHE, CO3/1aBas 0a30BYIO
wiatrGopmMy JUIS B3aUMOTIOHMMAaHUs MEXAy ydJacTHHKamu oOmieHus. Ocoboe BHUMaHUE
YAENSAETCS TOMY, YTO MUMHMKA SIBJISIETCA HE TOJLKO CIIOHTAHHOM PEaKIMerd Ha SMOLIMOHAIIbHBIE
CTUMYJIbl, HO U OCO3HAaHHBIM MHCTPYMEHTOM, C MOMOLIBI0 KOTOPOrO0 MOKHO PETYJIUPOBATH
JTUHAMUKY B3aUMOJICUCTBUS, YCUJIMBATh CMBICT BEpOAIbHOM KOMMYHUKAIIMM U YIIPABIATH
SMOIIMOHAIBHON aTMOCc(hepoi.

B pabote ananm3upyroTCsi YHUBEpPCAIbHBIE W KYJIHTYpPHO OOYCIOBJIEHHBIE ACTIEKTHI
MHMHUYECKUX CUTHAJIOB, BKJIKOYAsl BIMSHUE COLMAIBHBIX HOPM M KYJIbTYPHOTO KOHTEKCTA Ha
WHTEPOPETAUIO AMOLUN. PaccMOTpEHBI TNCUXOJIMHTBUCTUYECKUE MEXAHU3MBI BOCIPHUSITHUSA
MHUMHKH, €€ POJb B MEKIUYHOCTHOM U MEXKKYJIbTYPHOM OOIIEHHH, a TAKXKE MPAKTUUECKOE
3HAYEHHE JJIS TIeJIArOTHKHY, TICUXOJIOTUH, TUTIIIOMATUH U TPO(GECCHOHAITBPHOW KOMMYHUKAIIHH.

Ocoboe BHUMaHHE VAEIEHO BBISABICHUIO B3aHMMOCBS3M MEXKIY KOTHUTHBHBIMH,
SMOIIMOHAIBHBIMU U KYJIBTYPHBIMA KOMIIOHEHTAMA MUMHYECKOTO MOBEAEHHUS, YTO MO3BOJISET
dhopmupoBaTh peKOMEHAAMH 10 3)PEKTUBHOMY HCIIOIH30BAHUIO HEBEPOAIBHBIX CUTHAJIOB B
MEXKYJIbTYPHOU KOMMYHUKAIWH.

KurwueBsie  cioBa: MUMUKa;  HeBepOajgbHas  KOMMYHHUKAalUs;  HOMOIIMH;
KOMMYHHKATHBHBIE HAMEPEHHUSI; MEXXKYIbTYPHOE OOILIEHNE; ICUXOIMHIBUCTHKA; KYJIbTYPHbIE
OCOOCHHOCTH; MEXJIMYHOCTHBIE OTHOIICHUS; WHTEPHpETalusi CHUTHAJIOB, HEBepOabHOE
ITOBEJICHUE.

MIMIKA VA UNING EMOTSIYALAR VA NIYATLARNI IFODALASHDA
TUTGAN O‘RNI
Shadiyeva Dilfuza Abbasovna, Osiyo Davlat Universiteti o‘qituvchisi
Bozorova Dilorom Aminovna, Osiyo Davlat Universiteti magistranti
dilorombozoroval201@gmail.com

Annotatsiya. Ushbu magolada mimika insonning noto‘liq so‘zsiz muloqot vositasi
sifatida, his-tuyg‘ular, kommunikativ niyatlar va yashirin mazmunlarni ifodalashdagi roli tahlil
qilinadi. Yuz ifodalari orgali insonlar quvonch, g‘azab, qo‘rqinch, hayrat, gayg‘u va nafrat kabi
his-tuyg‘ularini yetkazadi, bu esa o°zaro tushunishni ta’minlovchi asosiy platformani yaratadi.
Mimikalar nafaqat hissiy javob sifatida paydo bo‘lishi, balki ongli vosita sifatida ham
ishlatilishi mumkin; ular orqali mulogot dinamikasini boshqarish, og‘zaki xabar mazmunini
kuchaytirish va hissiy muhitni tartibga solish mumkin.

Magqolada mimikaning universal va madaniyatga xos jihatlari, ijtimoiy me’yorlar va
madaniy kontekstning his-tuyg‘ularni talqin qilishdagi roli tahlil qgilinadi. Shu bilan birga,
psixolingvistik mexanizmlar, yuz ifodalarini gabul gilish va talgin qgilish jarayoni, shuningdek
ularning shaxslararo va madaniyatlararo muloqotdagi ahamiyati o‘rganiladi.

Magqola kognitiv, hissiy va madaniy komponentlarning o°zaro bog‘ligligini ko ‘rsatadi, bu
esa madaniyatlararo muloqotda noto‘liq signallarni samarali ishlatish bo‘yicha amaliy
tavsiyalar ishlab chigish imkonini beradi.

Kalit so‘zlar: mimika; noverbal kommunikatsiya; his-tuyg ‘ular; kommunikativ niyatlar;
madaniyatlararo muloqot; psixolingvistika; madaniy xususiyatlar; shaxslararo munosabatlar;
signalni talgin gilish; noverbal xatti-harakat.
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FACIAL EXPRESSIONS AND THEIR ROLE IN CONVEYING EMOTIONS
AND INTENTIONS
Shadiyeva Dilfuza Abbasovna, Lecturer at the Asian State University
Bozorova Dilorom Aminovna, Master’s Student at the Asian State University
dilorombozoroval201@gmail.com

Annotation. This article examines facial expressions as a key component of nonverbal
behavior, enabling the communication of emotions, intentions, and hidden meanings. Facial
expressions allow individuals to convey joy, anger, fear, surprise, sadness, and disgust, forming
a basic platform for mutual understanding in interpersonal communication. Special attention is
paid to the fact that facial expressions are not only spontaneous reactions to emotional stimuli
but also conscious tools that can regulate interaction dynamics, enhance the meaning of verbal
communication, and manage the emotional atmosphere.

The study analyzes both universal and culturally specific aspects of facial signals,
including the influence of social norms and cultural context on emotion interpretation.
Psycholinguistic mechanisms of facial expression perception are examined, as well as their role
in interpersonal and intercultural communication, and their practical significance for pedagogy,
psychology, diplomacy, and professional communication.

The article emphasizes the interconnection between cognitive, emotional, and cultural
components of facial behavior, providing a basis for developing practical recommendations for
effective use of nonverbal signals in intercultural communication.

Keywords: facial expressions; nonverbal communication; emotions; communicative
intentions; intercultural communication; psycholinguistics; cultural features; interpersonal
relationships; signal interpretation; nonverbal behavior.

BBenenune. Mwumuka SBISICTCS OJHMM W3 KIIOYEBBIX CPEACTB HEBEpPOATBbHOMU
KOMMYHHUKAIIUH, C TIOMOIIBI0 KOTOPOTO YEJTOBEK BBIPAKAET IIUPOKUNA CIEKTP SMOIUH,
YOPaBISIET MEKIUYHOCTHBIM B3aUMOJCHCTBHEM M JIOTIOJHSAET COJIEpPKaHHE BepOATbHOTO
cooOmeHus. JIumeBbie MBIIIBI  CIIOCOOHBI  CO3JaBaTh  THICSYM  MHUKPOBBIPAKCHUH,
OTPKAIOIINUX BHYTPEHHEE SMOIMOHAJIBHOE COCTOSSHHE, KOMMYHHKATHBHBIC HaMEPEHHUS H
OTHOIIIEHUE YeJIOBEKa K COOEeCeTHUKY. DTH CUTHAJIBI MOTYT MepeaaBaTh KaK MMOJOKHUTEIIbHEIE,
TaK ¥ OTpHUIATEIbHBIC SMOIIMW, BKJIIOYAs pPaTOCTh, THEB, CTpax, YAMBICHHE, TeYalb W
OTBpaIlleHWE, oO0ecreynBas TEM caMbiM OoJiee TIOJJHO€ ©M TOYHOE IIOHMMaHHUe
KOMMYHHUKATHBHOTO aKTa.

[IcHXOJIMHTBUCTHYECKUE MCCIICIOBAHUS TTOATBEPXKIAIOT, YTO MUMHUKA BOCITPUHUMACTCS
3a4acTylo OBICTpee M TOYHEE CJIOBECHBIX BBICKA3bIBAHMM, TIOCKOJBKY OHa HECET
aBTOMAaTUYECKUE, 4YacTo Oecco3HaTeNbHbIE CHUTHaNbI, (GOopMUpyeMble Ha  YpOBHE
SMOIIMOHANBHON U KOTHUTHUBHOM 00paboTKu Mo3ra. brnarogaps 5ToMmy MUMUKa BBITIOJHSET HE
TOJIBKO ()YHKIIMIO CIIOHTAHHOTO OTKJIMKA HA SMOIIMHU, HO U CITYKUT HHCTPYMEHTOM YIpPaBICHUS
KOMMYHHKAIIMEH: OHa YCHJIMBAE€T CMBICH CKa3aHHOTO, PETYIUPYET pEeaklrio coOecelHUKa,
co3gaér JoBepuTelbHYI0 arMmochepy U dopMupyeT oOmpeAenéHHOE SMOIMOHAIBHOE
HaCTPOCHUE B XOJIC B3aMMOJICUCTBHSI.

Oco0oe 3HaueHWe MHUMHKA MPHOOpETaeT B MEXKKYIbTYpHOW KOMMYHHKAIIMH, T/
HEBEpHAsl MHTEPIIPETAlldsd CUTHAJIOB WIM pPA3NIW4Yusl B KYJbTYPHOM SKCIPECCUU MOTYT
MPUBOJIUTh K HEIOTIOHUMAaHUSAM, KOH(GIMKTAM M CHIKEHHIO 3(dekTuBHOCTH O0OIIeHUSs.
Hampumep, >kecT, BOCHpPUHHMMAaeMBbIi KakK JpYXKeIOOHBI B OJHOW KyIbType, MOXKET
TPAaKTOBAThCSI HHAYE B APYrOil, UTO MOJUEPKUBACT HEOOXOAUMOCTh YIUTHIBATH KYIbTYPHBIE U
COIMaNIbHBIE 0COOEHHOCTH MPHU aHAIN3€ MUMHUKH.

Kpome Toro, coBpemeHHass Hayka OTMEYaeT, YTO MHUMUYECKHE CUTHAIBl OO0JIaaroT
YHUBEPCATHbHBIMA U KYJIBTYPHO CHENU(PUUECKUMU YepTaMd. YHUBEPCAIbHBIC DIEMEHTHI
MO3BOJISIIOT Y4aCTHUKaM OOIIEHUST M3 Pa3HbIX KYIbTYp JOCTHraTh ©0a30BOTO ypPOBHS
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B3aMMOIIOHUMAHMS, TOrJa Kak KYJIbTYPHO OOYCIOBJICHHBIE OCOOCHHOCTH (OPMHUPYIOT
YHHUKAJIbHBIE MOJICNTM MHTEPIPETAIlMN CUTHAJIOB M CO3JAI0T pa3HooOpas3ne B HEBEpOATLHOM
B3aMMOJICCTBHUH.

B cBs3u ¢ 3TUM HM3y4YeHHE MUMHUKH KaK YHUBEPCAIHHOTO U OJHOBPEMEHHO KYIbTYPHO
cieun(pUIHOTO (peHOMEHa MpeICTaBIIsAeT cOOO0M aKTyalIbHYIO HAyYHYIO 3a/1a4y. KOMIUIeKCHBIH
aHAJIN3 MEXaHU3MOB BOCIIPUSTHS, MHTSPIIPETAIUU U HCIIOJIb30BAHUS MUMHYECKHUX BBIPAKCHUN
MO3BOJISICT TJIYO)KE IOHATh, KAKMM OOpa3oM 3MOIMU W KOMMYHHUKATHBHBIC HAMEPEHUS
MePEealoTCsl HEeBEpOATBLHBIMH  CPEICTBAMH, W KaK d3TO BJIMSET Ha  YCIENIHOCTh
MEXJTMYHOCTHOTO M MEXKYJIBTYPHOTO B3aUMOICHCTBUS.

Oo0bekT HccaenoBanusa. OOBEKTOM JAHHOIO HMCCICAOBAHUS SBIISIOTCS MEXaHU3MBI
BOCITPHUSITHS, THTEPIPETAIIUH ¥ MCTIOIH30BAHUS MUMUYCCKIX BBIPAKECHUH B MEKIMYHOCTHOM
U MEKKYJIBTYPHOM OOmIeHHH. B pamkax WCCIIeIOBaHUS aHAIM3UPYETCS, KaK YYaCTHHKHU
KOMMYHHKAITUH TIOCPEICTBOM MUMHUKH BBIPKAIOT SMOIMH, KOMMYHHKATHBHBIC HAMEPCHHUS U
CKPBITBIC CMBICJIBI, a TaKkKe KaKuM O00pa3oM »JTH CHTHAIBI BOCIPUHUMAIOTCS U
UHTEPIPETUPYIOTCs cobecequrkamMu. Ocoboe BHUMaHKE yIENIAEeTCS MUKPOBBIPAKEHHUSIM JIULIA,
KOTOPBIE YacTO OTPaKalOT BHYTPEHHEE SMOIMOHAIBHOE COCTOSIHME YEIOBEKa, JOTIOTHSIOT
BepOATbHBIC COOOIICHUS, YCHJIMBAIOT HMX CMBICT WIH JaKe YaCTUIHO MOIUPHUIUPYIOT
CoJIepKaHWe CKa3aHHOro, obOecrmeunBas 0ojiee TOYHOE H  TOJTHOEC TIOHMMaHUE
KOMMYHHKATHBHOTO aKTa.

HccnemoBanne  OXBaThIBaCT  YHUBEPCAIbHBIC  ACMEKThl  MHMHKH,  TIPUCYIIHE
MIPEJICTAaBUTEIISIM PA3HBIX KYJIBTYD, & TAaKXkKe KYJIbTYPHO CrielH(pHIECKUE MPOSBICHUS, KOTOPHIE
(GOpMHPYIOT YHUKAIBHBIC MOJEIH WHTEPIPETAIIMA MUMHYECKHX CHUTHAJIOB B OTICIBHBIX
COIMOKYJIbTYPHBIX KOHTeKCTax. Hanmpumep, 6a30BbIe IMOINH, TaKHE KaK pajoCcTh, THEB, CTpax,
revasb, yIMBICHUE U OTBPAIICHHUE, PACTIO3HAIOTCS MPAKTUYECKH OJJMHAKOBO B Pa3HBIX CTpPaHaX
Omaromapss OWOJIOTMYECKON OCHOBE MHMMHYECKMX peakuuii. OJIHAaKO HWHTCHCHBHOCTH
BBIPAKEHUS DIMOIIHM, TOMYCTUMOCTh OTKPBITHIX TTPOSIBJICHUI M TOHKOCTH KECTOB, YIIBIOOK HIIH
B3IUIs11a MOTYT 3HAYUTEIBHO Pa3IudaThCsl B 3aBUCHMOCTH OT KYJbTYPHBIX HOPM, TPAJAUIINN 1
HMCTOPHUKO-COIMAIBHOTO KOHTEKCTA.

Kpome TOrO, OOBEKT WHCCIICIOBAHUS BKIIOYAET TICHXOJIMHTBUCTHYECKHE aCIICKTHI,
CBSI3aHHBIE C KOTHHUTHBHBIMH, 3MOIMOHAJIBHBIMU U HEHPOIICHXOJIOTHYECKUMHU IPOIIECCaMH,
KOTOpBIE 00ECIEYUBAOT TOYHOE BOCIPHATHE, 00paOOTKY M WHTEPHPETALHI0 MHUMHUYECKUX
CUTHAJIOB. AHAIM3UPYIOTCS WHIWBHUAYAIbHBIE OCOOEHHOCTH YYAaCTHHKOB, TaKHE Kak
MPEABIIYIINA KOMMYHUKATUBHBIA OIBIT, YPOBEHb AMIIATHH, SMOIMOHAIBHBIA WHTEJUICKT W
3HaHUE KYJIBTYPHOTO KOHTEKCTA, TOCKOJIBKY 3TH (DaKTOPHI BIUSIOT HA CIOCOOHOCTH MPaBUIILHO
MMOHUMATh U UCIOJIH30BAaTh MUMHUKY TSl 3PPEKTHBHOTO OOIICHHUS.

Oco0oe BHUMaHHE YAENSAETCS TaKXKE B3aUMOJEHCTBUIO MHUMHUKH C JPYTHMH
HeBepOaIbHBIMU CPEACTBAMHU (3KECTaMU, 0301, MPOKICHKON, MHTOHALIMEH ) U UX COBMECTHOMY
BIUSHUIO Ha 3(P(PEKTUBHOCTh MEXKIMYHOCTHON M MEXKKYJIbTYPHOW KOMMYHHKanuu. Takoe
KOMIUIEKCHOE PacCMOTPEHHUE MMO3BOJISICT BHISBUTH MEXaHU3MBI, C IIOMOIIIBIO KOTOPHIX MUMHKA
BBITIOJIHSET PETYISATOPHYIO, SKCIPECCUBHYI0O MU KOMMYHHUKATHUBHYIO (PYHKIMU, OOecrieunBast
yCIIEUTHOE B3aUMOJICHCTBUE MEXy YYACTHUKAMU OOIICHHUS.

Takum 06pazom, 0OBEKT UCCIIETOBAHMS IPEICTABIAECT COO0OH MHOTOYPOBHEBOE U3YUECHUE
MHUMUKH KaK MHOTOTPAaHHOTO SIBIIEHUS, BKIIFOUYAIOIIET0 SMOIIMOHATbHbIE, KOMMYHUKATHUBHBIC U
TICUXOJIMHTBUCTUYECKHE KOMIIOHEHTHI, a TakXke e€ polib B MOBBIIMIEHUU 3(PPeKTHBHOCTU
MEXJIMYHOCTHOTO U MEKKYJIBTYPHOTO B3auMoieicTBUs. [lomyueHHbIe pe3yabTaThl MO3BOJISIOT
HE TOJILKO PACIIUPUTh TEOPETUUECKOE MOHUMAaHHEe MUMUKH, HO U TIPEIOKUTh MPAKTUYECKUE
peKoMeHAauuu  Juis  00pa3oBaTENbHOM, MNPOPECcCCHOHATBHOW UM JUIIOMATUYECKOM
JESITeNLHOCTH, TJ€ TOYHOCTh BOCIPHUSTHS M HMHTEPIPETAIMU HEBEPOAIBbHBIX CHUTHAIIOB
KPUTHUYECKH Ba)KHA.
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Metoasbl ucciaenoBanus. B 1aHHOM ucclieIOBaHMM TPUMEHEH KOMIUIEKCHBIN MOJIXO/I,
KOTOPBI OOBEIUHIET HECKOJBKO METOJOB, IO3BOJIAA MOJIyYHTh HaWOoJee IOJIHOE U
JIOCTOBEPHOE NPEACTABICHHE O POJM MHUMUKM B MEKIMYHOCTHOM M MEXKKYJIbTYPHOU
KOMMYHHUKAIMH. Takoil MHTErpaTHBHBIN MOJX0J 00eCreunBaeT pacCMOTPEHNE MUMHKH Kak
MHOT'OI'PaHHOTO benomena, BKJIFOYAIOLIETO OMOLIMOHAJILHBIE, KOTHUTHUBHBIE,
KOMMYHUKATUBHBIE U KYJIbTYPHbIE KOMIIOHEHTBI.

AHanUTUYECKUA  METOJ  HCHOJIB30BAICA  JUIL  CUCTEMATUYECKOIO  HM3y4EHUS
HAIlMOHAJILHOM U MEXIyHapOAHON JIUTEpATyphl 10 BOIPOCaM HEBEpOAIbHON KOMMYHUKAIUH,
IICUXOJIMHTBUCTUKM W KyJbTypoJioruu. [IprMeHeHHne 3TOoro Meroia I03BOJIMJIO BBISIBUTH
CYLIECTBYIOIIHE TEOPUM M MOAXOAbl K H3YYEHHI0 MHUMUKH, OIPENEIUTh PE3YJIbTAThI
NPEIBIAYIIAX HWCCIEAOBAaHUM, BBIABUTH MPOOETHl B HAYYHBIX 3HAHUSX M OOOCHOBATH
aKTyaJIbHOCTb HaCTOSIILENH paboThI.

CpaBHUTENBHBIN METO] IPUMEHSIICS ISl BBISIBIICHUS CXOJCTB M Pa3Inyiii MUMUYECKUX
CUTHAJIOB MEXy NPEJICTABUTEISIMU Pa3iIM4YHBIX KylabTyp. Mcmosb30BaHME TaHHOTO METOJa
IIO3BOJIMJIO  OINPECIINTh YHUBEPCAJIBHBIE JJIEMEHTBl MHUMHKH, PACIIO3HABAEMBIE BCEMH
JIIOJIbMH, a TAK)KE€ BBISIBUTH KYJIBTYPHO clielu(puiyeckre 0COOEHHOCTH, KOTOPbIE MOTYT BIUSATh
HAa HHTEPHPETAUUIO0 3MOIMHA M KOMMYHHMKAaTHBHBIX HAMEPEHHUM B PA3HBIX KYJIbTYPHBIX
KOHTEKCTax.

KoHTeHT-aHanu3 BKJIIOYAN CHCTEMaTHYECKOE HW3yueHue craTteil, MoHorpadui,
JUCCEPTALMM M SMIIMPUYECKUX HCCIEIOBAHMM MO TEME MHUMHKH. JTOT METOJ IO3BOJIUI
BBISIBUTH OCHOBHBIE€ TEHJCHIIMH, KJIACCU(DHUIIMPOBATh THUIBI MHUMHUYECKUX BBIPAXKEHUN U
OIICHUTh UX (YHKIHUU B TMpOLECcCe OOIIEHHUS, a TAKXKE MPOCIEAUTh TUHAMUKY H3ydEHHS
MHMUKH B HAYYHOU JIUTEPATYPE PA3INUHBIX CTPAH.

HaGnrogenne w omnmcanuwe MpemnoJiaraid HETOCPEICTBEHHBIM aHaM3 0COOCHHOCTEH
MUMHUYECKUX BBIPAKEHUHN YUaCTHUKOB MEXIMYHOCTHON KOMMYHHKAIIMU. MeToa HabmoaeHIs
MO3BOJISUT  (DUKCUPOBATh TMPOSIBICHUS MHUMHUKH B pEAIbHBIX CHUTYallUsX, OLEHUBATh HX
COOTBETCTBUE AMOIIMOHAIIBHOMY COCTOSIHUIO YYaCTHUKOB M KOMMYHUKAaTUBHBIM HAMEPEHHUSIM,
a TaK)Ke MCCIIEI0BATh MUKPO- ¥ CIIOHTaHHbIE MUMHYECKHE CUTHAJIBI, KOTOPBIE CJI0’KHO YJIIOBUTh
JPYTMMHU METOJAMM.

CuHte3 1 00001IeHHE UCIOJB30BATMCH AJISi MHTETPAllMd BCEX MOJYYEHHBIX JaHHBIX U
¢bopMHpOBaHMs BBIBOJIOB O pPOJIM MHUMHUKUA B IepeAaye SMOUUNH M KOMMYHUKATHBHBIX
HamepeHuid. J[aHHbIil MeTo oOecneuns 1eIOCTHOe MOHUMaHUEe ()eHOMEHAa MUMMKH, BBISBUI
B3aMMOCBSI3U MEXAY IICUXOJIUHIBUCTUYECKUMHU U KYJIBTYPOJIOTMYECKUMU aCIIEKTAMM, a TAKKE
CTaJl OCHOBAHUEM JIsl pa3pabOTKU MPAKTUYECKUX PEKOMEH AU B 00JIaCTH MEXKYIbTYPHOTO
oOLIeHMS, TeJArornyecKoi MPakTUKU U NpoeCCUOHATBHON AesITENEHOCTH.

PesyabTarsl M uX aHaau3: B pe3ynbrare mpoBEAEHHOIO HCCIEAOBAHUS BBISIBICHBI
KJIFOUEBBIE 3aKOHOMEPHOCTH BOCHPUATHUS, MUHTEPIPETAUUMU U MCIOJb30BAHUS MUMHUYECKUX
BBIPAKEHUI B MEXJIMYHOCTHON U MEKKYIbTYPHONH KOMMYHUKALIMH.

1. YHuBepcanabHble SMOLMHU. BBUIO YCTaHOBJIEHO, YTO ONPEACIEHHBIE MUMHUYECKHE
BBIpAXKEHUS, TaKUE KaK paJoCTb, THEB, CTpaxX, rPyCcTh, YAUBJICHUE U OTBPAILEHHE, SBISIOTCA
YHUBEPCAIbHBIMU. ODTH 3MOLMM PACHO3HAIOTCA MPEICTABUTENSIMU PA3IUYHBIX KYIbTYp C
BBICOKOM TOUHOCTBIO, YTO OOBSICHAETCS MX OMOJIOTHYECKOI MPUpPOa0il: MUMHYECKHE peaKIu
(dbopMUpYIOTCS HA INTYOMHHBIX YPOBHAX 3MOIMOHAIBHOIO MO3Ta U MPOSIBIISIOTCS HE3aBUCUMO
OT KyJBTYPHOI'O OMbITa. YHHUBEPCATILHOCTh 3TUX CUTHAJIOB oOecreunBaeT 0a30BbI ypOBEHb
B3aMMOIMIOHUMAHHUS MEXJYy IIOJbMU pa3HBIX KYIbTYp U CIYXHT (QyHIAMEHTOM IS
3¢ deKTUBHOTO OOIIEHUS.

2. Perynsuus KOMMyHUKanMM. MUMHKa WrpaeT BaXKHYIO pOJb B YIPaBICHUHU
MEXJIMYHOCTHBIM  B3auMozeiictBueM. (C €€ T1OMOLIbI0 YYaCTHUKM KOMMYHHUKAIUU
JEMOHCTPUPYIOT CBOE HACTpOEHHE, IPUBIEKAIOT BHUMAaHUE COOECEIHMKA, BBIPAKAIOT
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JIOOpO’KENATENbHOCTh WM COMHEHHE. DTH CUTHAIBI NOMOTAIOT PEryJlupoBaTh IMHAMHUKY
OOIIEeHNUs, YTOUHATh CMBICI CKa3aHHOTO M YCHJIMBaTh BepOanbHoe coobmenue. Kpome toro,
MUMHYECKUE BBIPAKEHUS CHOCOOCTBYIOT CO3/aHUIO JOBEPUTEIBHON aTMOC(epsl |
MOJIEP’KAHUIO SMOLIMOHAIBHOTO KOHTAKTA.

3. KynbTypHble pa3inuus. YpOBEHb 3KCIPECCUM U JOIYCTUMOCTh MHUMMUYECKUX
CUTHAJIOB 3HAYUTEJILHO BapbUPYETCS B 3aBUCUMOCTHU OT KYJIbTYpHOIro KoHTekcTa. Hanpumep,
MIPEICTAaBUTENN A3UAaTCKUX U CKAHJMHABCKUX KYIbTYP AEMOHCTPHUPYIOT 00Jiee Caep KaHHbIE
BBIPOKEHUS JIMLA, TOTJAa KaK B JIATHHOAMEPUKAHCKUX MU CPEIU3EMHOMOPCKHUX OOIIEecTBaxX
HaOJIIOaeTCsl BBICOKAS AMOIMOHAIBHAS JKCIPECCHs. OJTH PA3IUUUs MOTYT MPHBOIUTH K
HEJONOHUMAaHUSIM B MEXKYJIbTYPHONH KOMMYHUKAIMM, €CJIM YYACTHUKM HE YYUTHIBAIOT
KYJIbTYPHbIE HOPMBI U KOHTEKCT.

4. IlcuXONMMHIBUCTHMYECKHE MEXaHU3Mbl Bocmpusatusa. Bocnpustne MHMHKU
OCYILIECTBIISIETCS] HA HECKOJIBKUX YPOBHAX: CEHCOPHOM (BU3yallbHOE pAaCHO3HABAHUE JBH)KCHUN
JIUEBBIX MBIIII), KOTHUTUBHOM (MHTEPIPETAIHS 3HAYEHUS BBIPAKEHUS) U SMOIIMOHAIIBHOM
(bopmupoBaHME HMMIATHYECKON PEAKIMU WIA SMOIMOHAIBHOTO OTKIuKa). [loHnManwue
MHMUKH 3aBHCHUT OT OTBITA, BO3PACTa, HAIIMOHAIBHON KYJIbTYPhl U YPOBHSI SMOLIMOHAIBHOTO
UHTEJJIeKTa yesnoBeka. [IpaBuibHas MHTEpIpETalusi 3TUX CUTHAJIOB HANpPSIMYIO BIIMSET Ha
3¢ (dEeKTUBHOCTh KOMMYHUKALIMM U CIOCOOHOCTh YYaCTHMKOB B3aUMOJEHCTBOBaTh 03
KOH(DJIUKTOB ¥ HEJOTIOHUMAHUIA.

AHanu3 TMOJY4YEHHBIX pPE3yJbTaTOB IIOKa3bIBa€T, YTO TOYHOE MOHMMAaHHE U
UHTEpIpeTalys MHUMHUYECKHX CHUTHAJOB CIIOCOOCTBYIOT YCHEIIHOW MEXINYHOCTHOW U
MEXKYJIbTYPHON KOMMYHMKAIIMH, IMOBBIIAIOT YpPOBEHb JOBEpUS MEXAy coOeceTHHKaMH,
CHIDKAIOT PUCK HEJAOMOHUMAHUN U YKPETUIAIOT SMOIIMOHATbHBINA KOHTAKT.

Hayunass HoBu3Ha. HayuHas HOBH3Ha HAaCTOSILErO HCCIEAOBAHUS 3aKIIOYaeTCA B
KOMILJIEKCHOM M CHCTEMHOM aHajh3€ MHMHMKH KaK YHUBEPCAJIBHOTO M OJHOBPEMEHHO
KYJIBTYPHO CHEIU(PUYHOTO CPEJCTBA BHIPAKEHUS IMOLUNA U KOMMYHHUKATUBHBIX HAMEpPEHUH.
BnepBeie B oTedecTBEHHOW U 3apyO€KHOW JUTEpaType CHUCTEMHO pPacCMaTPUBAIOTCS
B3aMMOCBSI3U MEXJY KOTHUTHUBHBIMH, 3MOLMOHAJIbHBIMU M KyJIbTYPHBIMH acleKTaMu
MHMHUYECKOTO MOBEJCHHUS, YTO paHee He ObLIO IeTaIbHO U3YUYEHO.

Oco0oe BHHUMAaHHE yJEJIEHO BBISBICHUIO HHTETPATUBHBIX MEXAaHU3MOB, Yepe3 KOTOphIe
MUMHUYECKUE CUTHAJIBI B3aUMOJICHCTBYIOT C BepOaibHOW KOMMYHHKAIIMEH U SMOLIMOHAIBHBIM
COCTOSIHUEM YUYaCTHUKOB oOmieHus. lIpemioxkeH KOMIUIEKCHBIH MOIXOM, OObEIUHSIOIIUN
MICUXOJMHTBUCTUYECKHE U KYyJIbTYPOJIOTMYECKUE KOMIIOHEHTHl aHali3a MHUMHKHU. Takoit
MOAXO0JT TMO3BOJIIET paccMaTpuBaTh HeBepOalbHbIE CHUTHAJbl HE TOJBKO KaK OTpa)KeHUE
SMOIIMOHAIBHOTO COCTOSIHUS, HO U KaK HHCTPYMEHT aKTUBHOTO YIPaBJIEHUS KOMMYHUKAILIUEH,
(dbopMUpOBaHUS TOBEPUS U PETYITHPOBAHUS MEKINYHOCTHBIX OTHOILICHUI.

[IpakThyeckas 3HAYMMOCTh HAyYHON HOBH3HBI 3aKIIOYaeTcs B BO3MOXXHOCTHU
dbopMUpOBaHUS PEKOMEHAAUUN U1 MEXKYJIbTYpHOM KOMMYHHMKAIMHM, TEJAarorukd |
npodeccuoHalbHOM  MpakTUkH. Ha OCHOBe BBISBICHHBIX 3aKOHOMEPHOCTEH MOTYT
pa3pabaThIBaThCsl METOJIMKUA OOYUECHHsI MHTEPIIPETAlMd MUMHUYECKUX CUTHAJIOB, MOBBIIATHCS
3¢ dEeKTUBHOCTH B3aUMOCHCTBYS B 00pa30BaTeIbHOM, AENOBOM U AUIIIOMATUYECKOH cpesie, a
TaKk)kKe MUHUMU3HUPOBATHCS PUCKU HETOTIOHUMAHUS U MEXKYIbTYPHBIX KOH(PIUKTOB.

Taxum 006pazom, HayyHass HOBU3HA UCCIIEOBAHUS MPOSIBISAETCS B CO3AaHUU 1IEIOCTHOM
MOJIEIM  MUMHYECKOTO IOBEJEHHs, YUYUTHIBAIOIIEH OHOJOrMYecKHe, KOTHUTHBHBIE,
SMOILIMOHAJIBHBIE U KYJIBTYPHBIE aCIEKTBI. DTO OTKPBIBAET HOBBIE NIEPCIEKTUBBI JUISl U3 y4EHUS
HeBepOaTbHOM KOMMYHHUKAIMM B Pa3lWYHBIX OO0NACTAX HAyKH M MPAKTHKH, BKIIOYas
TICUXOJIOTHIO, JIMHTBUCTHKY, I1€IarOTUKY, AUILIOMAaTHIO U MEXKYJIbTYPHOE B3aUMOJCICTBUE.

3akaouenue. Mumuka SBISIETCS OJHOBPEMEHHO YHUBEPCAJIbHBIM U KYJIbTYpPHO
BAPUATUBHBIM CPEJICTBOM  BBIPAKEHHUS HSMOIUMH U KOMMYHHMKAaTUBHBIX HaMEpPEHHUM.
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yHI/IBepCEUIbeIC MHUMUYCCKHUEC CUTHAJIbI, TAKHMEC KAK paJ0CTh, THCB, CTpaX, YAUBJIICHUC, I1C€YAJIb
u OTBpalICHHUC, o0OecreunBarOT 0a30BO€ B3aMMOIIOHHUMAHUE MCXKAY MPCACTAaBUTCIAMU
Pa3NUYHBIX KYJIbTyp. B TO e BpeMs KyJabTYpHO crenu(puieckue 0CoOCHHOCTH BBIPAKECHUS
muna  (GOPMUPYIOT YHUKAJIbHBICE MOJETH HMHTEPIPETAIlMM CHUTHAIOB B KOHKPETHBIX
COOUOKYJBTYPHBIX KOHTCKCTAX, YTO ACJIACT MCKKYJIbBTYPHOC O6H.[CHI/IC 60.]166 CJIOKHBIM U
TpeOYIOIIMM BHUMATEJIbHOTO aHAJIN3a.

Mumuka urpaeT KJIroueByro poJib B ((OpPMHUPOBAHUU B3aUMOIIOHUMAHUSI, PETYJIUPOBAHUU
MEXJIMYHOCTHBIX OTHOIICHUH, YIPaBICHUH SMOIMOHAIBHON arMocdepoil oOmeHus u
nepeaadyc CKpPBITBIX CMBICIOB, KOTOPBIC HEC BCCria MOI'yT 6I)ITI) BbIPAKCHBI B€p6aJIBHO.
IlounMmanne MexaHM3MOB MHMHUYECKOI'O MOBCACHHA, 3HAHUC KYJIbTYPHBIX 0COOEHHOCTEN U
IICUXOJIMHI'BUCTUYCCKUX (baKTOpOB II03BOJISICT CYIICCTBECHHO IIOBBICUTH TOYHOCTDH
HHTCpHIpCTAllUN CUTHAJIOB, CHU3UTh PUCK HEAOIIOHUMAHUA U CO30aTh OoJtee MMPOAYKTHUBHOC U
rapMOHHUYHOC BSaHMOHeﬁCTBHG MCXKAY YHaCTHUKaAMU KOMMYHUKAIUU.

JlanpHeliee n3yuyeHue MUMUKH UMEET OO0JIbIIOE 3HAYEHHE NIl pa3iIMyHbIX oOsacTeit
HAYKHU U IPAKTHUKH, BKIIIOYAA IICUXOJIOTUIO, TUHIBUCTUKY, IIEAAIOTUKY, AUIIJIOMAaTUIO, 1CJIOBOC
obmenne u chepy MEXKYIbTYpHBIX KOMMYyHHUKauid. B 3Tux cdepax KadecTBo
B3211/IMO)1€I71CTBPI$I BO MHOT'OM 3aBHCHT OT CIIOCOOHOCTH Y4aCTHHUKOB KOPPEKTHO BOCIIPHUHUMATD,
UHTEPIPETUPOBATh U  HCHOJb30BaTh HEBEpOalbHbIE CUTHANBL. ITO  MOJYEPKHUBAET
AKTYAJIbHOCTE W MPAKTHUYCCKYIO 3HAYMMOCTDH I/ICCHG}IOBaHI/Iﬁ MHMHUKHN H HCO6XOJII/IMOCTI)
CHUCTEMHOIO IMOJAXO0Ja K HU3y4eHUI0 €€ (YHKUUMNH B MEXIMYHOCTHOM M MEXKYIbTYpHOI
KOMMYHHKaIIWH.
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JALOLIDDIN RUMIY HIKMATLARIDA TA’LIM-TARBIYA MASALALARI
Razzogova Nafosat Ramiz gizi, BuxDPI Pedagogika ta’lim yo’nalishi
2-bosqich talabasi

Kalit so’zlar: Jaloliddin Rumiy, pedagogik falsafa, qalb ko‘zi, ma’naviy tarbiya,
tasavvufiy tafakkur, haqiqat, ko‘ngil, ta’lim mazmuni.

Annotatsiya: Ushbu magolada Jaloliddin Rumiyning hikmatlari pedagogik nugtayi
nazardan tahlil qilindi. Bunda ta’lim jarayonida faqat zohiriy bilim emas, balki ichni haqiqat va
ma’naviy yetuklik muhimligi asoslanadi. Maqolada ko‘ngil ko‘zi orqali haqiqatni ko‘ra olish
insoniy tarbiyaning markazida turishi kerakligi ta’kidlanadi. Shuningdek, zamonaviy
pedagogika va Rumiy tafakkuri o‘rtasidagi mushtaraklik yoritiladi.

BOITPOCHI OBPA3OBAHHUSA U BOCITUTAHUS B MYIPOCTHU
JUKAJTAIMIIUHA PYMHU
Pazzoxoea Haghocam Pamu3 ku3u, byxapckuii Tocy1apCTBEHHBIN MearornaecKuit
HWHCTUTYT, CTyIIeHT NEJaroruueCKoro HarpaBJICHUA

KuroueBnbie cioBa: [xamanagmua Pymu, nenarornueckas duimocodus, Oko cepia,
TYXOBHOE BOCITUTaHHE, CY(PHIICKOE MBIIJICHHE, UICTHHA, TyIa, COJepKaHne 00pa30BaHMUS.

AnHoTanusa: B nanHol cratbe m3peueHus J[xanmanagauHa Pymu aHanm3upyrorcs ¢
MeIarOTHYECKOW TOYKH 3peHus. [Ipu 3ToM 000CHOBBIBAETCSI BAXXHOCTH HE TOJIBKO BHEITHETO
3HaHMS B 00pa30BaTEIbHOM IPOLECCEe, HO U BHYTPEHHEW MCTHUHBI M AyXOBHOI 3penocTH. B
CTaThe MOTYCPKUBACTCS, YTO CIIOCOOHOCTH BUIECTh UCTHHY OKOM CEp/lla JOJDKHA HAXOIUThCS
B IICHTPE YEIOBEYECKOTO BOCIUTAHMA. TarKke OCBEIIAeTCs OOIIHOCTh MEXIYy COBPEMEHHOU
ME€JarOTMKOW U MbIUIeHnEM Pymu.

EDUCATIONAL MATTERS IN THE WISDOM OF JALALUDDIN RUMI
Razzokova Nafosat Ramiz gizi, Bukhara State Pedagogical Institute
Student of Pedagogical education

Keywords: Jalaluddin Rumi, pedagogical philosophy, the eye of the heart, spiritual
education, Sufi thought, truth, heart, content of education.

Abstract: This article analyzes the wisdom of Jalaluddin Rumi from a pedagogical point
of view. In this case, the importance of not only external knowledge, but also inner truth and
spiritual maturity in the educational process is substantiated. The article emphasizes that the
ability to see the truth through the eyes of the soul should be at the center of human education.
The commonality between modern pedagogy and Rumi's thinking is also highlighted.

Insoniyat tarixini o’rganish hamma vaqt-har ganday davr odamlari uchun muhim
bo’lgan.Zotan inson tabiatan 0’z o’tmishiga qiziqib yashaydi,uning ildizlarini ochishga,jonzot
sifatida 0’z mohiyatini anglashga ehtiyoj sezadi.Milliy mustagqillikni qo’lga kiritganimizdan
so’ng rang —barang mavzularda ko’plab risolalar nashr gilindi.

Sharq mutafakkirlari asarlarida insonning ma’naviy kamoloti, qalb pokligi va ruhiy
masalalarini yoritish asosiy g’oyalaridan biri bo’lib kelgan. Ularning asarlarida inson ruhiy
dunyosini tarbiyalash, uni yaxshilik, sabr-togat va kamollikka undash asosiy g’oya sifatida
ilgari suriladi. Binobarin, tasavvuf olamining yirik namoyondasi Jaloliddin Rumiy ana shunday
allomalardan biri bo’lib, uning hikmatlari bugungi kun uchun ham ma’naviy va tarbiyaviy
ahamiyat kasb etadi. Rumiy asarlaridagi joziba shu gadar inson ko’ngliga yaqinki, uning har
bir so’zi bir mayoq, umr yo’llarini yoritguvchi chiroq, qalbga qo’yiladigan ziyo kabidir. Uning:

“Ko ’zni yumgil, ko’zga aylansin ko ’ngil,

Ko’z bo’rm-u Hagni ko’rmas bo’lsa ul” degan hikmatli so’zi zamirida ham chuqur
ma’no bor. Ushbu hikmat zamirida insonni tashqi ko’rishdan ichki ko’rishga, ya’ni moddiy
idrokdan ma’naviy idrok sari yo’naltiradi. Uningcha, haqiqiy ko’rish — bu ko’ngil ko’zi bilan
anglashdir. Ko’z jismni, rangni, shaklni ko’rsa, qalb ko’zi haqiqatni, ezgulik va Alloh (Hag)ni
10



35

idrok etishdir. Pedagogik nuqtayi nazaridan, bu hikmat shaxs tarbiyasida ma’naviy poklanish,
axloqiy tozalik va ichki idrokni rivojlantirish zarurligini ta’kidlaydi. Zamonaviy ta’limda ham
insonni har tomonlama rivojlantirish jarayonida uning ruhiy-ma’naviy dunyosini uyg’otish,
galbini nurlantirish muhim ahamiyatga ega.

Rumiyning ushbu hikmati zamonaviy pedagogika uchun ham dolzarb bo’lib, u ma’naviy
tarbiya, ichki dunyoni anglash va ezgulikka yo’naltirilgan shaxs kamoloti g’oyalariga tayanadi.
Har bir pedagogning vazifasi — o’quvchi galbida “ko’ngil ko’zi”ni uyg’otishdir.

Rumiyning yana bir hikmatlaridan biri:

“Ba’zan tugash bilmagan dardlar yomg’ir bolib ustingdan yog’adl.

Shuni unutmaki, rango-rang kamalak yomg 'irdan keyin chigadi”

Mazkur hikmat inson hayotidagi sinov va og’irliklarning aslida insonni poklash va
kamolga eltuvchi vosita ekanini bildiradi. Ushbu fikrni pedagogik-falsafiy nuqtayi nazardan
tahlil qilish inson tarbiyasi va 0’zini anglash jarayonini chuqurroq yoritishga yordam beradi.

Pedagogik falsafada insonning shakllanishi — bu sinovlar, izlanishlar va o’zini
tarbiyalash orqali amalga oshadigan jarayondir. Rumiy timsolida “yomg’ir” — hayotdagi dard,
sinov va mashaqqatlarning ramzi sifatida ko’riladi. O’quvchi yoki tarbiyalanuvchi uchun bu
jarayonlar ko’p hollarda og’ir bo’lishi mumkin, biroq aynan shu qiyinchiliklar insonni irodali,
sabrli va hayotga tayyor shaxsga aylantiradi.

“Rango-rang kamalak” esa bu sinovlardan so’ng yuzaga keladigan ijobiy natijani
insonning ma’naviy yetukligi, ruhiy barqgarorligi va hayotiy tajribasini ifodalaydi. Tarbiya
jarayonida har bir qiyinchilik insonni sinovdan o’tkazish bilan birga, uni ruhiy jihatdan
mustahkamlaydi. Shu bois pedagog uchun har bir o’quvchi “yomg’ir’ni boshidan kechirar
ekan, u kelajakda “kamalak”day go’zal natijaga erishishini anglash muhimdir. Rumiyning
fikricha, insonni sinovlardan asrash emas, balki uni sinovlar orqali 0’z mohiyatini anglashga
yo’naltirish ~ kerak. Shuningdek, Rumiy hikmati shuni anglatadiki, har bir inson 0’z
“yomg’ir’ini boshdan kechiradi, lekin uni ganday qabul qilishi uning tarbiyasi, dunyoqarashi
va sabriga bog’liq. Pedagogik nuqtayi nazardan, bu jarayon tarbiyachidan sabr, ijjobiy ruh, mehr
va individual yondashuvni talab giladi. U inson tarbiyasining asosiy mohiyatini sinov orgali
komillikka erishishni ifodalaydi. “Yomg’ir” dard va mashaqqatning ramzi, “kamalak™ esa bu
sinovlardan keyingi ma’naviy yuksalish timsolidir. Tarbiya jarayonida insonni og’irliklardan
qutqarish emas, balki ularni yengish, sabrli bo’lish va har bir sinovdan saboq olishga o’rgatish
pedagogning eng muhim vazifalaridan biridir.

“Tilingdan oldin galbingni tarbiya qil,

Chunki so‘z galbdan kelib, tildan chiqadi”- degan hikmati ham insonning ichki dunyosi,
ma’naviy pokligi va axloqiy tarbiyasiga urg‘u beradi. Ushbu hikmat zamonaviy pedagogika
nuqtayi nazaridan ham dolzarb bo‘lib, shaxs tarbiyasining ichki va tashqi jihatlaridagi
uyg‘unlikni ifodalaydi.

Avvalo, Rumiy aytganidek, so‘z insonning ichki holatini aks ettiruvchi vositadir. Demak,
insonning tili ganday bo‘lishi uning qalbidagi holat bilan bevosita bog‘liq. Agar qalb pok, toza
va mehr bilan to‘lgan bo‘lsa, so‘z ham chiroyli, samimiy va ezgu bo‘ladi. Shu boisdan tarbiya
jarayonida eng avvalo qalbni, ya’ni insonning ichki dunyosini tarbiyalash zarur.llmiy-
pedagogik jihatdan bu hikmat axloqiy va ruhiy tarbiyaning muhimligini ko‘rsatadi. Shaxsni
tarbiyalashda fagat tashqi xulg-atvorga emas, balki uning ichki e’tiqodi, his-tuyg‘ulari va
motivlariga ham e’tibor garatish lozim. Bu — shaxsda axloqiy gadriyatlar, empatiya, halollik,
sabr va adolat kabi fazilatlarni shakllantiradi.

Shuningdek, hikmatda nutqg madaniyatining mohiyati ham ochib berilgan. Til tarbiyasi,
ya’ni odob bilan so‘zlash, boshqalarga hurmat bilan murojaat qilish — bu ichki tarbiyaning
tashqi ko ‘rinishidir. Pedagogik jarayonda o‘quvchilarga so‘zlash madaniyati, muomala etikasi
va muloqotda mas’uliyat hissini o‘rgatish muhim o‘rin tutadi. Chunki tarbiyalangan qalbdan
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chiggan so‘z har doim insonlar qalbiga yo‘l topadi.

Xulosa qilib shuni aytish mumkinki, Rumiy hikmatlari inson tarbiyasida ma’naviy
yetuklik, sabr va ichki nurga intilishni targ’ib etadi. U insonni tashqi ko’rinishdan ko’ra, qalb
ko’zi bilan haqiqatni ko’rishga undaydi. Rumiy ta’limotiga ko’ra, hayotdagi sinov vaa dardlar
insonni kamolot sari yetaklaydi. Shunday ekan, uning hikmatlari zamonaviy pedagogika uchun
ham ruhiy-axlogiy tarbiya manbayi sifatida katta ahamiyatga ega.

Ushbu maqola tahlili shuni ko’rsatadiki, Jaloliddin Rumiy ijodi inson ma’naviy yuksalishida
muhim manba bo’lib xizmat qilgan va uning falsafiy g’oyalari bugungi zamonaviy jamiyatda
ham dolzarbligini saglab golmoqda.
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SHARQ MUTAFAKKIRLARINING TA’LIM-TARBIYAGA OID MA’NAVIY
VA AXLOQIY QARASHLARI
Zarafshon Jalilov Baxshullayevich, Pedagogika fanlari falsafa doktori (PhD), dotsent
BDPI Umumiy pedagogika kafedrasi oqituvchisi
Sodigova Shaxlo Iskandar gizi, BDPI 2-bosgich magistranti

Annotatsiya: Mazkur maqolada Sharq mutafakkirlarining ta’lim —tarbiyaga oid
pedagogik garashlari, oilaviy munosabatlarda farzand va ota-onasi munosabatlari, yosh avlodni
ma’naviy- axloqiy kamol topishi uchun milliy qadriyatlarning tutgan o‘rni, inson aqliy tafakkuri
haqgidagi ilmiy fikrlari yoritilgan.

Kalit so‘zlar: milliy fazilatlar, milliy xarakter, milliy o‘zlik, ma’rifat, odob-axloq, ezgu
va sog‘lom g‘oya, aqliy bilim, ma’naviyat, ruhiyat, intellektual va axloqiy sifatlari, xarakter,
din, urf-odatlar, gadriyatlar, tamoyil, xayr-saxovat, mehr-ogibat, muruvvat, andisha, or-nomus,
sharm-hayo, iffat, bosiqlik, ulug‘vorlik, sabrlilik, ma’naviy fazilatlar, mehmondo stlik,
bag‘rikenglik, bolajonlilik, ogko‘ngillilik, mehnatkashlik

JIYXOBHO-HPABCTBEHHBIE B3I'JISIJIbl BOCTOYHBIX MBICJIUTEJIEN
HA BOCIITUTAHUE
3apagpuion /Icanunos baxuynnaesuu, Jlokrop nenarorudecknx Hayk (PhD), moneHT
IIpenonmaBatens kadenpsl obmeit megaroruku b/
Caovikosa Illaxno Hckanoaposena, Maructpant 2-ro stana /{111

AHHoOTanusA: B 1aHHOW CTaThe OCBEMIAIOTCS MEAArOrHYECKUEe B3TJIA/IBI BOCTOYHBIX
MBICIIUTEIE Ha BOCIHTAaHHE, B3aMMOOTHOIIEHUS peOeHKa M poAMUTENeH B CeMEHHBIX
OTHOIIEHUAX,  POJIb  HAMOHAJIBHBIX  IIEHHOCTEl B  JYXOBHO  —HPAaBCTBEHHOM
COBEPIICHCTBOBAHUM IMOAPACTAIOIIEr0 IIOKOJIEHUs, Hay4HbIE B3IJIANBl Ha IICUXHUYECKOE
MBIIUICHHE YeJI0BEKa.

KurroueBnble ¢j10Ba: HalMOHAIbHBIE KAYECTBA, HALMOHAJIBHBIN XapakTep, HAMOHAIbHOE
CaMOCO3HaHHUEe, IPOCBEIICHNE, HPABCTBEHHOCTD, OJIaropoiHas U 3A0pOBas Ujiesl, YMCTBEHHbIE
3HaHUA, NYXOBHOCTH, I[ICUXWKA, WHTEINIEKTYAJIBHBIE UM MOPAJIBHBEIE KadyeCTBA, XapakTep,
penurusi, Tpaaulul, NEHHOCTH, TPUHLHUII, IeIPOCTh, 100poTa, MUJIOCEpAnE, aHAMIIA, UIIH-
YecTh, OYapOBaHUE, LEIOMYIpPUE, CKPOMHOCTb, BEIHUYME, TEPIECHUE, NTYXOBHBIE KayecTBa,
rOCTENPUUMCTBO, TEPIUMOCTb, IE€TCTBO, TOOPOKENATENBHOCTD, TPYI0JII00HE

SPIRITUAL AND MORAL VIEWS OF EASTERN THINKERS ON
EDUCATION
Zarafshan Jalilov Bakhshullaevich, Doctor of philosophy in Pedagogical Sciences (PhD),
associate professor Teacher of the Department of general pedagogy of BDPI
Sadikova Shahlo daughter of Iskandar, BDPI Phase 2 graduate

Annotation: this article covers the pedagogical views of Eastern thinkers on education,
the relationship of children and parents in family relationships, the role of national values for
the spiritual and moral maturation of the younger generation, scientific opinions on human
mental thinking.

Keywords: national qualities, national character, national self, enlightenment, etiquette,
noble and healthy idea, mental knowledge, spirituality, psyche, intellectual and moral qualities,
character, religion, customs, values, principle, charity, kindness, kindness, kindness, kindness,
kindness, andisha, or-nomus, sharm-hayo, chastity, pressure, grandeur, patience, spiritual
qualities, hospitality, tolerance, childishness, whiteness, hard workmanship

Jahon ta’lim va ilmiy tadqiqot muassasalarida axborot ko‘lamining kengligi,
vertuallashishning inson xulg-atvori va tarbiyasiga ta’siri, ijtimoiy ong, ijtimoiy xulg-atvor,
ideal shaxs modeli, barkamol shaxs portreti, g‘oyaviy shaxs modeli, milliy fazilatlar,
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umuminsoniy fazilatlar, milliy va zamonaviy tarbiya metodlari, texnologiyalari, shaxsning
ijtimoiy shartlanishidagi milliy fazilatlar, milliy xarakter, milliy o‘zlik, dunyo odamlari modeli
kabi tadgiqotlar olib borilmoqda va ilmiy asoslangan ilmiy xulosalar tagdim gilinmoqda. Biroq
bu borada, oilaviy tarbiya metodlarini farzand xulg-atvoriga ta’siri, yoshlar milliy tarbiyasiga
ijjobiy va salbiy ta’sir etuvchi ijtimoiy psixologik omillarni erta psixodiagnostika qilish orqali
korreksiyalashni amalga oshirish, milliy tarbiya, milliy axlog jarayonidagi muammolarni ilmiy
asosda aniqlashga yo‘naltirilgan tadqiqot ishlariga e’tibor qaratish zarurati kuzatilmoqda. Har
bir zamon va makondagi insoniyat avlodlari o°zining ijtimoiy-madaniy rivojlanishi va ijtimoy
normalarini ishlab chigish jarayonida o‘z ajdodlarining milliy xarakter va milliy qadriyatlarini
jjodiy o‘zlashtiruvchi, zamoniylashtiruvchi, boyituvchi va o‘zgartiruvchilik xususiyatini
namoyon qilib boradi. Har bir avlodning ana shunday ijtimoiy reproduktiv burchlarini amalga
oshirilishi ijtimoiy barhayotlikni va insoniyat taragqiyotining boy rang-barang madaniy
ogimlarini hosil giladi, saglab turadi. Demak, ijtimoiy-psixologik va ijtimoiy-pedagogik nugtai-
nazardan har bir avlod vakillari tarixiy, ijtimoiy, madaniy-milliy ko rsatkichlarni
mujassamlashtiruvchi milliy tarbiyaning mahsulidir.

Biz tarbiya hagida buyuk mutafakkirlarimiz va allomalarimiz aytgan yuzlab durdona
fikrlarni bilamiz. Farzand tarbiyasini gachondan boshlamoq kerak?, degan savolga buyuk
bobomiz Abu Ali ibn Sino bola tarbiyasi bilan uning tug‘ilishidan avvalroq, ona qornidan
boshlash lozim, deb javob bergan. Chunki bolaning ma’rifatiga, odob-axlogiga yoki umumiy
ma’noda uning tarbiyasiga ham aynan shu paytdan asos solinadi. Bugungi yangi davr shiddati
ta’lim-tarbiya tizimiga ham o‘zining aniq, qat’iy talablarini qo‘ymoqda. Ushbu talablar
doirasida davlatimizda ta’lim sohasida pedagoglarning moddiy-ma’naviy sharoiti tubdan
yaxshilanib, ta’lim sifatini oshirishning zamonaviy texnologiyalari joriy qilinmoqda. Bizga
ma’lumki millatimizda milliy tarbiya masalasi eng ulug® va eng ma’suliyatli ishlardan biri
sifatida qgaralib kelingan. Milliy tarbiyamiz ota-onalarning farzandlari bilan juda yumshoq
munosabatda bo‘lish kerakligini taqozo qgiladi. Onaxon va otaxonlar “Bolani uch yoshga gadar
fagat erkalatish va yumshoq muomalada bo‘lish kerak, aksincha, qattiq gapirsa bola o‘jar va
qaysar bo‘ladi”, deyishadi. Ko‘pchilik zamondosh ota-onalarning fikricha ham, uch yoshga
gadar bolani o‘z erkiga qo‘yish, unga faqat yaxshi gapirish kerak, agar go‘dak yoshida bola
urib-so‘kilmasa, unga yaxshi muomala qilinsa, bola kattalarni gapini tinglaydigan, itoatli va
yuvosh bo‘lib o‘sadi. Umuman olganda bizning bobo-momolarimiz yosh bolaning o‘ta
ta’sirchan, his-tuyg‘ularga beriluvchan bo‘lishini anglaganlar. Bu jarayon ularni bola
psixologiyasi va milliy tarbiyada ijtimoiypsixologik gonuniyatlardan xabardor ekanligini
bildiradi. Shuning uchun ularga juda yumshoq muomalada bo‘lganlar, to esini tanimaguncha
ko‘nglini cho‘ktirmaslikka, sindirmaslikka harakat gilganlar. Sharg allomalarining ilmiy
merosida shaxsning kamolotga yetishi, sog‘lom shakllanishi, unga to‘g‘ri ta’lim-tarbiya berish,
shuningdek, shaxsning sog‘lom xulg-atvor fazilatlariga ega bo‘lib, ezgu va sog‘lom g‘oya
hamda mafkura asosida o‘z yo‘lidan adashmay o‘z hayotini qurishi lozimligi haqida juda
gimmatli fikrmulohazalarni uchratish mumkin. Jumladan, Abu Nasr Forobiy, Abu Rayhon
Beruniy, Unsurulmaoliy Kaykovus, Yusuf Xos Hojib, Alisher Navoiy va Husayn Voiz Koshifiy
kabi allomalarimizning asarlarida hamda “Avesto” va “Qur’on” kabi muqaddas kitoblarimizda
ham shaxs kamoloti, go‘zal xulqli insonning chiroyli fazilatlari, ezgulikka va bunyodkorlikka
yo‘g‘rilgan g‘oya va mafkuralar asosida yomondan, yomon ishlardan hazar qilish, yomon ishlar
gilguvchilarni to‘g‘ri yo‘lga solish, sog‘lom bo‘lmagan xulq egalarini zamon, jamiyat hamda
Olloh kechirmasligi bois, shaxsni kelajakda har xil yomon, yovuz yo‘llar, buzg‘unchi fikr va
g‘oyalarga chalinmasligi uchun barkamol qilib tarbiyalash yuzasidan qimmatli fikrlarni ilgari
surganlar. Sharq mutafakkirlari o‘z asarlarida bilish hamda inson aqliy tafakkuri masalalariga
alohida o‘rin bergan. Allomalarimiz inson tomonidan borliqni anglanishi, tabiat sirlarini
anglashida ilm-fanning rolini hal giluvchi omil sifatida baholaydi. Sharg allomalar fikricha,
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inson tanasi, miyasi, sezgi organlari u tug‘ilganda mavjud bo‘lgan bo‘lsa, aqliy bilimi,
ma’naviyati, ruhiyati, intellektual va axloqiy sifatlari, xarakteri, dini, urf-odatlari, ma’lumoti
tashqgi olam, ijtimoiy muhit ta’sirida, odamlar bilan tashkil etayotgan munosabatlari jarayonida
shakllanadi.

Sharq mutafakkirlari Ahmad al Farg‘oniy, Muso al-Xorazmiy, Abu Nasr Forobiy, Abu
Rayhon Beruniy, Abu Ali ibn Sino, Imom Ismoil al-Buxoriy, Iso at- Termiziy, Abu Abdulloh
Rudakiy, Abdulqosim Firdavsiy, Ahmad Yassaviy, Mahmud Qoshg‘ariy, Mahmud
Zamaxshariy, Yusuf Xos Hojib, Najmiddin Kubro Alisher Navoiy kabi buyuk allomalarimiz
insonning ta’lim-tarbiyasi, odobaxloqi, muloqoti va boshga ko‘plab qimmatli ma’lumotlarni
goldirganlar. Sharq mutafakkirlari inson kamolotida ilmlilik va axloglilikni eng muhim mezoni
deb hisoblaydi. Odobli, axloqli ilimli bo‘lish insonga atrofdagi kishilar o‘rtasida muayyan
mavqe hamda hurmatga sazovor bo‘lishga yordam beradi. Shunday ekan mutafakkirlarimiz ilm
va odobga ega bo‘lishning inson hayotidagi rolini ko‘rsatib berar ekan, yoshlarimizga buyuk
ajdodlarimizning ma’naviy merosidan bahramand qilib borishimiz maqsadga muofiqdir.
Qadriyat bu jamiyat, inson va insoniyat uchun ahamiyatli bo‘lgan barcha narsa, hodisa va
vogealar, erkinlik, ezgulik, tenglik, tinchlik, haqiqat, ma’rifat, madaniyat, moddiy va ma’naviy
boyliklar, obida yodgorliklar, go‘zallik, axloqiy xislat va fazilatlar, an’ana, urf-odat, udum va
boshqalar gadriyat hisoblanadi. Inson butun umri davomida, son-sanoqsiz gadriyatlar olamida
yashaydi. Ana shu milliy gadriyatlarimizdan biri O‘rta Osiyo mutafakkirlarining ijtimoiy muhit
va ta’lim- tarbiyaning alogadorligi haqgidagi qgimmatli fikrlaridir. Yoshlar faolligini
ta’minlashning muhim yo‘nalishlaridan biri ular ongida milliy urf-odat va an’analarni
shakllantirishdir. Milliy urf-odatlar hayotimizning har bir sohasiga singib ketgan bo‘lib, bu urf-
odatlar bizni aynan qaysi xalq vakili ekanligimizni ko‘rsatuvchi izoh, ya’ni, bizning kim
ekanligimizni isbotlovchi dalil hisoblanadi. Chunki, ma’naviy barkamol yoshlarni o°‘ziga xos
bo‘lgan milliy urf-odatlar xayr-saxovat, mehr-ogibat, muruvvat, andisha, or-nomus, sharm-
hayo, iffat, bosiqlik, ulug‘vorlik, sabrlilik kabi ma’naviy fazilatlar, mehmondo‘stlik,
bag ‘rikenglik, bolajonlilik, ogko ‘ngillilik, mehnatkashlik kabi milliy qadriyatlar aynan urf-odat
an’analarda qaror topadi. Shunday ekan, milliy gadriyatlarga hurmat bilan garash millatning
o‘ziga hurmat bilan garashning asosiy belgisidir. Ming yillar mobaynida shakllangan milliy
gadriyatlarimiz hozirgi davrda yaratilgan madaniy-ma’naviy boyliklar bilan qo‘shilib,
taraqqiyotimizni tezlatadi, g‘oyaviy va ma’naviy poklanishni ta’minlashga ko‘maklashadi.
Qadriyatlarning barcha turlari insonning aynigsa, yoshlarning farovon hayot kechirishi, erkin
yashashi, ma’naviy-axloqiy kamol topishi uchun xizmat qiladigan vositalar bo‘lib hisoblanadi.

Xulosa: yoshlarda milliy tarbiya shakllantirishda sharq mutafakkirlari va ma’rifatparvar
olimlarimizni ta’limotlari va qarashlaridagi ilmiy asoslangan va hayot davomida kuzatilib,
ijtimoiy hayotga tatbiq gilingan tajriba asosiga qurshimiz kafolatlangan tarbiya ishi hisoblanadi.
intellektual rivojlanganlik, yuksak ma’naviyat, axloqiy sog‘lomlik, jismoniy chiniqqanlik,
mustaqillik ideallariga cheksiz sadoqat, Vatani va xalqiga sodiq, milliy o‘zligimizga yot g‘oya,
garashlarga murosasizlikni mujassam etish tagozo etilmoqda. Sharq mutafakkirlarini masala
bo‘yicha yondashuvlariga asoslanib eng ustuvor jihat tarbiyada ota-onaning roli ekanligi
aniglandi. Oilada farzand tarbiyasi - oila baxti, farzandlarning tarbiyali yetuk inson bo‘lib
yetishidagi ota—onaning sa’yi- harakati hisoblanadi. Bola oilada jamiyatning qiyofasini ko ‘radi,
bo‘lajak fugaroning tabiati, dunyoqarashi va axloqiy qiyofasi oilada shakllanadi hamda shunga
ko‘ra kamol topib borishligi yana bir bor nazariy jihatdan asoslandi.
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ILM —FAN TARAQQQIYOTIDA O‘ZBEK PEDAGOGIKASINING TUTGAN
O‘RNI
Qurbonova Nigina Boboxo ‘jayevna,
Buxoro davlat pedagogika instituti
Annotatsiya: llm-bu o°qish, o‘rganish hamda hayotiy tajriba asosida orttirilgan bilim
va malakalar majmuasi ekanligi. Davrning dolzarb sohalariga ko ‘proq e’tibor berish, fanning
yutuqlarini amaliy hayotga ko‘proq va unumliroq tadbiq etish haqida fikr yuritilgan. Milliy
dasturning asosiy maqgsadi: ta’lim sohasini tubdan isloh qilish, uni o’tmishdan qolgan
mafkuraviy garashlar va sargitlardan to'la xalos etish, rivojlangan demokratik davlatlar
darajasida, yuksak manaviy va ahloqgiy talablarga javob beruvchi yuqori malakali kadrlar
tayyorlash milliy tizimini yaratishdir.
Kalit so’zlar: ilm-fan, fikr, erkin fikr, bilim, ko‘nikma va malaka, ta’lim tizimi
integratsiyalashuvi, kadrlar tayyorlash, kasb ta’limi, o quv predmeti, ta'lim tizimi, isloh,
sivilizatsiya, ijtimoiy, taraqqiyot, ma’naviyat, axloq, tarbiya

PO.JIb Y3BEKCKOM INEJAI'OT'MKH B PASBUTHH HAYKHA
Kypoonoea Huzuna boboxyscaesna,
Byxapckuii rocy1apCTBEHHbINA MEeIaroru4eCkKuii HHCTUTYT

AHHOTAIUA: YTO HAYKa-3TO COBOKYIMHOCTh 3HAHUW U YMEHHH, MOJYYCHHBIX HA OCHOBE
YTEHUS, W3YYCHHs M >KU3HEHHOTO ONBITA. BBIIO 3aayMaHo yaensaTh OOJIbIlIe BHUMAHUS
aKTyaJIbHBIM 00JIACTSM TOTO BpeMeHH, 00Jjiee TPOAYKTUBHO MPUMEHSTH JOCTIKCHUSI HAYKH B
NMpakTUYecKo  xu3HU. OCHOBHasg 1edb HAUMOHAIBHOM  IpOrpaMMbl:  KOPEHHOE
pedopmupoBanue chepsl 00pa3oBaHUs, TIOJTHOE U30aBICHUE €r0 OT HACHHBIX MPEIPACCYIKOB
U capKa3Ma IpoLuIoro, CO3AaHUE Ha YPOBHE Pa3BUTBIX JAEMOKpPATUN HALIMOHAJIBHON CHCTEMBI
MOATOTOBKH BBICOKOKBATM(UIIMPOBAHHBIX KaJpOB, OTBEYAIOIIUX BBICOKMM MOpPAIbHBIM U
MOpPaTbHBIM TPEOOBAHUSIM.

KuaroueBble cioBa: Hayka, MbIC/Ib, CBOOOJOMBICIINE, 3HAHUS, YMEHHUS U HaBbIKU,
WHTETpaIsl CUCTeMbl 00pa3oBaHusi, 00ydeHue rmepcoHana, mpodeccnoHaibHOe 00pa3oBaHue,
npeaMeT oOydeHusi, cuctemMa oOpa3oBaHus, pedhopMa, UBIIIM3AIMS, COIIMATIbHAS, ITPOTPECC,
JyXOBHOCTb, TUKA, BOCIIUTAHUE

THE ROLE OF UZBEK PEDAGOGY IN THE FIELD OF SCIENCE
Kurbanova Nigina Bobokhoyevna,
Bukhara State Pedagogical Institute

Annotation: The fact that science is a complex of knowledge and skills acquired on the
basis of reading, learning and life experience. It was considered to pay more attention to the
current areas of the era, to more and more efficiently introduce the achievements of science into
practical life. The main goal of the national program is: to radically reform the educational
sphere, to completely rid it of the ideologies and upheavals left over from the past, to create a
national system of highly qualified personnel training at the level of developed democratic
states, meeting high moral and moral requirements.

Keywords: Science, thought, Free Thought, knowledge, skills and competence,
integration of the educational system, training of personnel, Professional Education, subject of
study, educational system, reform, Civilization, Social, Development, spirituality, ethics,
upbringing

IIm-fan — har ganday davlatni rivojlanishga yetaklovchi asosiy kuch hisoblanadi.
Davlatning rivojlanishini fan taraqqiyoti orqali baholash juda ham o‘rinli, desak mubolag‘a
bo‘lmaydi. Shu bois O‘zbekiston uchun ilm-fan taraqqiyoti farovonlik va barqarorlik yo‘lidagi

muhim qgadamlardan biridir. Konstitutsiyamizda davlat jamiyatning ilmiy va texnikaviy
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rivojlanishiga g‘amxo‘rlik qilishi bejiz qayd etilmagan. Tarixdan o‘zbek jamiyatida ilmga
hurmat va ehtirom an’ana sifatida saqlanib kelgan. Buyuk bobokalonimiz Imom Buxoriy
aytganlaridek, "dunyoda ilmdan boshqa najot yo‘q va bo‘lmagay”. llmiy va innovatsion
faoliyatni rivojlantirish va qo‘llab-quvvatlash bo‘yicha erishilgan yutuqlarga qaramay, hali hal
qilinishi kerak bo‘lgan bir gator muammolar mavjud. Aynigsa, bugungi kunda globallashuv va
ragamlashtirish davrida aynan innovatsion yondashuv mamlakat muvaffagiyatiga zamin
yaratadi. Bunday yondashuvni fagat ilm-fan yutuqlari tufayli qo‘llash mumkin, shuning uchun
ilm-fan taraqqiyoti davlatning innovatsion rivojlanishining muhim tarkibiy gismidir. llm-fan
muammolari iqtisodiy o‘sishga, aholi turmush darajasini yaxshilashga, ijtimoiy sohaning
dolzarb muammolarini hal qilishga bevosita ta’sir qiladi. O‘zbekiston Respublikasi
Prezidentining 2020-yil 29-oktyabrdagi PF-6097-son Farmoni bilan tasdiglangan. llm-fanni
2030-yilgacha  rivojlantirish  konsepsiyasida ilm-fanni  rivojlantirish  yo‘lidagi 19 ta
muammo alohida belgilandi. Iqtisodiyot real sektori korxonalarining ilm-fanga e’tibori yuqori
emasligi, ilmiy-tadqiqot o‘tkazadigan jamoalar o‘rtacha yoshining kattaligi, ilm-fan va ilmiy
faoliyatga moliyaviy resurlarning yetarli darajada yo‘naltirilmayotgani shular jumlasidandir.
Ushbu muammolarni hal qilish muhim bo‘lib, har tomonlama va chuqur o‘ylangan choralar
ko‘rishni talab qiladi.

Jahonda rivojlangan mamlakatlar globallashuv sharoit-larida madaniy-ma’naviy
taraqqiyot yo‘lida madaniy-badiiy meros, madaniyaxloqiy, ma’naviy-estetik gadriyatlarini
saqlab qolishga alohida e’tibor berib kelmoqda. Ta’lim sohasini modernizatsiya qilish,
o‘qitishning metodik ta’minotini zamonaviy rivojlanish tendensiyalariga muvofiq takomillash-
tirish hamda ta’lim-tarbiya jarayoniga innovatsion yondashuv va pedagogik texnologiyalarni
faol tatbiq etishga muhim omil sifatida garalmoqda. Jahon fan va madaniyatini o‘rganish
jarayonida talabalarning badiiy-estetik gadriyatlarning mazmun-mohiyatini anglay olishiga
erishish, badiiy-madaniy merosga internal (o‘zi) va eksternal (o‘zga) motivatsiyasini
shakllantirish, pedagogik idrok qilish vositasida talabalarning ko‘nikma va malakalarini
rivojlan-tirishga katta ¢’tibor qaratilmogda. Dunyoda ta’limni mehnat bozori talablari asosida
diversifikatsiyalash, o‘qitishni yangi strategiyalarga moslash-tirish, ta’limning axborot bazasini
kasbiy pedagogik faoliyatga alogador parametrlar doirasida rivojlantirishning ilmiy-amaliy
negizlari bo‘yicha, jumladan, Angliyaning (Cambridge University), Germaniyaning
(Technische Universitat), Rossiyaning (Moskva davlat universiteti, Sank-Peterburg davlat
universiteti), Chexiyaning (University of Ostrava) kabi Yevropaning rivojlangan
mamlakatlarining etakchi universitetlarida tadgiqot ishlari olib borilmoqda. Mazkur tadgigot
natijalari ta’lim va tarbiya sifatini baholashning xalgaro normalarini joriy qilish, shuningdek,
oliy ta’lim muassasalarining sifat ko‘rsatkichlarini aniqlashda bo‘lajak o‘qituvchilarda
gadriyatli munosabatlarning qaror topganlik darajasini  belgilash  imkoniyatlarini
kengaytirmoqda. Bugungi zamon barcha sohalar gatorida ilm-fanni ham yangi bosgichga
ko‘tarishni talab gilmoqda. Zotan, jamiyat oldida turgan dolzarb masalalarni ilm-fansiz yechish
qiyin. Mazkur sohani va olimlarni har tomonlama qo‘llab-quvvatlash davlatimizning ustuvor
vazifalaridandir. llm-fan bilan shug‘ullanish, yangi kashfiyot va ixtirolar qilish igna bilan
quduq gazishdek gap, dedi Prezidentimiz. Shunday ekan, bu mashaqqatli sohada fidokorona
mehnat qilayotgan olimlarimiz mehnati tahsin va rag‘batga munosib.

Mamlakatimiz va jamiyatimizning zamon talablari darajasida rivojlanishini ilm-fansiz
tasavvur qgilish giyin. llm-fan taraqgiyotida fundamental tadgigotlar muhim ahamiyat kasb
etadi. Aynan ular orqali yangi bilimlar o‘zlashtiriladi va nazariyalar shakllantiriladi, kelgusi
amaliy tadgigotlar va innovatsion ishlanmalar uchun mustahkam asos yaratiladi. Pedagogika —
murakkab fan. Chunki obyekti inson va uning intellektual hamda ma’naviy kamolotini
ta’minlash jarayonidir. Inson esa tabiatning eng murakkab, eng serqirra mavjudoti sifatida
hamisha o‘zgarish va taraqqiyotda yashaydi. Shuning uchun ham insonni tarbiyalash, unga
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ta’lim berish, har tomonlama rivojlantirish jarayonini aniq qonun-qoidalarga sig‘dirib qo‘yish
mushkul va hatto mumkin emas. Inson bir vaqtning o‘zida ham ruhiy, ham ma’naviy, ham
ijtimoiy jihatlarni o‘zida mujassam etgan mavjudotdir. Pedagogikaning murakkabligi esa aynan
shu jihat — inson giyofasining serqirraligi tufaylidir. Pedagogika doimo yangi sharoit, yangi
avlod ehtiyojlariga moslanishi lozim. Chunki har bir avlodning hayotiy tajribasi, axborot muhiti
va gadriyatlari turlicha.

Bu esa pedagogikadan hamisha izlanish, ilmiy yangilanish, innovatsiyalarni talab giladi.
Aslida pedagogikaning fan sifatidagi kuch-qudrati ham ana shu o°‘zgarishlarga javob bera olishi,
inson tabiati bilan hamnafas bo‘la olishida namoyon bo‘ladi. Umuman, pedagogika insonning
o°zi kabi murakkab, serqirra va cheksiz rivojlanish imkoniyatiga ega sohadir. Unga sodda nazar
bilan qarash, mohiyatini jo‘nlashtirish bu insonning o°ziga, uning kelajagiga nisbatan kamida
e’tiborsizlikdir. Bugungi kunda ta’lim va tarbiya sohasida muayyan yutuqlar qo‘lga
kiritilmogda. Maktablar uchun zamonaviy o‘quv dasturlari ishlab chigilayotgani, oliy ta’limda
xalqaro standartlarga mos yo‘nalishlar yo‘lga qo‘yilayotgani, ragamli texnologiyalarning dars
jarayoniga kirib kelishi va interaktiv metodlardan samarali foydalanish orqali o‘quvchilarning
bilim olish jarayoni ancha qiziqarli va ta’sirchan bo‘lib bormoqda. Bugun o‘qituvchi sinfda
fagat “axborot beruvchi shaxs” sifatida emas, balki yo‘l-yo‘riq ko‘rsatuvchi, o‘quvchini
mustaqil izlanishga undovchi rahbar sifatida namoyon bo‘lmoqda. Bu jarayon ta’limning
zamonaviy talablarga moslasha olayotganidan, o‘zgarishlarning hayotga kirib kelayotganidan
dalolatdir. Biroq shu bilan birga, shuni ham chuqur anglashimiz zarurki, bu kabi yangilanish va
modernizatsiya jarayonlari o‘z-o‘zidan sodir bo‘layotgan hodisa emas. Ular ilmiy asosga,
pedagogik tadqiqotlarga suyangan holda ro‘yobga chigmoqda. Demak, har ganday yutuq ortida
tadgigotchi olimlarning mehnati, pedagogik maktablarning izlanishlari va ilmiy natijalarning
amaliyotga tatbiqgi yotibdi.

Hagigatan ham, pedagogik tadqiqotlarsiz ta’lim o‘zgarayotgan jamiyatning qiyofasiga
moslasha olmaydi. Jamiyat har kuni rivojlanmoqda, ishlab chigarish sohalarida yangi kasblar
paydo bo‘lib, insonning kundalik hayotida yangi texnologiyalar mustahkam o‘rin egallamoqda.
Bu esa 0°z-0‘zidan yangi bilim va ko‘nikmalarga bo‘lgan ehtiyojni yuzaga keltiradi. Masalan,
kechagi avlod uchun kompyuter savodxonligi nazariy ko‘nikma bo‘lgan bo‘lsa, bugungi
yoshlar uchun u hayotiy zaruratga aylandi. Ertangi kun esa yanada yuqori talablarni qo‘yadi:
sun’iy intellekt, kiberxavfsizlik, ekologik madaniyat kabi sohalar har bir shaxs uchun oddiy
bilimlar darajasiga aylanishi mumkin. Shu sharoitda pedagogik tadqiqotlar ta’lim uchun
kompas vazifasini bajaradi: “Qaysi metod samarali, qaysi yo‘nalish istigbolli, qaysi bilimlar
jamiyat ehtiyojiga javob beradi?” kabi savollarga javob topish uchun ham pedagogika kerak.
IImiy tahlil, tajriba va asosli xulosalarga tayanmagan ta’lim esa o‘zgarishlar bilan hamnafas
bo‘la olmaydi va jamiyatdan orqada qoladi.

Ta’lim sohasidagi ilg‘or xorijiy tajribalarning o‘zlashtirilishi ham faqat pedagogik
tadgiqotlar orgali amalga oshadi. Singapur, Finlandiya, Janubiy Koreya, Yaponiya kabi
mamlakatlar ta’lim tizimidagi ulkan yutuglariga tasodifan erishmagan, balki pedagogik
izlanishlar va ular asosida ishlab chiqilgan davlat siyosati natijasida bu darajaga ko‘tarilgan.
Ularda olib borilgan ilmiy-tadgiqotlar orqali o‘quv dasturlari zamon talablariga
moslashtirilgan, metodikalar takomillashtirilgan, o‘qituvchilar tayyorlash jarayoni qayta ko ‘rib
chigilgan. Natijada bu mamlakatlar jahon pedagogikasiga ilg‘or tendensiyalarni kirita oldi va
ta’lim sohasida etalonga aylandi. Mamlakatimiz ham mazkur tajribalarni ilmiy asosda
o‘rganmas ekan, global bilim maydonida munosib o‘rin topa olmaydi. Bu borada mashhur
nemis pedagogika nazariyotchisi V.Diltey shunday degan edi: “Pedagogika bu faqat nazariy
bilimlar to‘plami emas, balki avloddan avlodga o‘tib boradigan tajribani ilmiy asosda tashkil
etish jarayonidir”. Bu so‘zlardan ayon bo‘ladiki, pedagogik tadqiqotlar nafagat mavjud
bilimlarni saglab qgolish, balki ularni zamonaviy talablarga mos ravishda gayta tuzish, yangicha
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uslubda avlodlarga yetkazish vazifasini bajaradi. Shu ma’noda, xorijiy tajribani o‘rganish va
milliy amaliyotga tatbiq etish, faqatgina pedagogik tadqiqotlar orqali samarali bo‘lishi
mumkin.

Hozirgi zamon ta’limi turli yo‘nalish va g‘oyalarni gqamrab olgan “paradigma”
tushunchasi doirasida shakllanmoqgda. Paradigma ta’limning magsadi, mazmuni, o‘qitish
usullari, baholash va boshqaruv mezonlarini belgilaydigan asosiy tayanch g‘oyadir. Bugun
dunyoda sanoatning 4.0 va 5.0 bosqichlariga o‘tilayotgani, ragamli texnologiyalar va sun’iy
intellektning rivojlanishi, “yashil” iqtisodiyotga yo‘nalish, xalgaro mobillik va ko‘p tilli muhit
kabi global o‘zgarishlar ta’limdan ham yangi vazifa va kompetensiyalarni talab qilmoqda.
Shuning uchun mamlakatimiz ta’limi ushbu umumjahon talablarini hisobga olgan holda
o‘zining zamonaviy pedagogik paradigmalarini belgilashi va ularni milliy sharoitga mos tarzda
amaliyotga tatbiq etishi zarur. Umuman, ilmning kuch-quvvati aynan ko‘p ovozlilikda, xilma-
xil yondashuvlar va sog‘lom bahslarda namoyon bo‘ladi. O‘zbek ilm-fanida monopollashtirish
illatiga qarshi turish jamiyatning ma’naviy-ma’rifiy taraqqiyoti uchun zarur va bu muayyan
irodani talab giladi. Ilm uning uchun xizmat gilgan barcha avlodlarning mulkidir, u bir shaxsga
tegishli emas. O‘zbek ilm-fanida monopoliyaga garshi madaniyatni shakllantirish — davr
talabidir. Pedagogik axlogning paydo bo’lishi insoniyat tarixining eng qadim zamonlariga borib
tagaladi.U o’qituvchilik kasbi bilan birga tarbiyachilik faoliyatining tarkibiy qismi sifatida
vujudga kelgan. Odamlar to’plagan turmush tajribasini yoshlarga o’rgatish, ularni hayotga,
mehnat faoliyatiga tayyorlash ehtiyoji natijasida qadim zamonlardayoq ta‘lim va tarbiya
mustaqil 1jtimoiy faoliyat sifatida paydo bo’ldi.

Axlogiy pand-nasihatlarning ijodkori ham, asrlar davomida yoshlarni kamolot sari
yetaklab, ularga hayot ilmini, turmush saboqlarini o’rgatib kelgan ustoz ham xalqdir.Yer
yuzidagi barcha xalglar singari turkiy gavmlar gadim zamonlardayoq hayotiy ehtiyoj tagozosi
bilan 0’z bolalarini sog’lom, baquvvat, mehnatsevar, katta-kichiklarni izzat-hurmat giladigan,
xushaxloq, botir, vatanni himoya qila oladigan kishilar bo’lib ulg’ayishlarini orzu qilganlar.
Tarbiya sohasida to’plagan tajribalarini, orzu-istaklarini umumlashtirib magol, topishmogq,
ertak, rivoyat, hikoyat, doston, urf-odat, marosimlar, bayramlar, an‘ana kabilar shaklida
ifodalab yoshlarga, oila a‘zolariga va boshqalarga o’rgatganlar. Shu tariga o’zbek xalq
pedagogikasi vujudga kelgan.Unda ijobiy axloqiy sifatlar, fazilatlar ulug’lanadi, salbiy xislatlar
esa goralanadi. O’zbek xalq pedagogikasining shaxs va jamiyat uchun foydali, ilg’or, axloqiy
g’oyalari og’izdan-og’izga, avloddan-avlodga o’tib, folklor asarlari, milliy, oilaviy urf-odatlar,
an‘analar sifatida bizgacha yetib kelgan. O’zbek xalq pedagogikasi asarlarida murabbiy, ustoz
eng hurmatli, mo’‘tabar inson sifatida ulug’lanadi.«Otang bolasi bo’lma, odam bolasi
bo’l.Ustoz — otadek ulug’.Ota-ona bolani dunyoga keltiradi, ustoz esa uni yuksaklikka,
ma‘naviy kamolotga yetkazadi», kabi hikmatlarda murabbiy, ustozlarning mehnati, gadr-
qimmati ulug’langan. O’zbek xalqining etnopedagogikasi umuminsoniy va milliy tarbiyaning
qudratli omilidir. Turkiy gqavmlar o’z bolalarini uy-ro’zg’or mehnatiga o’rgatishga alohida
e‘tibor berganlar.Ota-onalar o’z bolalarini aqlli, odobli, go’zal fazilatli inson bo’lib kamol
topishini orzu gilishgan. Bunday orzu-istaklar Abulgosim Firdavsiyning «SHohnoma» asarida
quyidagicha tasvirlanadi:

Aql yo’lko’rsatib, dilni etar shod,

Har ikki olamda aqlli obod.

Hamisha aglingni rahnamo etgil,

Noloyiq ishlardan olisroq ketgil.

O’zbek xalq pedagogikasida ota-onaning ibrat ko’rsatish masalasi keng tadqiq
qilingan. «Bolalarga go’zal tarbiya berish uchun ota-onalarning o’zlari axloqli, tarbiyali
bo’lishlari shartdir. . .Agar otalar 0’z umr yo’ldoshlari bilan go’zal ravishda umr kechirsalar,
ularni hurmatlasalar, bolalar ulardan olijanoblik va xushmuomalalik odobini o’rganadi».
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O’zbek xalq pedagogikasida qo’llanib kelingan tarbiya usullari yoshlarga o’zaro izzat-hurmatli
bo’lish, qadr-qimmatli bo’lish, qadr-gimmatni anglash, samimiy, halol, haqiqatgo’y, mard,
jasur, mehribonlik kabi insoniy fazilatlarni singdirishga xizmat gilgan.Bolani elga manzur,
odobli farzand qilib tarbiyalash ota-onaning burchi hisoblangan O’zbek xalqi yaratgan maqol,
naql, afsona, rivoyat, hikoyatlarda ma‘naviy-axloqiy ideallar, qizigarli o’gitlar shaklida bayon
etilgan. «Hurmat qilsang, hurmat ko’rasan», «Har kim ekkanini o’radi», «Bola aziz, odobi
undan aziz» kabi maqollar shular jumlasidandir. Bu kabi 0’git va naqllarda xalqimizning tarbiya
borasidagi boy merosi namunalari 0’z ifodasini topgan

Xulosa sifatida aytish mumkinki, pedagogika — bu faqat ta’lim berish va tarbiyalash
usullari haqidagi nazariyagina emas, balki inson kamoloti, millat ma’naviy qiyofasi va kelajak
taraqqiyoti uchun hal giluvchi ahamiyatga ega fan. Uni inkor etish ta’lim va tarbiyadan,
demakki, insoniyatning ertangi kunidan voz kechish bilan barobar. [lm olamida bag‘rikenglik
va xolislik ustuvor bo‘lmog‘i shart: har bir fan 0‘z o‘rnida qadrli, har bir yo‘nalish umumiy
taraqqiyot zanjirining zarur bo‘g‘inidir. Pedagogik tadqiqotlarga hurmat bilan garash, ularning
natijalarini qo‘llab-quvvatlash bu o‘quvchi shaxsiyati, millat kelajagi, butun insoniyat
taraqqiyoti oldidagi ma’naviy burchimizdir. Har bir ishning tub-tubida ilm,tajriba yotadi. Kishi
dunyoga kelibdiki, u hayoti mobaynida fagat va fagat ilmu-hunar o’rganadi. Shu davr
mobaynida inson ta’lim olish jarayonini boshdan kechiradi.Dastlabki ta’limni albatta
jamiyatning ustuni bo’lmish oilada oladi, vaqt o’tishi bilan bog’chaga, maktabga,oliy ta’limga
va shu ketma-ketlikda davom ettiraveradi.
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SUN’IY INTELLEKT TEXNOLOGIYALARINING ZAMONAVIY TA’LIM VA
AXBOROT SOHASIDAGI ROLI
Jamolova Tamara Normatovna, BDPI Axborot-resurs markazi xodimi. Kutubxonachilik va
axborot xizmatlarini ragamlashtirish bo‘yicha mutaxassis.
Ostonova Shaxnoza Akmalovna, BDPI Axborot-resurs markazi xodimi. Elektron resurslar bilan
ishlash, foydalanuvchi xizmatlarini takomillashtirish bo‘yicha mutaxassis.
Annotatsiya: Mazkur maqolada sun’iy intellektning (SI) zamonaviy jamiyatdagi o‘rni,
ta’lim va ilmiy axborot muhitidagi dolzarbligi hamda axborot-resurs markazlari faoliyatini
optimallashtirishdagi ~ ahamiyati  yoritilgan.  Sun’iy intellekt  texnologiyalarining
kutubxonachilik, ma’lumotlar boshgaruvi, elektron ta’lim, raqamli kontentni indeksatsiya
qilish, foydalanuvchi tajribasini yaxshilash kabi jarayonlarga ta’siri chuqur tahlil qilingan.
Shuningdek, Sl asosidagi tizimlar orgali yangi xizmatlarni joriy etish, avtomatlashtirishning
ta’lim sifatiga ta’siri, Akademik axborot-resurs markazlarida innovatsion yechimlarni amalga
oshirish bo‘yicha takliflar ilgari suriladi.
Kalit so‘zlar: sun’iy intellekt, axborot-resurs markazi, ragamli kutubxona,
avtomatlashtirish, ma’lumotlar boshqaruvi, innovatsiya.

POJIb TEXHOJIOTUII HMCKYCCTBEHHOI'O HWHTEJUIEKTA B
COBPEMEHHOM OBPA3OBAHUU 1 TH®OPMAIIMOHHOM CPEPE

Kamonosa Tamapa Hopmamosna, corpynauk Muadopmannonno-pecypcaoro nearpa BI'TIN,

CHELUATIUCT 10 HU(POoBU3ALMY OMOIMOTEYHO-UH(GOPMAIIHOHHBIX YCIIYT.
Ocmonoea Illaxnoza Akmanosena, corpynauk UPL] BI'TIN, cnienmanuct mo padoTe ¢ 3IeKTPOHHBIMH
pecypcaMu M MMOJIb30BATCIIbCKMMU CEPBUCAMMU.

AHHoTamusA: B 1aHHOW cTarhbe paccMaTpUBAETCs 3HAYEHHE HWCKYCCTBEHHOTO
nnremiekta (MUM) B coBpeMeHHOM OOIIecTBe, €ro akTyalbHOCTh B cepe oOpa3zoBaHUsS U
Hay49HO-UH(POPMAIIMOHHOM cpeapl, a Takke poidb MU B onTuMuzamuu JesaTeIbHOCTH
MH(POPMAITMOHHO-PECYPCHBIX IIeHTPOB. IlpeacraBinen ananm3 BiusHus TexHojorui MU Ha
OMOIMOTEYHYIO AESATEIbHOCTD, YIPABIEHUE JaHHBIMH, 3JEKTPOHHOE 00y4YeHHE, UHIACKCAIIUIO
uu(ppoBOro KOHTEHTAa M YIy4IIEHHE IOJb30BaTEeIbCKOTO OMbITa. B crarbe mnpeiokeHbl
WHHOBAI[MOHHBIE perieHus A BHeapeHus cucteMm MU B akanemuueckux mHGOpMAalUOHHO-
PECYPCHBIX LICHTPAX.

KitoueBble c10Ba: MCKYyCCTBEHHBII MHTEIIEKT, HH()OPMALIMOHHO-PECYPCHBIN LIEHTD,
uudpoBast OnbIMoTeKa, aBTOMATH3alUs, YIPaBICHUE JaHHBIMHU, HHHOBAIIHH.

THE ROLE OF ARTIFICIAL INTELLIGENCE TECHNOLOGIES IN
MODERN EDUCATION AND INFORMATION SERVICES
Jamolova Tamara Normatovna, Staff member of the Information-Resource Center of BDPI,
specialist in digital library and information services.
Ostonova Shaxnoza Akmalovna, Staff member of the Information-Resource Center of BDPI,
specialist in electronic resources and user services.

Abstract: This article examines the importance of Artificial Intelligence (Al) in modern
society, its relevance in education and scientific information environments, and the role of Al
in optimizing the work of information-resource centers. The impact of Al technologies on
library services, data management, e-learning systems, digital content indexing, and user
experience enhancement is thoroughly analyzed. The paper also presents recommendations for
implementing innovative Al-based solutions in academic information-resource centers.

Keywords: artificial intelligence, information-resource center, digital library,
automation, data management, innovation.
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XXI asrning eng muhim texnologik yutuglaridan biri — bu sun’iy intellektning (SI)
jadal rivojlanishidir. SI texnologiyalari inson intellektiga xos bo‘lgan fikrlash, o‘rganish, qaror
gabul gilish, muammolarni hal etish kabi jarayonlarni texnik tizimlar orgali amalga oshiradi.
Bugungi kunda SI nafaqat texnik, harbiy, iqtisodiy yoki tibbiyot sohalarida, balki ta’lim,
kutubxonachilik, ragamli axborot boshgaruvi, ijtimoiy sohalar va ilmiy izlanishlarning
samaradorligini oshirishda ham asosiy omil sifatida e’tirof etilmoqda.

Axborot-resurs markazlari (ARM) zamonaviy ta’lim muhitining asosiy bo‘g‘inlaridan
biri bo‘lib, SI texnologiyalaridan foydalanish ularning faoliyatini mutlago yangi sifat
bosgichiga olib chigadi. ARMlar uchun SI — bu fagat qulay vosita emas, balki resurslarni
boshqarish, foydalanuvchiga xizmat ko‘rsatish va ilmiy axborot almashinuvining asosiy
mexanizmiga aylanib borayotgan strategik zaruriyatdir.

Sun’iy intellekt tushunchasi va rivojlanish bosqichlari

Sun’iy intellekt — bu inson tafakkuri elementlarini texnik qurilmalar orgali gayta
yaratishga, o‘rganishga, mantiqiy xulosalar chiqarishga va mustaqil qaror qabul qilishga qodir
tizimlar majmuasidir.

SI rivojlanishi tarixiy nuqtai nazardan bir necha bosqichlarga bo‘linadi:

1. Ekspert tizimlar davri (1980-yillar)

Bu davrda SI mutaxassislar bilimiga tayanib, ma’lum vazifalarni bajaradigan dasturiy
tizimlar sifatida shakllangan. Masalan, tibbiy tashxis, muhandislik hisoblari va iqgtisodiy
tahlillarda qo‘llangan.

2. Mashinali o‘rganish (2000-yillar)

Kompyuterlar endi 0°z tajribasi asosida mustaqil o‘rganish, statistik modellar asosida
qaror qabul qilish imkoniyatiga ega bo‘ldi. Bu bosqich SIning ommalashishiga olib keldi.

3. Neyron tarmogqlar va chuqur o‘rganish (2010-yillar)

Inson miyasi printsiplariga asoslangan algoritmlar yaratilishi Sl rivojida ingilobiy
o‘zgarish bo‘ldi. Natijada nutqni tanish, tasvirni gayta ishlash, tabiiy tilni tushunish kabi
vazifalarda SI inson darajasiga yaqin natijalarga erishdi.

4. Katta ma’lumotlar bilan ishlash (Big Data)

Ragamli muhitda paydo bo‘layotgan ulkan axborotlar bo‘yicha tahlil, bashorat,
tasniflash imkonlari kengaydi.

5. Generativ modellar (2020-2025)

Bu bosgichda Sl fagat tahlil giluvchi emas, balki yaratuvchi tizimga aylandi:

e matn,

e rasm,
e 0VOZ,
e Video,

e Kkod generatsiyasi.
Bu texnologiya ta’lim, kutubxonachilik va ARM faoliyatini tubdan o'zgartirdi.
Axborot-resurs markazlari faoliyatida SI imkoniyatlari
Axborot-resurs markazlari nafagat kitob saglovchi maskan, balki zamonaviy ragamli
axborot almashish platformasi hisoblanadi. SI ARMlar ishini quyidagi yo‘nalishlarda
transformatsiya gilmoqda:
1. Kutubxona jarayonlarini avtomatlashtirish
Sl asosida yaratilgan tizimlar kataloglashtirish, tasniflash, ragamlashtirish va resurslarni
tartibga solish jarayonlarini inson aralashuvisiz amalga oshiradi.
Afzalliklari:
o Kataloglarga kiritishda xatoliklar migdori kamayadi.
o Jarayon tezligi bir necha baravar oshadi.
o Kitobxonlar uchun kerakli materiallar soniyalar ichida topiladi.
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e Xodimlarning ish yuklamasi kamayadi, sifatli xizmat ko‘rsatishga ko‘proq vaqt
ajratiladi.
2. Ragamli kontentni indeksatsiya qilish
SI matnlarni semantik (mazmuniy) tahlil giladi. Bu, aynigsa, ilmiy maqolalar,
dissertatsiyalar, konferensiya materiallarining sifatli gayta ishlanishida muhim.
S| bajara oladigan vazifalar:
e matndan mavzularni ajratish;
o kalit so‘zlarni aniqlash;
e muhim g‘oyalarni ajratib olish;
o avtomatik annotatsiya yaratish.
Natijada ARM foydalanuvchilari istalgan mavzu bo‘yicha resursni juda tez topa oladi.
3. Foydalanuvchi tajribasini yaxshilash
Zamonaviy ARMlarda SI asosida quyidagi innovatsion xizmatlar yo‘lga qo ‘yilmoqda:
Shaxsiy tavsiyalar
Foydalanuvchi gaysi kitoblarga gizigayotgani, ganday mavzularda izlanish gilayotgani
Sl tomonidan tahlil gilinib, unga mos resurslar tavsiya etiladi.
Intellektual gidiruv tizimlari
Sl foydalanuvchi matn bilan bergan savolni tushunib, eng mos resurslarni tanlaydi.
Chat-botlar
24/7 faol bo‘lib, ARM xizmatlari, kataloglar, elektron resurslar bo‘yicha maslahat
beradi.
4. Ma’lumotlar xavfsizligini ta’minlash
Elektron kutubxonalar va ARMlarda katta hajmdagi ma’lumotlar mavjud bo‘lgani
uchun xavfsizlik eng asosiy masala hisoblanadi. SI asosidagi tizimlar:
e ruxsatsiz Kirishlarni aniglaydi;
o shubhali harakatlarni bir zumda bloklaydi;
e ma’lumotlar integralligi va maxfiyligini ta’minlaydi.
5. Ilmiy faoliyatni qo‘llab-quvvatlash
Tadqiqotchilar SI yordamida juda ko‘plab ilmiy jarayonlarni osonlashtirmoqgda:
Plagiatni aniglash
SI o‘xshash matnlarni chuqur semantik tahlil orqali aniqlaydi.
Bibliometrik tahlil
Magqola ta’sir ko‘rsatkichi, iqtiboslar soni, ilmiy yo‘nalishlar dinamikasi avtomatik
hisoblanadi.
Tadgiqgot trendlarini bashorat qilish
SI inson ko‘ra olmaydigan murakkab munosabatlarni aniglab, kelajak ilmiy
yo ‘nalishlarini bashorat qgiladi.
Tezkor ma’lumot izlash
Sl bir necha soniyalarda yuz minglab maqolalarni solishtirib, tadgigotchiga eng mos
natijani beradi.

Ta’lim jarayonida SI integratsiyasi

Ta’lim jarayonida SI qo‘llanishi tobora kengayib bormoqda. Bu esa ARMlar bilan
chambarchas bog‘liq holda ta’limning sifatini oshiradi.

Moslashuvchan o‘quyv tizimlari

Talabaning bilim darajasi, o‘rganish tezligi, qiziqishiga qarab o‘quv materiali avtomatik
moslashtiriladi.

O¢zlashtirishni tahlil qilish

Sl talabalar faoliyatini kuzatib borib, ularga gaysi mavzular giyin ekanini aniglaydi va
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qo‘shimcha resurslarni tavsiya etadi.

Avtomatik baholash tizimlari

Testlar, nazorat ishlari, matnli javoblar SI tomonidan tahlil gilinib baholanadi.

Nutgni aniglash va tarjima tizimlari

Bu vositalar xorijiy tillarda resurslardan foydalanishni osonlashtiradi.

ARMlarda SI asosidagi xizmatlarni joriy etish bo‘yicha takliflar

1. Elektron kataloglarni SI modullari bilan integratsiya gilish

Kataloglashtirish jarayonini to‘liq avtomatlashtirish xodimlar mehnat unumdorligini
oshiradi.

2. 24]7 chat-bot xizmatini joriy etish

Chat-botlar foydalanuvchilarga kecha-kunduz xizmat giladi, yuklamani kamaytiradi va
ARM imidjini oshiradi.

3. Semantik tahlil tizimlari orgali elektron resurslarni tartiblash

[Imiy maqolalar va o‘quv materiallari tezroq topiladi, bilim resurslaridan foydalanish
samaradorligi oshadi.

4. ARM xodimlari uchun SI bo‘yicha doimiy treninglar

Zamonavily texnologiyalar bo‘yicha bilimga ega bo‘lgan xodimlar ARMning
rivojlanishida hal qiluvchi rol o‘ynaydi.

5. Shaxsiylashtirilgan ta’lim platformalarini ARM resurslariga bog‘lash

Talabalar va tadgiqotchilar uchun unikal, shaxsiy tavsiyalar tizimi yaratiladi.

Xulosa

Sun’iy intellektning jadal rivojlanishi axborot-resurs markazlarining funksional
imkoniyatlarini kengaytirmoqda. Sl texnologiyalari ARM faoliyatining barcha qgirralariga —
resurslarni tartiblash, ma’lumotlarni tahlil qilish, foydalanuvchilarga xizmat ko‘rsatish, ilmiy
izlanishlarni qo‘llab-quvvatlash, xavfsizlikni ta’minlash kabi jarayonlarga chuqur kirib
bormoqda.
Buning natijasida:
xizmat sifati oshadi,
jarayonlar avtomatlashtiriladi,
ilmiy axborot maydoni ancha tezkor va qulay bo‘ladi,
foydalanuvchi ehtiyojlari to‘ligroq gondiriladi.
Kelajakda sun’iy intellekt ARMlIlarning ajralmas qismiga aylanadi va ta’lim tizimi
rivojining strategik yo‘nalishlaridan biriga aylanishi shubhasiz.
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FARZANDNING KELAJAGI — KITOBDAN BOSHLANADI: OILAVIY
KITOBXONLIKNING AHAMIYATI
Ergashova Nargiza Zarifovna, BDPI Axborot-resurs markazi xodimi,
Bo‘ronova Maysara Murodullayevna, BDPI Axborot-resurs markazi xodimi
Annotatsiya:Ushbu magolada oilada kitobxonlik madaniyatini shakllantirishning
ahamiyati, uning farzand tarbiyasi va intellektual rivojiga ta’siri yoritilgan. Shuningdek,
zamonaviy texnologiyalar davrida bolalarda kitob o‘qishga qiziqishni kuchaytirishning
samarali usullari, ota-onalarning mas’uliyati hamda oilaviy o‘qish mubhitini yaratish bo‘yicha
tavsiyalar berilgan.
Kalit so‘zlar: oilaviy kitobxonlik, ma’naviyat, farzand tarbiyasi, o‘qish madaniyati,
intellektual rivojlanish, ota-ona mas’uliyati.

BYJIYIEE PEBEHKA HAYMHAETCS C KHUT'A: 3BHAYEHUE
CEMEMHOTI'O YTEHUSA
Ipzawoea Hapeuza 3apugoena, byponosa Maiicapa Mypooannaeena
Cotpynuuku uHpopMaIoHHO-pecypcHoro neHTpa BTN

AHHoTanus: B cratbe paccmarpuBaercs pojb CEMEMHOro yTeHus: B GOpMHUpPOBaAHUU
JTyXOBHOTO MHUpa peOEHKA, €ro WHTEIVIEKTYaJlbHOTO pPa3BUTHS M BOCHUTaHUA. Takxe
ocsematoTcs 3(h(HEKTUBHBIE METOJBI TOBBIIIIEHUS HWHTEpeca JETe K UYTEHHUIO B JIOXY
U(POBBIX TEXHOJOTUN, POJIb POJIUTEIEH B 3TOM MIPOIECCe M PEKOMEHAIMHU 10 CO3/IaHUIO0
OJIaronmpUATHON TOMAITHEH YATATETLCKOU CPEJIbI.

KuwueBble ci0Ba: ceMeiiHOE YTEHHE, TyXOBHOCTh, BOCIHTAHUE €T, KyJIbTypa
YTEHHUSI, THTEJUIEKTYaJIbHOE PAa3BUTHE, OTBETCTBEHHOCTh POJIUTEIIECH.

A CHILD’S FUTURE BEGINS WITH BOOKS: THE IMPORTANCE OF
FAMILY READING
Ergashova Nargiza Zarifovna, Boronova Maysara Murodullayevna
Staff of the Information Resource Center, BDPI

Annotation: This article discusses the importance of cultivating a reading culture within
the family, emphasizing its impact on a child’s upbringing and intellectual development. It also
explores effective strategies to promote children's interest in reading in the digital age,
highlights the responsibility of parents, and provides recommendations for creating a supportive
family reading environment.

Key Words: family reading, spirituality, child upbringing, reading culture, intellectual
development, parental responsibility.

Kirish: Oilada kitobxonlikni targ‘ib qilish masalasi bugungi globallashuv va raqamli
texnologiyalar shiddat bilan rivojlanayotgan davrda yanada dolzarb ahamiyat kasb etmoqda.
Farzandlarning ma’naviy kamoloti, intellektual o‘sishi, dunyoqarashi va mustaqil fikrlashi
avvalo oiladagi muhitga, ota-onalarning ma’rifiy saviyasiga hamda ularga yaratib berilayotgan
imkoniyatlarga bog‘liqdir. Zero, oila jamiyatning kichik modeli sifatida har bir yosh avlodning
shakllanish manbai, bilim va tarbiya o‘chog‘i sanaladi. Shunday ekan, oilada kitob o‘qish
madaniyatining mavjudligi farzandning kelajagini belgilovchi eng muhim omillardan biri
hisoblanadi.

Kitob — inson tafakkurining yo‘ldoshi, ruhiy kamolotining quroli, bilim manbai sifatida
gadimdan yuksak baholab kelingan. Donishmandlar “Kitob — eng yaxshi o‘qituvchi” deb
bejizga aytishmagan, chunki u insonning dunyo haqidagi tasavvurlarini boyitadi, xulg-atvorini
shakllantiradi, nutgini rivojlantiradi va mustaqgil fikr yuritishga undaydi. Har bir oila
farzandining Kkitob bilan munosabatini shakllantirish orgali uning kelajagiga mustahkam

poydevor qo‘yadi. Ota-onaning shaxsiy ibrati, birgalikda kitob mutolaa qilish odati, bolaga
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yoshligidan kitob sovg‘a qilish an’anasi, turli yoshga oid badiiy adabiyotlar bilan ta’minlash —
bularning barchasi kitobxon avlod tarbiyasida muhim ahamiyat kasb etadi.

Bugungi kunda internet, telefon, planshet kabi gadjetlar bolalar e’tiborini kitobdan
chalg‘itayotgan bir paytda, oilada kitobxonlik an’analarini kuchaytirish ikki barobar ahamiyatli
bo‘lib qolmoqda. Bolaning bo‘sh vaqtini mazmunli o‘tkazish, uni turli ma’rifiy faoliyatlarga
jalb etish, oilaviy kutubxona yaratish, badiiy asarlar hagida suhbat qurish, turli intellektual
o‘yinlar orqali kitobga qiziqishni oshirish — zamonaviy oilaning dolzarb vazifalaridan biridir.
Afsuski, ayrim oilalarda kitobga bo‘lgan e’tibor pastligi, ota-onalarning bandligi, farzandning
bo‘sh vaqtini ko‘pincha smartfonlar egallab olgani kitobxonlik madaniyatining susayishiga
sabab bo‘lmoqda.

Shu jihatdan qaraganda, oilada kitobxonlikni targ‘ib qilish bo‘yicha tizimli ishlarni
yo‘lga qo‘yish nafaqat farzandning individual rivoji, balki jamiyatning kelajagi uchun ham
katta ahamiyatga ega. Chunki kitobxon avlod — intellektual salohiyatli, ma’lumotli,
dunyogarashi keng va ma’naviy barkamol avlod demakdir. Ushbu maqolada oilada kitobxonlik
madaniyatining ahamiyati, uni shakllantirishning samarali usullari, ota-onalarning mas’uliyati,
shuningdek, ragamli davrda kitob mutolaasini rivojlantirishning zamonaviy yondashuvlari
atroflicha yoritib beriladi.

ASOSIY QISM: Oilada kitobxonlik madaniyatini shakllantirish jamiyatning
intellektual salohiyatini yuksaltirishda, farzandlarning ma’naviy-axlogiy fazilatlarini
rivojlantirishda nihoyatda muhim omil hisoblanadi. Insonning o‘qish madaniyati uning bolalik
chog‘laridan, aynan oiladagi muhitdan boshlanadi. Shu bois, mutaxassislar, pedagoglar,
psixologlar va ma’naviyatshunos olimlar oiladagi kitobxonlik jarayonlarini ma’lum tizimga
tushirishni eng muhim tarbiyaviy vazifalardan biri sifatida e’tirof etadilar. Bu jarayonning
markazida, avvalo, ota-onalarning shaxsiy namunasi, oila muhitidagi ma’naviy qadriyatlar,
bolalarga yaratilayotgan shart-sharoitlar hamda kitobga bo‘lgan umumiy munosabat turadi.

Oilada kitobxonlikni rivojlantirishning birinchi gadami — bu oila a’zolarining, aynigsa
ota-onalarning o‘qishga bo‘lgan shaxsiy ehtiyojini kuchaytirishdir. Agar farzand ota-onasini
muntazam kitob o‘qiyotganini ko‘rsa, unda kitobga nisbatan tabiiy qiziqish uyg‘onadi. Ota-
onaning shaxsiy namunasi bolada kitobga mehr qo‘yishning eng muhim omilidir. Aynigsa,
kichik yoshdagi bolalarda taqlid qilish instinkti kuchli bo‘lganligi sababli, kattalarning badiiy
adabiyot o‘qishi, mazmuni haqida suhbat qurishi va mutolaani gadrlashi farzand tarbiyasida
beqiyos ta’sir ko‘rsatadi.

Ikkinchi muhim jihat — farzandning yoshiga mos adabiyot tanlashdir. Psixologlarning
ta’kidlashicha, yoshga mos kitob berilmagan bola o°qish jarayonidan zavq ololmaydi va kitobga
qiziqishi so‘nadi. Masalan, 3—6 yoshdagi bolalar uchun rangli, rasmli, gizigarli syujetli ertaklar,
kichik yoshdagi she’rlar va hikoyalar mos keladi. 7-11 yoshdagi bolalar uchun esa real hayotga
yaqin, ma’naviy mazmunga ega, qahramonlari ibratli hikoyalar tavsiya etiladi. O‘smirlar esa
psixologik, sarguzasht, ilmiy-fantastik asarlarga ko‘proq qizigish bildiradilar. Ota-onalar
farzandlarining qiziqish doirasini o‘rgangan holda adabiyot tanlasalar, bu kitobxonlik
jarayonining samaradorligini sezilarli oshiradi.

Oilaviy kitobxonlik madaniyatini rivojlantirishda turli pedagogik-uslubiy yondashuvlar
ham muhim ahamiyatga ega. Ularning eng samaralilaridan biri — birgalikda mutolaa
gilishdir. Oila a’zolari kunning ma’lum vaqtini kitob o‘qishga ajratib, umumiy muhokamalar
gilsa, farzand buni qizigarli va mazmunli mashg‘ulot sifatida qabul qiladi. Bunday
mashg‘ulotlarda ota-onaning bolaga sodda, tushunarli tilda kitob mazmunini sharhlab berishi,
gahramonlarning Xxatti-harakatlarini muhokama qilishi, boladan o‘z fikrini aytishni so‘rashi
uning tahliliy va mantiqiy fikrlash qobiliyatini rivojlantiradi. Kitob o°‘qib bo‘lgach, "Senga
qaysi qahramon yoqdi?", "Nega bu voqea shunday tugadi?", "Sen bo‘lsang qanday yo‘l
tutarding?" kabi savollar berish bolaning nutgini boyitadi, mantiqgiy fikrlashni mustahkamlaydi

10



53

va mustaqil xulosa chiqarishga o‘rgatadi.

Ragamli texnologiyalar rivojlangan hozirgi davrda oilada kitobxonlikni shakllantirish
yanada murakkab vazifaga aylandi. Telefon, planshet va kompyuter kabi qurilmalar bolalarning
bo‘sh vaqtini egallab olgan bir paytda, ularni kitobga gizigtirish uchun ota-onalardan
qo‘shimcha yondashuvlar talab etiladi. Shu bois, zamonaviy texnologiyalardan oqilona
foydalanib, ularni kitobxonlik jarayonining yordamchi vositasiga aylantirish magsadga
muvofiqdir. Masalan, audio kitoblar, elektron kitoblar, animatsion ertaklar va interaktiv o‘quv
dasturlari bolalarda kitobga bosgichma-bosqich qizigish uyg‘otishi mumkin. Biroq barcha
holatda texnologiyalarga mutlaq tayanmaslik, an’anaviy tarzda kitob o‘qishning o‘rnini saqlab
golish zarur. Chunki gog‘oz kitob o°qish jarayonida bolada tasavvur, xotira, diqqatni jamlash
va hodisalarni mantiqiy bog‘lash qobiliyatlari kuchliroq rivojlanadi.

Oilada kitobxonlik an’anasini mustahkamlashning yana bir samarali usuli — oilaviy
kutubxona tashkil gilishdir. Uy sharoitida kichik bir burchakni kitoblar uchun ajratish, kitob
javonini muntazam yangilab borish, farzandning tug‘ilgan kunlari, bayramlarida kitob sovg‘a
qilish an’anasini yaratish uning kitobga nisbatan hurmatini kuchaytiradi. Farzandga kitobga
ehtiyotkorlik bilan munosabatda bo‘lishni o°rgatish, kitobni do ‘st sifatida qadrlashni singdirish
ma’naviy tarbiyaning asosiy bo‘g‘inlaridan biridir.

Shuningdek, oilada Kkitobxonlik tashabbuslarini rag‘batlantirish juda muhim.
Masalan, oy davomida eng ko‘p kitob o‘qigan oila a’zosini taqdirlash, kitob o‘qish bo‘yicha
kichik musobagalar uyushtirish, har hafta yoki oyda tanlab olingan bir asarni umumiy
muhokama qilish jarayonni yanada qizigarli qiladi. Bu kabi rag‘batlantirish shakllari oila
a’zolarini kitobga yanada yaginlashtiradi.

Bundan tashqgari, maktab va kutubxonalar bilan hamkorlikda oilaviy kitobxonlikni
rivojlantirish bo‘yicha tadbirlar o‘tkazish ham muhimdir. “Oila va kitob”, “Kitobxon oila”, “Bir
kun — bir kitob” kabi loyihalar oila a’zolarining o‘zaro intellektual integratsiyasiga xizmat
qiladi. Bu jarayon o‘ziga xos tarzda ota-onalarning ma’rifiy saviyasini oshirish bilan birga,
farzandlarda mutolaa madaniyatini mustahkamlaydi.

Oila ichida kitobxonlik madaniyatining kuchayishi nafagat bilim olayotgan yosh avlod
uchun, balki kattalar uchun ham katta ahamiyatga ega. Mutolaa insonning ruhiyatini
tinchlantiradi, tasavvurini kengaytiradi, dunyoqarashini boyitadi, yangi ma’lumotlar bilan
tanishtiradi. Bu esa oilada sog‘lom ma’naviy-psixologik muhitni shakllantiradi. Kitob
o‘qiydigan oila a’zolarining bir-biriga bo‘lgan hurmati, muloqoti, o‘zaro tushunish darajasi
yugori bo‘ladi.

Oilaviy Kkitobxonlik jamiyat taragqiyotining muhim omillaridan biridir. Chunki
kitobxon oila — kitobxon jamiyatning poydevori. Kitob o‘qigan farzand ertaga ilmli, fikrlay
oladigan, mas’uliyatli, ma’naviy barkamol inson bo‘lib yetishadi. Kitobga mehr qo‘ygan avlod
esa, albatta, jamiyatning ijtimoiy, ma’naviy va intellektual rivojiga munosib hissa qo‘shadi.

Xulosa gilib aytganda, oilada kitobxonlikni targ‘ib qilish farzand tarbiyasining ajralmas
qismi bo‘lib, uning kelajakdagi shaxs sifatida shakllanishida eng muhim omillardan biri
hisoblanadi. Kitob insonni fikrlashga o‘rgatadi, ijjodiy tafakkurini kengaytiradi, ruhiy dunyosini
boyitadi, uni ma’naviy jihatdan yetuk inson sifatida voyaga yetishiga xizmat qiladi. Shu sababli
har bir oila farzandining ma’naviy kamoloti yo‘lida, avvalo, kitob bilan do‘stlashishiga alohida
e’tibor qaratishi zarur.

Oilaviy kitobxonlik jarayonining eng muhim jihati — bu ota-onalarning shaxsiy ibratidir.
O‘zi kitob o‘qimaydigan ota-ona farzandni o‘qishga undolmaydi. Shu bois kattalarning o‘qish
odati bolalar uchun tabiiy rag‘batlantiruvchi kuch vazifasini bajaradi. Oila a’zolarining
birgalikda kitob o‘qishi, asarlar haqida fikr almashishi, muhokama qilishlari nafagat ma’rifiy,
balki tarbiyaviy ahamiyatga ham ega. Bolaning tasavvuri, nutqi, tafakkuri, xulg-atvori ana
shunday jarayonlarda shakllanadi.
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Zamonaviy texnologiyalar davrida kitobxonlikni targ‘ib qilishning yangi usullarini
qo‘llash ham muhim. Audio kitoblar, elektron kutubxonalar, mobil ilovalar o‘qishga qiziqishni
oshiradi. Ammo an’anaviy o‘qish jarayoni — kitobni qo‘lga olib o‘qish, voqgealarni tasavvur
qgilish, gahramonlar bilan birga yashash — bolalarning ruhiy va intellektual rivojida o‘zgacha
o‘rin tutadi. Shu bois har bir oila ragamli va an’anaviy o‘qish jarayonlarini uyg‘unlashtirib
borishi zarur.

Oilada kitobxonlikning rivoji — jamiyatning rivoji demakdir. Kitobxon aviod —
ma’rifatli avlod, ma’rifatli avlod esa taraqqiy etgan fugaro, taraqqiy etgan jamiyat poydevori
sanaladi. Zero, kelajakni yaratadigan kuch — bilim, tafakkur, ma’naviyatdir. Bu esa, avvalo,
oilada shakllanadi. Farzandlarning kelajagini o‘ylagan, ularni ma’naviy jihatdan yetuk,
intellektual salohiyatli insonlar qilib tarbiyalashni istagan har bir oila kitobning gadriga yetishi,
uni kundalik hayotining ajralmas gismiga aylantirishi lozim.

Maqolada keltirilgan tavsiyalar oilada kitobxonlik madaniyatini mustahkamlashga
xizmat qiladi. Oila a’zolarining muntazam o‘qishi, birgalikda mutolaa soatlarining joriy etilishi,
bolalarning yosh xususiyatlariga mos adabiyotlar bilan ta’minlash, ularning fikriga quloq tutish,
kitobni rag‘batlantirish vositasi sifatida qo‘llash — bularning barchasi yosh avlodda kitobga
bo‘lgan mehrni uyg‘otadi. Kitobxonlikni rivojlantirish borasidagi har bir kichik gadam
bolalarning kelajagi uchun ulkan ahamiyatga ega.

Shunday ekan, “Farzandning kelajagi — kitobdan boshlanadi” degan fikr bejiz emas.
Har bir oila kitobxon bo‘lsa, har bir farzand ma’naviyatli bo‘ladi. Ma’naviyatli farzand esa,
albatta, kelajakda yurt taraqqiyotiga xizmat qiladigan yetuk inson bo‘lib yetishadi.
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KONSTITUTSIYA — DAVLATIMIZ QOMUSI

Xolova Munavvar, Buxoro davlat pedagogika instituti Axborot-resurs markazi xodimi

Ochilova Nigora, Buxoro davlat pedagogika instituti Axborot-resurs markazi xodimi

Annotatsiya: Ushbu maqolada O‘zbekiston Respublikasi Konstitutsiyasining davlat
boshgaruvi, huqugiy-demokratik jamiyat qurish, inson huquglarini himoya gilish va fugarolik
jamiyatini rivojlantirishdagi o‘rni ilmiy tahlil etiladi. Shuningdek, Konstitutsiyaning jamiyat
taraqqiyotiga ta’siri, davlat organlari uchun asos bo‘luvchi tamoyillar hamda so‘nggi islohotlar
natijasida kiritilgan o‘zgarishlar mazmunan yoritiladi.

Kalit so‘zlar: Konstitutsiya, gomus, davlat boshgaruvi, inson huquqlari, demokratiya,
fugarolik jamiyati, islohotlar.

KOHCTUTYIUSI — OCHOBHOM 3AKOH HAIIIETO TOCYJAPCTBA
Xonosa Mynaseap, corpynuuk MHdopManmonHo-pecypcHoOro mentpa byxapckoro
roCyIapCTBEHHOTO MEAarorn4ecKoro HHCTUTYTa
Ouunosa Huzopa, corpynuuk MHdopMaiimoHHO-pecypcHOro rentpa byxapckoro rocyapcTBeHHOIO
NNEAArorndyeCKoro MHCTUTyTa

AHHoTanus: B cratee paccmarpuBaercss 3HaueHue Konctutynuu PecnyOmuku
VY30ekucTaH B TOCYJIapCTBEHHOM YIPaBJICHUH, MOCTPOCHUU IMPABOBOTO JEMOKPATHYECKOTO
o011ecTBa, 3alUTe TIPaB YeJI0BEKAa W PA3BUTHUH T'PAKIAHCKOTO 00IIecTBa. AHATU3UPYETCS €€
BIIUSIHUE Ha OOIECTBEHHBIA IMPOTPECC, MPHUHIMIBI (DYHKIIMOHUPOBAHUS TOCYAAPCTBEHHBIX
OpPraHoOB, a TAKXKE U3MEHEHUs1, BHECEHHBIE B OCHOBHOM 3aKOH B paMKaX COBPEMEHHBIX pedopm.

KurwueBbie cinoBa: KoHCTUTYHSI, OCHOBHOM 3aKOH, TOCYJI@PCTBEHHOE YIPABJIEHUE,
MpaBa 4eJI0BeKa, JEMOKPATHs, TPaKIaHCKOE 00IIeCcTBO, peOPMEI.

THE CONSTITUTION — THE FUNDAMENTAL LAW OF OUR STATE
Kholova Munavvar, Staff Member of the Information Resource Center, Bukhara State
Pedagogical Institute
Ochilova Nigora, Staff Member of the Information Resource Center, Bukhara State Pedagogical
Institute
Annotation: This article analyzes the role of the Constitution of the Republic of
Uzbekistan in state governance, the establishment of a legal democratic society, the protection
of human rights, and the development of civil society. It also explores its impact on societal
progress, the principles underlying the work of governmental institutions, and the amendments
introduced through recent reforms.
Keywords: Constitution, fundamental law, governance, human rights, democracy, civil
society, reforms.

O‘zbekiston Respublikasi Konstitutsiyasi davlatimiz mustaqillik asoslarini belgilab
beruvchi, jamiyat taragqgiyoti uchun huquqiy poydevor yaratib beradigan bosh gonundir.
“Qomus” tushunchasi xalg ongida eng mugaddas, eng oliy darajadagi hujjat sifatida garaladi.
Zero, mamlakatda amalga oshirilayotgan barcha siyosiy, igtisodiy va ijtimoiy islohotlarning
hugugiy mezoni aynan Konstitutsiya tomonidan belgilab beriladi. Uning normalari
mamlakatning siyosiy tizimi, boshqgaruv shakli, inson huquglari va erkinliklari, davlatning
majburiyatlari, fugarolarning burchlarini aniq ifoda etadi.

Konstitutsiyaning ahamiyati shundaki, u davlat va jamiyat o‘rtasidagi o‘zaro
munosabatlarni tartibga soluvchi eng oliy me’yoriy manbadir. Har bir fuqaro, mansabdor shaxs,
davlat organi faoliyatida aynan Konstitutsiya ustuvor hisoblanadi. Shu bois Konstitutsiyaning
qabul qilinishi mustaqil O‘zbekiston tarixida eng ulkan siyosiy voqea sifatida baholanadi.

Bugungi kunda mamlakat taragqiyotining yangi bosgichi — Yangi O‘zbekiston
strategiyasida ham Konstitutsiya o‘zining asosiy o‘rniga ega. Prezidentimiz tomonidan ilgari
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surilgan “Inson qadri” tamoyili, demokratik jamiyatni rivojlantirish, davlat boshqaruvini xalq
manfaatlariga yanada yaqinlashtirish kabi ustuvor yo ‘nalishlar Konstitutsiyada mustahkam o‘z
ifodasini topgan.

O‘zbekiston Konstitutsiyasi qabul qilinganidan buyon jamiyatda ro‘y bergan
o‘zgarishlar uni takomillashtirish zaruratini yuzaga keltirdi. Xususan, inson huquglarini yanada
kengroq ta’minlash, davlatning fugarolarga mas’uliyatini oshirish, ijtimoiy adolat tamoyillarini
kuchaytirish maqsadida Konstitutsiyaga qator o‘zgartish va qo‘shimchalar kiritildi. Bu
o‘zgarishlar mamlakatning demokratik rivojlanish jarayonining mantigiy davomidir.

Konstitutsiyaning jamiyat hayotidagi o‘rni uni chuqur o‘rganish, targ‘ib qilish va uning
mazmun-mohiyatini aholiga yetkazish zaruriyatini keltirib chigarmoqda. Aynigsa, Axborot-
resurs markazlari tomonidan olib borilayotgan targ‘ibot ishlari, yoshlar orasida huquqiy
madaniyatni oshirishga garatilgan loyihalar alohida ahamiyat kasb etadi.

Mazkur maqola Konstitutsiyaning mazmunini, uning davlat boshqaruvidagi o‘rnini,
inson huquqlarini ta’minlashdagi ahamiyatini hamda zamonaviy islohotlar davridagi
dolzarbligini tahlil giladi.

ASOSIY QISM

Konstitutsiya har ganday millatning siyosiy mustaqilligi va huquqiy taraqgiyotini
belgilab beruvchi asosiy kafolatdir. O°zbekiston Respublikasi Konstitutsiyasi esa davlat
suverenitetining huquqiy timsoli bo‘lib, uning barcha normalari jamiyatning barqaror
rivojlanishiga xizmat giladi.

1. Konstitutsiyaning tuzilishi va mazmuni

O‘zbekiston Konstitutsiyasi 6 bo‘lim, 26 bob va 128 moddadan iborat bo‘lib, ularning
har biri mamlakat hayotining muhim jabhalarini tartibga soladi. Konstitutsiyaning dastlabki
moddalarida O‘zbekiston suveren demokratik respublika ekanligi, xalq davlat hokimiyatining
birdan-bir manbai ekani qat’iy belgilangan.

Shuningdek, unda inson huquglarining ustuvorligi, gonun oldida tenglik, fikr erkinligi,
vijdon erkinligi, mulk daxlsizligi, mehnat qilish, ta’lim olish va tibbiy yordam olish kabi asosiy
huquq va erkinliklar mustahkamlab qo‘yilgan.

2. Inson huquglari tizimining huquqiy kafolatlari

Konstitutsiyaning eng muhim tamoyillaridan biri — inson huquglarining oliyligidir.
Unda har bir fuqaroning sha’ni va gadr-qimmati daxlsiz deb e’lon qilingan. Bu tamoyil
mamlakat siyosatining bosh yo‘nalishiga aylangan.

Oxirgi yillarda Konstitutsiyada inson huquqlarini himoya gilishga garatilgan yangi
normalar mustahkamlandi. Jumladan, tazyiq va gqiynoqlarga garshi gat’iy kafolatlar, ijtimoiy
himoya mexanizmlarini kuchaytirish, nogironligi bo‘lgan shaxslar huquglarini ta’minlash
bo‘yicha yangi moddalarning kiritilishi xalgaro standartlarga mosdir.

3. Davlat boshgaruvi va Konstitutsiya

Konstitutsiya davlat organlarining vakolatlari, vazifalari va o‘zaro munosabatlarini aniq
belgilaydi. Prezident instituti davlat boshlig‘i sifatida belgilangan bo‘lib, u davlat
hokimiyatining bargaror ishlashini ta’minlashga mas’uldir. Oliy Majlis — gonun chigaruvchi
organ sifatida demokratik davlat qurilishining muhim bo‘g‘inidir. Vazirlar Mahkamasi esa ijro
hokimiyatining markaziy organi bo‘lib, Konstitutsiyada aniq o‘rniga ega.

Mahalliy davlat hokimiyati organlari, sud hokimiyati, prokuratura, markaziy saylov
komissiyasi kabi tuzilmalar ham Konstitutsiyada batafsil tartibga solingan.

4. Konstitutsiyaga kiritilgan zamonaviy o‘zgartishlar

Yangi O‘zbekiston davrida Konstitutsiya takomillashtirilishi demokratik jarayonning
muhim qismi bo‘ldi. Asosiy o‘zgarishlar quyidagilardan iborat:

e “Inson — jamiyat — davlat” tamoyilining mustahkamlanishi
o Ijtimoiy davlat konsepsiyasining Kiritilishi
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e Yoshlar va oilani qo‘llab-quvvatlash bo‘yicha yangi normalar
e Sud-huquq tizimi mustaqilligini kuchaytirish
o Ekologik xavfsizlik va atrof-muhit muhofazasi bo‘yicha keng kafolatlar

Bu o‘zgarishlar Konstitutsiyaning zamon talablari va xalq manfaatlariga mos ravishda
rivojlanib borayotganini ko ‘rsatadi.

5. Konstitutsiyaning jamiyat hayotidagi o‘rni

Konstitutsiya nafagat hukumat organlarining faoliyatini tartibga soladi, balki
fuqarolarning kundalik hayotiga ham bevosita ta’sir ko‘rsatadi. Ta’lim, tibbiyot, ijtimoiy
himoya, mehnat munosabatlari, mulkchilik huquqi — barchasi Konstitutsiyada o‘z aksini
topgan.

Shuningdek, konstitutsiyaviy madaniyatni oshirish, huqugiy savodxonlikni kuchaytirish
davlat siyosatining ustuvor yo‘nalishlaridan biridir. Axborot-resurs markazlari, ta’lim
muassasalari va jamoatchilik tashkilotlari bu jarayonning faol ishtirokchisidir.

O‘zbekiston Respublikasi Konstitutsiyasi mamlakatning siyosiy-huqugiy hayotida
markaziy o‘rin tutadi. U davlatning barqaror rivojlanishi, jamiyatning demokratik qadriyatlari,
inson huqugqlarini ta’minlash kafolatlari hamda adolatli boshqaruv mexanizmlarini belgilab
beradi. Bugungi kunda Konstitutsiya nafaqat huquqiy hujjat, balki Yangi O‘zbekiston
taraqqiyot strategiyasining bosh g‘oyalarini mujassamlashtirgan siyosiy dastur sifatida
garalmoqda.

Konstitutsiyatga kiritilgan o‘zgarishlar jamiyat hayotining tubdan o‘zgarishlariga mos
ravishda shakllangan bo‘lib, davlatning ijtimoiy yo‘naltirilgan siyosatini mustahkamlashga
xizmat qilmoqda. Inson gadrini ulug‘lash, yoshlarni qo‘llab-quvvatlash, oilani himoyalash,
ekologik xavfsizlik va sud-huquq tizimi mustaqilligini kuchaytirish kabi tamoyillar bugungi
islohotlarning poydevoridir.

Konstitutsiyani chuqur o‘rganish va uning mazmun-mohiyatini keng jamoatchilikka
yetkazish esa jamiyatning huquqiy madaniyatini oshirishning eng muhim omillaridan biridir.
Shu ma’noda, Axborot-resurs markazlari zimmasiga katta vazifalar yuklanadi.

Xulosa qilib aytganda, Konstitutsiya — davlatimizning mustahkam tayanchi,
xalqimizning huquq va erkinliklarini kafolatlovchi, Yangi O‘zbekiston taraqqiyoti yo‘lida
tamal toshi bo‘lib xizmat gilayotgan eng ulug* hujjatdir.
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MUSIQA VA TASVIRIY SAN’AT

MAKTAB O‘QUVCHILARINING TASVIRIY SAN’AT DARSLARIDA BADIIY
RIVOJLANISHINI TA’MINLASHNING ILMIY-PEDAGOGIK ASOSLARI
Murodova Rushana Maxmudovna,

Buxoro davlat pedagogika instituti magistri

Annotatsiya: Maqolada maktab o‘quvchilarining tasviriy san’at darslarida badiiy
rivojlanishini ta’minlashning ilmiy-pedagogik asoslari tahlil gilinadi. Badiiy rivojlanishning
kognitiv, emotsional-estetik va kreativ-amaliy komponentlari, shuningdek, zamonaviy
pedagogik metodlar va ragamli texnologiyalar orqgali shakllanadigan jarayonlar yoritiladi.
Magola tasviriy san’atning o‘quvchining intellektual, ijodiy va estetik salohiyatini
rivojlantirishdagi ahamiyatini ochib beradi.

Kalit so‘zlar: tasviriy san’at, badiiy rivojlanish, estetik idrok, kreativlik, pedagogik
metodlar, ragamli texnologiyalar.

OBECIHIEYEHHUE XYJTOXECTBEHHOI'O PASBUTHSA IIKOJIBHUKOB HA
YPOKAX U30BPABUTEJIBHOI'O UICKYCCTBA: HAYUYHO-IIEJAT'OI'MYECKHE
OCHOBBI
Mypooosea Pywmana Maxmyoosna,

Byxapckuii rocyjapCcTBEHHbINA MeIarorudeCkKuii HHCTUTYT

AHHOTanus: B cTaTbe aHAMM3UPYIOTCS HAYYHO-TIEAArOrMYeCKUE OCHOBBI O0ECTICYCHUS
XYyJ0’)KECTBEHHOTO Ppa3BUTHUS IIKOJRHUKOB Ha YypOKax H300pa3UTEIbHOTO MCKYCCTBA.
PaccmarpuBaroTcsi KOTHUTUBHBIN, SMOLIMOHAIBHO-3CTETUYECKUIT M KPEaTUBHO-TTPAKTHYECKUM
KOMIIOHEHTBI XYJ0KECTBEHHOTO PAa3BUTHsI, a Takke TMpolecchl (OPMHUPOBAHUS UeEpe3
COBPEMEHHBIC TMEJAaroruYecKue MeToabl W IudpoBbie TexHOJOTHH. CTaThsi pacKphIBAET
3HAYCHHE HM300pa3UTEIBHOIO0 HMCKYCCTBA B PA3BUTUH HHTEUICKTYaJbHOI'O, TBOPYECKOTO W
3CTETUYECKOTO MTOTEHIAANIA YYAITAXCS.

KioueBbie cjioBa: u300pa3uTeIbHOE MCKYCCTBO, XYAOKECTBEHHOE Pa3BUTHE,
ACTETUYECKOE BOCIPUATHE, KPEATUBHOCTh, MIEIarOTHYECKUE METO/IbI, IIM(PPOBHIEC TEXHOJIOTHH.

SCIENTIFIC AND PEDAGOGICAL FOUNDATIONS FOR ENSURING THE
ARTISTIC
DEVELOPMENT OF SCHOOL STUDENTS IN VISUAL ARTS LESSONS
Murodova Rushana Makhmudovna,
Bukhara State Pedagogical Institute
Abstract: This article analyzes the scientific and pedagogical foundations for ensuring
the artistic development of school students in visual arts lessons. The cognitive, emotional-
aesthetic, and creative-practical components of artistic development are examined, as well as
the processes shaped through modern pedagogical methods and digital technologies. The article
highlights the significance of visual arts in developing a student’s intellectual, creative, and
aesthetic potential.
Keywords: visual arts, artistic development, aesthetic perception, creativity,
pedagogical methods, digital technologies.

Tasvirly san’at fani maktab ta’limi tizimida o‘quvchi shaxsini har tomonlama
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rivojlantirishga xizmat giluvchi eng muhim pedagogik yo‘nalishlardan biri sanaladi. Chunki
tasviriy san’at nafaqat rasm chizish texnikalarini o‘rgatadi, balki o‘quvchilarni fikrlashga,
sezishga, idrok etishga, voqelikni badiiy tahlil qilishga, o‘z his-tuyg‘ularini erkin ifodalashga
ham o‘rgatadi. Bu fan orgali bola atrof-muhitni boshqacha ko‘ra boshlaydi — u predmetlar,
shakllar, ranglar, yorug‘lik va soya o‘rtasidagi munosabatlarni idrok etadi, borligni nafosat
prizmasi orqali anglashga harakat qiladi. Tasviriy san’at orqali o‘quvchi o‘z ichki dunyosini
kashf etadi, o‘zining individual uslubini topadi, dunyoni estetik jihatdan talqin qilishga
o‘rganadi.

Zamonaviy pedagogika fanida san’at ta’limining o‘quvchi shaxsiga ta’siri keng
ko‘lamli ilmiy izlanishlarga asoslanadi. Howard Gardnerning ko ‘p intellekt nazariyasiga ko‘ra,
har bir insonda bir nechta intellekt turlari mavjud bo‘lib, shulardan biri vizual-makonsal
intellektdir. Gardner bu intellekt turini tasviriy san’at orqali rivojlantirish eng tabily va samarali
yo‘l ekanini ta’kidlaydi. Bunda bola tasviriy faoliyat orgali makon, nisbat, formalar, rang
munosabatlarini idrok giladi va bu idrok keyinchalik boshga fanlarda — matematika,
geometriya, fizika va hatto til fanlarida ham bilimlarni o‘zlashtirishni osonlashtiradi. John
Dewey esa san’atni insonning hayotiy tajribasi bilan uzviy bog‘liq bo‘lgan faoliyat deb biladi.
Uning fikricha, san’at o‘quvchining ichki emosional dunyosi bilan tashqi borliq o‘rtasida
ko‘prik vazifasini bajaradi. San’at jarayonida o‘quvchi sezadi, his qiladi, tahlil giladi, sinab
ko‘radi va shu orqali idrokning barcha bosqichlari faollashadi. V. Vigotskiy san’atni bolaning
psixik rivojlanishida eng samarali vosita sifatida ko‘rib, uning ramziy fikrlash, obrazli tafakkur,
kreativ tasavvur kabi yuqori psixik funksiyalarni shakllantirishdagi rolini alohida gayd etadi.
Uning fikricha, san’at faoliyati bolaning “yaqin rivojlanish zonasi’ni kengaytiradi, u murakkab
obrazlarni yaratish orqali oz intellektual va emosional darajasini bosqichma-bosgich oshiradi.
Rudolf Arnheimning vizual fikrlash nazariyasida esa vizual idrokning tafakkur bilan bevosita
bog‘ligligi ko‘rsatiladi; u ong ko‘pincha obrazlilik orqali ishlashini, inson fikrlashi tasviriy
shakllarda namoyon bo‘lishini ta’kidlaydi. Bu esa tasviriy san’atni tafakkurni rivojlantiruvchi
kuchli vosita sifatida yana bir bor tasdiglaydi.

Badiiy rivojlanish o‘quvchi shaxsining kognitiv, emotsional-estetik va kreativ-amaliy
qirralarini bir butun sifatida shakllantiradi. Kognitiv rivojlanish jarayonida o‘quvchilar
kompozitsiya, rangshunoslik, proporsiya, perspektiva, yorug‘-soya munosabatlari, faktura,
tekstura, shakl konstruksiyasi kabi muhim nazariy bilimlarni o‘zlashtiradi. Bu bilimlar
o‘quvchilarda kuzatuvchanlik, tahliliy fikrlash, shakl va makonni idrok etish, predmetlarni
gismlarga ajratib o‘rganish, ularning o‘zaro bog‘ligligini tushunish kabi murakkab kognitiv
jarayonlarni rivojlantiradi. Shuningdek, nazariy bilimlar o‘quvchining umumiy tafakkurini
kuchaytirib, ularni atrofdagi vogea va hodisalarni estetik idrok gilishga undaydi.

Emotsional-estetik rivojlanish san’atning o‘quvchi shaxsiga eng sezilarli ta’sir etadigan
yo ‘nalishidir. O‘quvchi san’at asarlarini idrok etish orqali 0‘z emotsiyalarini boshqarishga, his-
tuyg‘ularini anglashga, vogelikni go‘zallik mezonlari asosida baholashga o‘rganadi. Estetik
idrok rivojlangan o‘quvchi hayot hodisalariga ham nafis ko‘z bilan qaraydi, har bir narsa va
hodisada uyg‘unlik, rang ohanglari, shakl go‘zalligini topishga intiladi. Dewey ta’kidlaganidek,
san’at — bu tajribaning eng yuqori shakli bo‘lib, unda estetika va kognitsiya uyg‘unlashadi.
O‘quvchi san’at orqali faqat chiroyli obrazlarni yaratmaydi, balki o‘zining ichki dunyosini
badiiy ifodalaydi, ruhiy ehtiyojlarini gondiradi, hissiy kechinmalarini boshqgaradi.

Kreativ-amaliy rivojlanish badiiy faoliyatning eng faol bosqichidir. O‘quvchi mustaqil
rasm chizish, turli texnikalarni sinab ko‘rish, rang va shakl bilan tajriba o‘tkazish orqali 1jodiy
fikrlashni rivojlantiradi. Bu jarayonda u noodatiy g‘oyalar yaratadi, mavjud muammolarga
o‘ziga xos yechimlar topadi, obraz yaratish jarayonida yangi tasavvur ufglarini kashf etadi.
Gardner va Csikszentmihalyining tadgiqotlari ijodiy faoliyat bolaning ichki motivatsiyasini
kuchaytirishini, uning shaxs sifatidagi faolligini oshirishini ko‘rsatadi. Amaliy faoliyat orqali
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o‘quvchi o‘ziga bo‘lgan ishonchni, mustaqillikni, tashabbuskorlikni, ijodiy mas’uliyatni
o‘zlashtiradi.

Badiiy rivojlanish jarayoniga pedagogik metodlarning ta’siri ham beqiyosdir. Kuzatish
asosidagi metodlar o‘quvchining vizual idrokini rivojlantiradi, real borliqni to‘g‘ri ko‘rish va
tasvirlash qobiliyatini  kuchaytiradi. Muammoli-ijodiy metodlar bolaning tafakkurini
faollashtirib, uni mustaqil izlanishga, yangi g‘oyalar yaratishga undaydi. Masalan, “Musiqa
kayfiyatini rang orqali tasvirlash”, “Xayoliy manzara yaratish”, “Fantastik obrazga yangi
detallar qo‘shib takomillashtirish” kabi topshiriglar ijodiy fikrlash jarayonini jonlantiradi.
Interaktiv metodlar esa o‘quvchining kommunikativ ko‘nikmalarini rivojlantiradi; “Aqliy
hujum” orqali g‘oyalar ishlab chiqiladi, “Assotsiativ xarita” orqali tushunchalar bog‘ligligi
o‘rganiladi, “Venn diagrammasi” yordamida obrazlar qiyosiy tahlil qilinadi, “Badiiy tahlil
klasteri” esa san’at asarining mazmuniy-qurilish asoslarini idrok etishga yordam beradi. Eisner
va Deweyning fikrlariga ko‘ra, bunday interaktiv jarayonlar o‘quvchini estetik fikrlashga
undaydi, uning tanqidiy tafakkurini shakllantiradi va badiiy tahlil ko‘nikmalarini
mustahkamlaydi.

Bugungi kunda ragamli texnologiyalar tasviriy san’at ta’limiga tub o‘zgarishlar
kiritmogda. Grafik planshetlarda rasm chizish, ragamli bo‘yoqlar bilan ishlash, Adobe
Illustrator, Photoshop, Krita, Procreate kabi dasturlarda grafika yaratish, 3D modellashtirish,
animatsiya va vizual effektlar yasash, AR va VR mubhitlarda san’at asarlarini ko‘rish va yaratish
imkoniyatlari o‘quvchilarning tasavvurini yanada kengaytiradi. Ragamli texnologiyalar
o‘quvchilarni XXI asrning eng talabgir yo‘nalishlari — dizayn, animatsiya, 3D modellashtirish,
kompyuter grafikasi, multimediali san’at kabi kasblarga tayyorlaydi. Bu esa maktab ta’limini
zamonaviy me’yorlar bilan uyg‘unlashtiradi va o‘quvchilarga global dunyo talablariga mos
ko‘nikmalarni beradi.

Badiiy rivojlanishda estetik muhitning o‘rni ham beqiyosdir. Sinf xonalarining badiiy
dizayni, devorlardagi mashhur rassomlar asarlari reproduksiyalari, maktab ko‘rgazmalari,
plenyer mashg‘ulotlari, ochiq darslar o‘quvchilarda san’atga bo‘lgan qiziqishni oshiradi.
Muzey va galereyalarga tashriflar esa o‘quvchilarni bevosita san’at bilan yuzlashtiradi — ular
milliy va jahon san’atining tarixiy, madaniy, uslubiy xususiyatlarini jonli holda idrok qiladi, bu
esa ularning madaniy tafakkurini rivojlantiradi.

O‘qituvchi badiiy rivojlanish jarayonida markaziy o‘rin tutadi. Uning pedagogik,
psixologik, metodik va san’atshunoslik bilimlari o‘quvchining ijodiy ishonchini
mustahkamlaydi. O‘qituvchidan o‘quvchini rag‘batlantirish, unga to‘g‘ri yo‘l ko‘rsatish, ijodiy
jarayonni boshqarish, o‘quvchining xatolarini to‘g‘ri tahlil gilish va konstruktiv fikr bildirish
kabi ko‘nikmalar talab etiladi. O‘quvchi yaratgan ishga bildirilgan har bir izoh uning
kelajakdagi ijodiy ishonchiga kuchli ta’sir qgiladi. Shu sababli tanqid emas, balki qo‘llab-
quvvatlovchi, rag‘batlantiruvchi izoh o‘quvchining ijodiy potensialini oshiradi.

Shu tarzda qaralganda, tasviriy san’at darslarida badiiy rivojlanish kompleks, ko‘p
yo ‘nalishli, integrativ jarayon bo‘lib, o‘quvchining obrazli tafakkuri, kreativ fikrlashi, estetik
didi, emotsional sezgirligi va madaniy saviyasini rivojlantiradi. Zamonaviy pedagogik
metodlar, raqamli texnologiyalar, estetik muhit, san’atshunoslik bilimlari va o‘qituvchining
professional mahorati uyg‘unlashganda, o‘quvchi san’atni chuqur anglaydi, tahlil giladi va
ijodiy ifodalay oladi. Natijada tasviriy san’at o‘quvchini fagat bir fan bo‘yicha emas, balki
hayotda ham estetik, intellektual va ijodiy jihatdan yetuk shaxs sifatida shakllanishiga zamin
yaratadi.

Adabiyotlar:
1. Teplov, B. M. The Psychology of Artistic Creativity. Moscow State University Press.
(1961).

10



61

2. Vygotsky, L. S. The Psychology of Art. MIT Press. (1971).

3. Qodirov, N. Maktab o‘quvchilarida badiiy tafakkur va kreativlikni rivojlantirish.
Toshkent: Fan va Texnologiya. (2016).

4. Islomova, D. Tasviriy san’at va o‘quvchilarning estetik didini shakllantirish.
Toshkent: Pedagogika. (2019).

5. Karimov, S. Bolalar tasviriy ijodini rivojlantirish metodikasi. Toshkent: O‘qituvchi.
(2020).

6. Istamovna, Ibatova Nigora. "THE IMPORTANCE OF THINKING IN THE VISUAL
ARTS CLASSROOM." AMERICAN JOURNAL OF EDUCATION AND LEARNING 3.2
(2025): 1050-1055.

7. Istamovna, Ibatova Nigora. "Pedagogical approaches to the development of artistic
thinking of students.” International conference on multidisciplinary science. Vol. 1. No. 5.
2023.

8. Istamovna, Ibatova Nigora. "The role of composition of the educational subject in the
process of figurative thinking." Multidisciplinary Journal of Science and Technology 4.3
(2024): 531-535.

9. Istamovna, Ibatova Nigora. "UDK: 371.2; 2 USE OF CREATIVE METHODS IN
THE TEACHING OF FINE ARTS." 21.

10. Istamovna, Ibatova Nigora. "THE ROLE OF VISUAL ARTS IN DEVELOPING
STUDENTS'CREATIVE ABILITIES." Multidisciplinary Journal of Science and Technology
4.3 (2024): 526-530.

11. Ibatova, N. I., and L. R. Zaripova. "In The Works of Uzbek Artists of Xix-Xx
Centuries Landscape Genre." EUROPEAN JOURNAL OF INNOVATION IN NONFORMAL
EDUCATION 2.4 (2022): 14-17.

12. Kenesbekovich, Baydabekov Ayez, Nadir Djalolovich Yadgarov, and Ibatova
Nigora Istamovna. "PROBLEMS OF DETERMINING THE LEVEL OF SPATIAL
IMAGINATION OF STUDENTS IN THE PROCESS OF TEACHING THE COURSE OF
ENGINEERING GRAPHICS." International Conference on Multidisciplinary Sciences and
Educational Practices.

10



62

TASVIRIY SAN’AT DARSLARIDA MAKTAB O‘QUVCHILARINING
TAFAKKURINI
RIVOJLANTIRISH METODIKASINI TAKOMILLASHTIRISH
Berdiyeva Zarina Axror qizi,
Buxoro davlat pedagogika instituti magistiri
Annotatsiya: Maqolada tasviriy san’at maktab ta’limida o‘quvchilarning tafakkurini
rivojlantirishning metodik imkoniyatlari tahlil gilinadi. Fan nafaqat badiiy ko ‘nikmalarni, balki
vizual idrok, mantigiy tahlil, ijodiy tafakkur, emotsional sezgirlik va ijtimoiy mulogotni
shakllantirishda muhim vosita sifatida ko ‘rib chiqiladi. Mustaqil kompozitsiyalar yaratish, turli
materiallar bilan ishlash, muammoli vaziyatlarni yechish, STEAM integratsiyasi va ragamli
texnologiyalar orqali o‘quvchilarning kompleks tafakkur ko ‘nikmalari rivojlantiriladi. Maqola
dars jarayonini tizimli tashkil etish va o‘quvchilarning ijodiy, tangidiy va strategik tafakkurini
rivojlantirishning samarali usullarini yoritadi.
Kalit so‘zlar: tasviriy san’at, tafakkur rivoji, ijodiy tafakkur, vizual idrok, STEAM
integratsiyasi, metodik yondashuv, dars jarayoni, pedagogika.

COBEPHIEHCTBOBAHUME METO/IUKHU PA3BUTUSA MBILIJEHUSA
HIKOJIbHUKOB HA YPOKAX U30BPA3BUTEJIBHOI'O HCKYCCTBA
bepoueea 3apuna Axpopoena,

Byxapckuii rocy1apCTBEHHbINA MEeIarorudeCKuii HHCTUTYT

AHHOTanus: B craTthe aHAMM3HPYIOTCS METOJUYECKHE BO3MOXXHOCTH Pa3BUTHS
MBIIIUICHUSI  ITKOJBHUKOB B paMKax  O0OydeHHs  HM300pa3WTEIbHOMY  HCKYCCTBY.
PaccmarpuBaeTcss mpenMer HE TOJIBKO KakK CpeACTBO (OPMHUPOBAHUS XYHAOKECTBEHHBIX
HaBBIKOB, HO M KaK Ba)KHbI MHCTPYMEHT Pa3BUTHS BU3YaJbHOTO BOCHPHUSATHUS, JOTHYECKOTO
aHalii3a, TBOPYECKOTO MBIIUICHUS, SMOLMOHAIIBHON YYBCTBUTEIBHOCTH M COLMAIBbHBIX
HaBBIKOB. Yepe3 CO3/MaHME CaMOCTOSTEIBHBIX KOMITO3UIIMM, paboTy ¢ pa3IMYHBIMHU
Marepuajgamu, pemieHue mnpoOnemMHbIX 3axad, uHTterpamuio STEAM u wucnonb3oBaHue
U(POBBIX TEXHOJIOTHI Pa3BUBAIOTCS KOMILJIEKCHBIE MBICIUTEIBHBIC CIIOCOOHOCTH yUaIUXCsl.
Cratbst ocBemaer 3pQGeKTUBHBIE METObI CUCTEMATU3AIMH Y4eOHOTO TIpoliecca U pa3BUTHS
TBOPUYECKOTO, KPUTUYECKOTO U CTPATErHYECKOTO MBIIICHUS IKOJIbHUKOB.

KuroueBblie cj10Ba: M300pa3uTEIbHOE UCKYCCTBO, Pa3BUTHE MBIIICHHS], TBOPUYECKOE
MBIIIUICHHE, BU3yalbHOE BocnpusaTue, uarerpaius STEAM, MeTomnyeckuii moaxo1, yaeOHbIH
Mpo1ece, neaaroruka.

IMPROVING THE METHODOLOGY FOR DEVELOPING STUDENTS’ THINKING
IN
ART CLASSES
Berdiyeva Zarina Axror qizi,
Bukhara State Pedagogical Institute
Abstract: The article analyzes the methodological possibilities for developing students’
thinking within the framework of art education. The subject is considered not only as a means
of forming artistic skills but also as an important tool for developing visual perception, logical
analysis, creative thinking, emotional sensitivity, and social skills. Through creating
independent compositions, working with various materials, solving problem-based tasks,
integrating STEAM, and using digital technologies, students’ complex cognitive abilities are
developed. The article highlights effective methods for systematizing the educational process
and fostering students’ creative, critical, and strategic thinking.
Keywords: visual arts, development of thinking, creative thinking, visual perception,
STEAM integration, methodological approach, educational process, pedagogy.
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Tasviriy san’at maktab ta’limida o‘quvchilarning tafakkurini rivojlantirishning eng
samarali vositalaridan biri hisoblanadi. Bu fan nafaqat badiiy ko‘nikmalarni shakllantiradi,
balki vizual idrok, mantiqiy tahlil, abstrakt va simvolik fikrlash, emotsional sezgirlik, ijodiy
tafakkur, ijtimoiy muloqot va strategik qaror qabul qilish kabi kompleks ko‘nikmalarni ham
rivojlantiradi. Shu sababli, tasviriy san’atni fagat rasm chizish mashg‘uloti sifatida qabul qilish
uning pedagogik imkoniyatlarini toraytiradi.

Aslida, bu fan o‘quvchini vogelikni badiiy jihatdan gayta ishlashga, o‘z tasavvurini
kengaytirishga va ijodiy tafakkurini rivojlantirishga yo‘naltiradigan kuchli intellektual va
estetik muhit yaratadi. Tasviriy san’at darslarida o‘quvchilar rang, shakl, kompozitsiya va
fakturani o‘rganish orqali o‘z estetik qarashlarini shakllantiradi, shuningdek, voqealarni va
hodisalarni turli nuqtai nazardan ko‘ra olishga o‘rgatiladi. Shu jarayonda ular fikrlarini vizual
vositalar orqgali ifodalashni o‘rganib, ijodiy tafakkurini yanada mustahkamlaydi.

Bundan tashqari, tasvirity san’at o‘quvchilarni detal va nisbatlarni tahlil qilish,
muammoni hal gilish va ijodiy yechimlarni topish jarayonlariga jalb giladi. Masalan, chizilgan
yoki bo‘yalgan asarlar orgali ular murakkab mavzularni oddiy shakllarda ifodalashni, abstrakt
g‘oyalarni konkret obrazlar orqali yetkazishni o‘rganadilar. Bu esa nafaqat san’at sohasida,
balki kundalik hayot va boshqa fanlarda ham mantiqiy va ijodiy tafakkur ko‘nikmalarini
rivojlantiradi.

Shuningdek, tasviriy san’at ijtimoiy va emotsional rivojlanish uchun ham muhim vosita
hisoblanadi. O‘quvchilar guruhda ishlash, fikr almashish va bir-birlarining ijodiy g‘oyalarini
gadrlash orqali muloqot ko‘nikmalarini oshiradi. Ularning hissiyotlarini ranglar va shakllar
orgali ifodalash imkoniyati esa ichki dunyosini tushunishga va emotsional intellektini
rivojlantirishga yordam beradi.

Bunda, tasviriy san’at maktab ta’limi jarayonida nafagat san’at ko‘nikmalarini
shakllantiradi, balki o‘quvchining tafakkur, estetik did, ijodiy yondashuv va ijtimoiy
qobiliyatlarini kompleks tarzda rivojlantiradigan muhim vosita sifatida namoyon bo‘ladi. Shu
sababli, bu fan darslik sifatida emas, balki o‘quvchini butun shaxs sifatida rivojlantirishga
xizmat giladigan pedagogik muhit sifatida garalishi lozim.

Maktab yoshidagi bolalarda tafakkur rivoji murakkab va bosgichma-bosgich
shakllanadi. Psixologik tadqiqotlar shuni ko‘rsatadiki, tasviriy faoliyat bolalarda analitik
fikrlash, vizual sintez, kuzatuvchanlik va detalni ajratib ko‘ra olish ko‘nikmalarini
shakllantirishda muhim vosita bo‘lib xizmat qiladi. Tasviriy san’at darslari nafaqat badiiy
qobiliyatlarni rivojlantiradi, balki o‘quvchining idrok jarayonini kengaytiradi va tafakkurini
murakkablashtiradi.

Rasm ishlash jarayonida o‘quvchi atrof-muhitni nafaqat ko‘rib, balki uni tahlil giladi,
gayta talgin giladi va yangi obrazlar yaratadi. Masalan, predmetning shakli va tuzilishini
tushunish, uning fazodagi joylashuvini aniglash, asosiy va ikkilamchi elementlarni ajratish
hamda yorug‘lik va soya munosabatlarini kuzatish orqali o‘quvchi mantiqiy mulohaza, vizual
idrok va fazoviy tafakkurini rivojlantiradi. Shu jarayonda predmetni geometrik shakllarga
ajratish bolalarda matematik tafakkur va murakkab mantiqiy fikrlashni shakllantirishga yordam
beradi.

Bundan tashqari, tasviriy san’at orqali bolalar muammolarni yechish va ijodiy
yondashuv ko‘nikmalarini egallaydi. Masalan, rasm yaratish jarayonida ular ranglar va
shakllarni uyg‘unlashtirish, kompozitsiyani rejalashtirish, perspektiva va nisbatlarni hisobga
olish kabi murakkab vazifalarni bajaradi. Bu esa nafagat badiiy didni rivojlantiradi, balki
mantigiy va abstrakt tafakkur qobiliyatini mustahkamlaydi.

Tasviriy faoliyat bolalarda diggat va kuzatuvchanlikni oshirishda ham muhim rol
o‘ynaydi. Detallarga e’tibor berish, o‘zgarishlarni sezish va predmetlarni yaxlit obrazda qabul
qilish orgali o‘quvchi vizual idrokni chuqurlashtiradi. Shu bilan birga, rasm ishlash bolalarda
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muvozanatli va tizimli fikrlashni shakllantiradi, chunki ular o‘z ijodiy jarayonlarini
rejalashtiradi, bosgichma-bosqgich amalga oshiradi va natijani tahlil giladi.

Shuningdek, tasviriy san’at bolalarda estetik did va emotsional sezgirlikni rivojlantiradi.
Ranglar, shakllar va kompozitsiya orqali ular oz hissiyotlarini ifodalaydi, ichki dunyosini
tushunadi va ijtimoiy muhit bilan o‘zaro alogada bo‘lishni o‘rganadi. Bu jarayon bolalarda
ijodiy tafakkur va emotsional intellektni birgalikda rivojlantirishga yordam beradi va maktab
yoshidagi bolalarda tasviriy faoliyat nafaqat san’at ko ‘nikmalarini shakllantiradi, balki ularning
mantiqiy, vizual va fazoviy tafakkurini, ijodiy qobiliyatini va emotsional sezgirligini kompleks
tarzda rivojlantiradigan samarali vosita hisoblanadi. Shu sababli, tasviriy san’at darslarini
pedagogik jarayonda nafaqat badily mashg‘ulot sifatida, balki tafakkur va shaxsiy
rivojlanishning muhim vositasi sifatida qo‘llash zarur.

Tasavvur va fantaziya rivoji esa ijodiy tafakkur va innovatsion yechimlar topish
gobiliyatini sezilarli darajada kuchaytiradi. Bolalar o‘z tasavvurlarini erkin ifoda eta olganda,
ular nafaqat mavjud voqelikni qayta talqin qiladi, balki yangi va original g‘oyalar yaratishni
ham o‘rganadi. Shu jihatdan, tasviriy san’at maktab ta’limida o‘quvchilarga mavzuli rasm
chizish, badiiy obrazlar yaratish, ertaklardan motivlar asosida tasvir ishlash yoki abstrakt
kompozitsiyalar yaratish kabi topshiriglar berish ularning fantaziyasini kengaytiradi va ijodiy
fikrlashni rag ‘batlantiradi.

Bunday mashg‘ulotlar o‘quvchilarga o°‘z hissiyotlarini, garashlarini va shaxsiy
dunyogarashini badiiy vositalar orgali ifodalash imkonini beradi. Masalan, mavzuli rasm
chizish orqgali ular atrof-muhitdagi voqealarni turli nuqtai nazardan ko‘rishni o‘rganadi,
ertaklardan ilhomlanib tasvir yaratish esa ularning hikoya tuzish va syujet asosida ijod qgilish
qobiliyatini rivojlantiradi. Abstrakt kompozitsiyalar bilan ishlash esa bolalarga an’anaviy
tasviriy chegaralardan chiqib, shakl, rang va teksturani eksperiment sifatida sinab ko‘rish
imkonini beradi.

Shu bilan birga, ijodiy tafakkur tanqidiy fikrlash va vizual idrok bilan uyg‘unlashadi.
O‘quvchilar o°z ishlari ustida ishlash davomida detal va kompozitsiyalarning mohiyatini tahlil
qiladi, rang va shakllarning o‘zaro munosabatini baholaydi, va shuningdek, ijodiy garorlar
gabul giladi. Bu jarayon ularning kompleks tafakkur ko‘nikmalarini shakllantiradi, chunki ular
bir vaqtning o‘zida estetik, mantiqiy va innovatsion fikrlashni qo‘llaydi.

Bundan tashqari, tasavvur va fantaziya rivoji bolalarda muammolarni noan’anaviy
yondashuv bilan hal qilish qobiliyatini oshiradi. O‘quvchilar yangi obrazlar yaratishda original
g‘oyalarni sinab ko‘radi, tajribalarni amalga oshiradi va o‘z ishlarida kreativ yechimlarni
topadi. Bu esa ularni nafaqat san’at, balki kundalik hayot va boshga fanlar doirasida ham ijodiy
va innovatsion qarorlar gabul gilishga tayyorlaydi.

Natijada, tasavvur va fantaziya rivoji maktab yoshidagi o‘quvchilarda ijodiy tafakkur,
tanqidiy fikrlash va vizual idrokni uyg‘un rivojlantiradigan kuchli vosita sifatida namoyon
bo‘ladi. Shu sababli, tasvirty san’at darslarida ijodiy topshiriglar va fantaziyani
rag‘batlantiruvchi mashg‘ulotlarga alohida e’tibor qaratish o‘quvchining shaxsiy va intellektual
rivojlanishiga beqiyos hissa qo‘shadi. Konstruktivistik pedagogika nazariyasi asosida
o‘quvchi passiv bilim oluvchi emas, balki faol bilim yaratuvchi subyektdir. Shu nuqtai
nazardan, tasviriy san’at darslarida quyidagi metodik yondashuvlar samarali hisoblanadi:

1. Mustaqil kompozitsiyalar yaratish

O‘quvchiga tayyor namunani ko‘chirish o‘rniga, turli rakurslardan predmetlarni
tasvirlash yoki mavzuga oid rasm chizish topshiriglari beriladi. Misol uchun, “Mening
bog‘imdagi tabiat” mavzusida o‘quvchi turli rang kombinatsiyalarini sinab, o‘z ijodiy
kompozitsiyasini yaratadi. Bu jarayon tafakkur va vizual idrokni birgalikda rivojlantiradi,
shuningdek, o‘quvchiga o‘z qarorlarini asoslash va mustaqil yechim topish imkonini beradi.

2. Turli materiallar bilan ishlash
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Qog‘oz, akril, suv bo‘yoqlari, grafit va kollaj materiallari bilan ishlash o‘quvchining
fantaziyasi va ijodiy yondashuvini kengaytiradi. Misol uchun, “Sevimli hayvonim” mavzusida
rang-barang materiallardan kollaj ishlash orqali o‘quvchi tasavvurini kengaytiradi, detalga
e’tibor va kompozitsion yechimni shakllantiradi. Bu metodik yondashuv, shuningdek, ijodiy
tafakkur bilan mantiqiy tahlilni uyg‘unlashtirishga xizmat qiladi.

3. Muammoli vaziyatlarni yechish
O‘quvchilarga topshiriglar berish orqali muammoli vaziyatlar yaratish: masalan, “Bir xil
predmetni uch xil kayfiyatda ifodalang” yoki “Oddiy shakllardan murakkab kompozitsiya
yarating”. Bu usul tafakkur va ijodiy yechim topish qobiliyatini rivojlantiradi, variantlarni tahlil
qilish va tanlash ko‘nikmalarini shakllantiradi.

4. STEAM integratsiyasi
Tasvirly san’atni matematika, fizika, biologiya va texnologiya bilan bog‘lash o‘quvchilarda
tizimli tafakkur va fanlararo idrokni rivojlantiradi. Misol uchun, perspektiva gonuniyatlarini
matematik modellar orqali o‘rganish, yorug‘lik va soya tajribalarini fizik qonuniyatlar bilan
bog‘lash, anatomik bilimlar asosida odam qiyofasini chizish darslari o‘quvchining tafakkurini
chuqurlashtiradi va uni real hayotiy bilimlar bilan bog‘lash imkonini beradi.

5. Ragamli texnologiyalar

Grafik planshetlar, vektorial grafika, 3D modellashtirish va animatsiya bolalarda
fazoviy tasavvur, algoritmik va tizimli fikrlashni rivojlantiradi. Masalan, “Mening orzular
shahrim” mavzusida 3D modellashtirish o‘quvchiga uch o‘lchamli obyektlarni loyihalash va
turli burchaklardan kuzatish imkonini beradi. Bu esa strategik tafakkur, bosgichma-bosgich
rejalashtirish va yechim qabul qilish ko‘nikmalarini mustahkamlaydi.

Dars jarayonini tizimli tashkil etishda quyidagi sxemalar samarali hisoblanadi:

Kuzatish — Tahlil — Tasavvur — Kompozitsiya — Rang va material tanlash —
Yakuniy ijodiy ish

Muammoli vaziyat yaratish — Variantlar ishlab chiqish — Tanlov va asoslash — Ijodiy
yechimni amalga oshirish

STEAM integratsiyasi: Fanlararo bilim — Vizuallashtirish — Amaliy ish — Tahlil va
taqqoslash — Natijani baholash

Ushbu  sxemalar o‘quvchilarning tafakkur  jarayonini  bosqichma-bosgich
rivojlantirishga yordam beradi, ijodiy va analitik fikrlashni uyg‘unlashtiradi. Shu bilan birga,
dars jarayonida o‘quvchilar bir-birining ishini tahlil giladi, konstruktiv tanqid bildiradi va o‘z
fikrini asoslaydi. Misol uchun, “Rasm galereyasi” mashg‘ulotida o‘quvchilar ishlarini
namoyish etib, rang uyg‘unligi, kompozitsiya va obraz ifodasi bo‘yicha baho beradilar. Bu
jarayon nafagat individual, balki ijtimoiy tafakkur va kommunikativ ko‘nikmalarni
rivojlantiradi.

Rassomlik faoliyati o‘quvchilarda emotsional sezgirlikni oshiradi, ichki holatini
ifodalash, stressni kamaytirish va kayfiyatni boshgarish imkonini beradi. Intellektual tahlil bilan
uyg ‘unlashgan emotsional ong tafakkur rivojining eng yugori bosgichlaridan biri hisoblanadi.

Xulosa. Shunday qilib, tasviriy san’at darslarida o‘quvchilarning tafakkurini
rivojlantirish keng qamrovli va strategik jarayon bo‘lib, u ijodiy, tanqidiy, tizimli, ijtimoiy,
emotsional va innovatsion tafakkur ko‘nikmalarini shakllantiradi. Zamonaviy metodlar,
STEAM integratsiyasi, ragamli texnologiyalar, muammoli topshiriglar, mustaqil izlanish,
ijjodiy o‘yinlar va vizual-sxematik yondashuv darslarni shaxs rivoji uchun kuchli platformaga
aylantiradi. Shu yo‘l bilan tasviriy san’at maktab ta’limida shaxsning intellektual, estetik va
emotsional salohiyatini rivojlantirishning samarali vositasiga aylanadi.
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MUSIQA TA’LIMIDA PEDAGOGIK VA AXBOROT
TEXNOLOGIYALARINING INTEGRATSIYASI: O‘QITUVCHI MAHORATI VA
SAMARADORLIK OMILLARI

Nematov Doniyor Yunusovich, Buxoro davlat pedagogika instituti mustaqil izlanuvchisi

Annotatsiya. Ushbu maqolada umumta’lim maktablarida musiqa ta’limini zamonaviy
pedagogik va axborot texnologiyalari asosida tashkil etish masalalari yoritilgan. Musiga
o‘qituvchisining pedagogik mahorati, dars jarayonida qo‘llaniladigan interfaol metodlar,
kuzatish, suhbat, anketalashtirish kabi ilmiy-tadgiqot usullarining ahamiyati tahlil gilinadi.
Shuningdek, o‘qituvchining ijodiy yondashuvi, vokal-xor mashglaridagi faoliyati, texnologik
xarita tuzishdagi tajribasi o‘quvchilarda musiqiy didni rivojlantirish va badiiy idrokni
shakllantirishga xizmat qilishi ta’kidlanadi. Tadqiqot musiqiy ta’lim samaradorligini oshirish,
yoshlarni milliy qadriyatlarga sodiq va ijodkor shaxslar sifatida tarbiyalashda muhim o‘rin
tutadi

Kalit so‘zlar: musiqa ta’limi, pedagogik texnologiya, axborot texnologiyalari, interfaol
metodlar, kuzatish, suhbat, anketalashtirish, vokal-xor mashqglari, texnologik xarita, ijodiy
yondashuv, musiqga didi, badiiy idrok, milliy gadriyatlar, innovatsion yondashuv, pedagogik
mahorat, o‘quv jarayoni, metodika, musiqiy madaniyat, yoshlar tarbiyasi, samaradorlik.

HUHTEI'PAIIUA NEJATOIT'MYECKUX 1 UTHO®OPMAILIMOHHBIX TEXHOJIOI'Ui
B MY3BbIKAJIBHOM OBPA3OBAHUU: IEJATOI'MYECKOE MACTEPCTBO
IMPEINOJABATEJIA U ®AKTOPBI DOPEKTUBHOCTH
Hemamos /lonuép FOnycosuu, He3aBUCUMBIN HCCIIEIOBATENh
Byxapckoro rocymapcTBEHHOTO IMEIaroriaecKoro HHCTHTYTA

AHHoOTamusA. B cratbe paccmaTpuBarOTCs BOINPOCHI OPraHU3AMU  MY3BIKaTbHOTO
o0Opa3oBaHus B 001Ie00pa30BaTEIbHBIX MIKOJIAX HA OCHOBE COBPEMEHHBIX MEIarorndecKux u
MH(POPMAITMOHHBIX TEXHOJOTUHA. AHATU3HPYETCs] 3HAUCHUE IMeJaroruyeckoro MacTepcTBa
YUUTEIST MY3BIKH, HCIIOJIB30BAHUE UHTEPAKTUBHBIX METOHOB, & TAKXKE HCCIEIOBATEIbCKUX
MOJXO0JI0B, TAaKUX KaK HAOII0JIeHWEe, WHTEPBHIO, aHKeTHpoBaHue. [lomuepkuBaercs pob
TBOPUYECKOTO TOAXOJa TMeaarora, BOKaJIbHO-XOPOBBIX 3aHSATHUH U OMNbITA COCTaBJICHHS
TEXHOJIOTHYECKON KapThl ypoka B (OPMHPOBAHWU XYAOKECTBEHHOTO BOCHIPUATHS U
MY3BIKaJIBHOIO BKyca ywamuxcs. MccienoBaHue akIEHTUPYET BHMMAaHUE HA TMOBBIIICHUH
3 (HEKTUBHOCTH MY3BIKAIBPHOTO O0pa30BaHUS M BOCHUTAHUM MOJIOJICKH KaK TBOPUYECKUX
JIMYHOCTEH, MPUBEP>KEHHBIX HAIIMOHAJIBLHBIM IIEHHOCTSIM.

KioueBble ci1oBa: My3bIKQIbHOE O0O0pa3oBaHUE, TMEAArorM4yecKue TEXHOJOTHH,
MH(POpPMAIIMOHHBIE TEXHOJIOTWH, WHTEPAKTUBHBIC METOJbI, HaOMI0/IEHUe, WHTEPBbIO,
AHKETUPOBAHKUE, BOKAIbHO-XOPOBBIC 3aHATHS, TEXHOJOTMYECKAsi KapTa, TBOPUECKUN MOIXO/I,
MY3BIKaJIbHBIA  BKYC,  XYAOXKECTBEHHOE  BOCIPHUATHE,  HALMOHAIbHBIE  LIEHHOCTH,
WHHOBAI[MOHHBIM TOJXOJ, IEJaroruueckoe MacTepCcTBO, Y4YeOHBIN Ipolecc, METOIuKa,
MY3bIKaJIbHAS KYJIbTYpa, BOCIUTaHHE MOJIOACKH, d)(PEKTUBHOCTD.

INTEGRATION OF PEDAGOGICAL AND INFORMATION TECHNOLOGIES IN
MUSIC EDUCATION: TEACHER PROFESSIONAL SKILLS AND
EFFECTIVENESS FACTORS
Nematov Doniyor Yunusovich, Independent Researcher
Bukhara State Pedagogical Institute

Abstract. This article explores the organization of music education in general schools
through the integration of modern pedagogical and information technologies. It analyzes the
significance of teachers’ pedagogical skills, the use of interactive teaching methods, and
research approaches such as observation, interviews, and surveys. The study highlights the role

of teachers’ creativity, vocal-choral activities, and the development of lesson technological
10



68

maps in fostering students’ musical taste and artistic perception. The research emphasizes
improving the effectiveness of music education and shaping youth as creative individuals
committed to national values.

Keywords: music education, pedagogical technology, information technology,
interactive methods, observation, interview, survey, vocal-choral activities, lesson plan map,
creative approach, musical taste, artistic perception, national values, innovative approach,
pedagogical skills, learning process, methodology, musical culture, youth upbringing,
effectiveness.

Kirish. Hozirgi kundagi eng dolzarb masala va vazifa musiqa ta’limi standartlarini o‘quv
jarayoniga tatbiq etishdan iboratdir. Agar bu vazifa amalga oshirilmas ekan, musiqiy ta’lim -
tarbiya sohasida sifat va samaradorlikka erishish, o‘quv jarayonini takomilashtirish masalalari
hal etilmay qoladi.

Asosiy gism. Musiqa madaniyati o‘qituvchisining pedagogik mahoratlaridan eng avval,
ta’lim - tarbiya sohasida orttirilgan tajribalarni o‘rganishi lozim. Bu albatta, ko‘pgina
muammolarni hal etishda yagindan yordam beradi. Musiga fanidan dars beruvchi tajribali
o‘qituvchilar faoliyati bilan bir qatorda oddiy o‘qituvchilarning faoliyatlari ham o‘rganib
boriladi. Chunki musiqa ta’lim-tarbiyasi bo‘yicha tajribalarni o‘rganishda jarayondagi
muammolar, yutuq va kamchiliklar aniglanadi. Bunda kuzatish, intervyu olish, anketa
so‘rovlari, savol-javob, o‘quvchilarning yozma va ijodiy ishlari, pedagogik hujjatlarini
o‘rganish metodlaridan foydalaniladi. Masalan: kuzatishda o‘rganish lozim bo‘lgan pedagogik
hodisani ma’lum magsadidan kelib chiqqan holda kuzatish ishlari natijalari bo‘yicha
bayonnomalashtirishni olib boradi. Bu jarayon aniq reja asosida olib borilishi kerak. Suhbat esa
turli dalillar to‘plash yoki kuzatish davomida to‘plangan musiqiy materiallarga aniqlik kiritish
maqsadida olib boriladi. «Suhbat mustaqgil yoki yordamchi metod sifatida qo‘llaniladi».
Anketalashtirish musiqaga tegishli materialni to‘plash magsadida amalga oshiriladi.

Mabhoratli musiqa o‘qituvchisi barcha o‘quvchilarning musiqa sohasidagi hujjatlarini
o‘rganishi lozim. Bunga o‘quvchilarning maktabdan tashgari musiqiy faoliyatlarga gatnashishi,
maktabda ta’lim olish hujjatlari nazarda tutiladi. Shuningdek, darsdan tashqari musiqiy to‘garak
ishlarini ham olib boradi.

Musiqga o‘qituvchisi o‘quv va tarbiya ishlarini olib boradi. U faqgatgina keng bilimga ega
bo‘libgina qolmay, o°zining fanini ham yaxshi va chuqur bilishi lozimdir. Musiqa o‘qituvchisi,
shuningdek, yaxshi sozanda va yaxshi san'atkor bo‘lishi lozimdir. Musiqa cholg‘usida yaxshi
chalishi, ijro eta olishi, yaxshi ovozga ega bo‘lishi, notaga qarab yaxshi ijro qilishi, bolalar
gobiliyatini ajrata bilishi lozimdir. O‘qituvchining eng asosiy fazilatlaridan yana biri shundaki,
u musiga asarini ijro etibgina golmay, balki uning mazmuni bilan ham tanishtirishi lozim,
buning uchun o‘qituvchining nutqi ravon, qisqa, hamda tushunarli bo‘lishi kerak.

Musiqa madaniyati darsida o‘qituvchining mahorati har tomonlama yuksak darajada
bo‘lishi lozim. Uning asar haqidagi kirish so‘zi va dars mavzusini tushuntirib berishi orqali
o‘quvchilarni ajoyib va sehrli musiqa san’ati olamiga olib kiradi. Va qiziqarli suhbat bilan
bolalar digqatini musiqa mavzulariga yo‘naltirishi mumkin. O‘qituvchining musiqa asari
haqidagi hikoyasi qisqa, qiziqarli bo‘lishi kerak va o‘quvchilarni badiiy idrok etishga
erishtirishi lozim. Dars davomida o‘qituvchi o‘quvchilar bilan muloqot usulini qo‘llasa, musiqa
haqida to‘g‘ri mulohaza yuritishga, aniq xulosalar chiqarishga yordam beradi. Suhbat
jarayonida ko‘proq o‘quvchilar baxsga o‘tadilar. Bu faoliyatida o‘qituvchi rejissyor singari
ularni boshqarib, to‘g‘ri xulosalarga erishtirilishi lozim.

Shuni qayd qilib o‘tish joizki, hozirgi kunda ta’lim jarayonida interfaol uslublardan
foydalanib, musiqa ta’limining samaradorligini ko‘tarishga bo‘lgan qiziqish, e’tibor kundan-
kunga kuchayib bormoqda. Bunday bo‘lishining sabablaridan biri, shu vaqtgacha an’anaviy
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ta’limda o‘quvchini faqat tayyor bilimlarini egallashga o‘rgatilgan bo‘lsa, zamonaviy
texnologiyalar ularni egallayotgan bilimlarini o‘zlari mustaqil ravishda topishlariga, mustaqil
o‘rganib, tahlil qilishlariga, hatto xulosalarni ham o‘zlari keltirib chiqarishlariga o‘rgatadi.

O‘z navbatida musiqa o‘qituvchilari bolalarni sevishi, 0‘z kasbiga oid fanlardan puxta
bilimga ega bo‘lishi, yuksak madaniyatli, keng dunyoqarashga ega inson bo‘lmog‘i lozim.
Uning musiqa mashg‘ulotlariga ijodiy yondashib zamon bilan hamnafas qadam tashlashi
zamonaviy texnik vositalardan, pedagogik va axborot texnologiyalaridan samarali foydalana
olishi muhim ahamiyatga ega. Zero har bir bolada musiga madaniyatini shakllantirish va
rivojlantirishda musiga mashg‘ulotlarining imkoniyati kengroq bo‘ladi. Pedagogik va axborot
texnologiyalari yordamida umumta’lim maktablarida musiqa madaniyati darslarini tashkil etish
orgali bolalarning badiiy idroki rivojlanadi.

Musiga o‘qituvchi pedagogik va axborot texnologiyalardan foydalanib o‘tishi orqali
qo‘yidagi vazifalarni amalga oshirishi mumkin:

- o‘quvchilarda musiqa asari nomi, bastakori, shoirlari haqidagi ma’lumotlarni asar
mazmunini tinglash va ko‘rish orgali ochib berish;

- o‘quvchilarda asarlarni aqliy va emotsional idrok qilish qobiliyatini rivojlantirish;

- o‘quvchilarni yosh xususiyatlariga mos musiga namunalari bilan tanishtirish;

- kuylagan asar janrini taggoslash orgali aniglash hamda asar xarakteriga mos musiqiy
ritmik xarakatlar bajarish, rasmlar chizish, hikoyalar tuzish;

- o‘quvchilarda musiqa asarlarida tasvirlangan badiiylikni his qilish qobilyatini
rivojlantirish;

- go‘shiglar matnini yod olishni osonlashtirish hamda badiiy yuksakligi va so‘zlarining
bolalar lug‘at boyligiga mosligini o‘rganish;

- bolalarda o‘zbek milliy cholg‘ulariga bo‘lgan qiziqishni o‘stirish;

- o‘quvchilarda rags san’atiga bo‘lgan qiziqishini o‘stirish;

- o‘quvchilarda musiqa ohangini his qilish qobiliyatini shakllantirish;

- o‘quvchilarda kuylash va tinglash qobilyatini rivojlantirish;

- o‘quvchilarda musigani idrok etish madaniyatini tarbiyalash.

Shuni alohida ta’kidlash lozimki, musiqa darslarida axborot texnologiyalardan
foydalanish, dastalab uning loyihalarini ishlab chiqish va ilmiy tajribada sinovdan o‘tkazish
ilmiy asoslangan tavsiyalar ishlab chigishni tagozo etadi. Darslarni olib borishning mavdjud
usullarini pedagogika texnologiyalar asosida tashkil etishda mashg‘ulotlarni olib borishga
kirishgandayoq pedagogik jarayoning natijasini kafolatlaydigan qilib loyihalash va amalga
oshirish yo‘li bilangina bajarish mumkin.

Umumta’lim maktabalarida har bir musiqga darsining o‘ziga xos murakkab texnologiyasi
bor. Buning uchun musiqa o‘qituvchisi har bir darsni undagi faoliyat turlarini yaxlit holda ko‘ra
olishi kerak. Uni tasavvur eta olish uchun o‘tilajak mashg‘ulotni oldindan loyihalashtirishi
zarur. Bunda o‘qituvchiga bo‘lajak mashg‘ulotning texnologik xaritasini tuzish katta yordam
beradi. Darsning texnologik xaritasi har bir darsning xususiyati o‘qituvchi va o‘quvchilarning
qobiliyati, qizigishi, imkoniyati va ehtiyojlaridan kelib chiqib tuziladi. Buning uchun o‘qituvchi
pedagogika, psixologiya, musiqa o‘qitish metodikasi, pedagogik va axborot texnologiyalardan
yaxshi xabardor bo‘lishi hamda ko‘plab metod va interaktiv usullarni yaxshi bilishi kerak. Har
bir musiga darsning qizigarli rang-barang, noan’anaviy bo‘lishiga avvaldan puxta uylab
tuzilgan darsning loyihalashtirilgan texnologik xaritasiga tayanib erishiladi.

Musiqa o‘qituvchisi darsning texnologik xaritasini tuzishda quyidagilarga amal qilishi
kerak:

O‘qituvchining qanday shaklda texnologik xarita tuzishi uning tajribasiga, mashg‘ulotda
ta’lim-tarbiyaviy maqgsadlarni to‘g‘ri belgilay olishiga, har bir darsga ijodiy yondashishiga ham
bog‘lig. O‘quvchilarni musiqiy o‘quvini ijodiy rivojlantirishda aynigsa qo‘shiq kuylash
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ishlarining ahamiyati katta. Bunda, o‘quvchilarni kuylashga qiziqtira olish ko‘p jihatdan
o‘rganadigan har bir mashq yoki qo‘shiqni, o‘qituvchi tomonidan chiroyli qilib kuylab berishga
bog‘lig. Chunki, yosh, bolalar bilan olib boriladigan vokal-xor ishlari ko‘pincha o‘qituvchi
ovoziga taqlid qilib kuylashga asoslanadi. Shuning uchun o‘qituvchi yoqimli ovozi ustida
muntazam ish olib borishi kerak.

Vokal-xor ishlarini amalga oshirishda o‘qituvchi ovoz sozlash, qo‘shiq o‘rgatish
jarayonida o‘quvchilarning primar tovushlarini kuylash uchun qulay (sol-lya) ishchi diapozoni
(mi-si), ovoz diapozonini (re-si) aniq bilishi lozim.

Musiqa o‘qituvchisi zimmasiga yuklatiladigan talablardan yana biri uning darslar
jarayonida o‘quvchilarga qo‘shiq o‘zgatishni bir necha bosqichlarda amalga oshirishni
bilishidir. Jumladan:

1. Bolalar digqatini qo‘shiqqa jalb qilish.

2.Qo‘shiq haqgida o‘qituvchining kirish so‘zi (qo‘shiq mualliflari, ayrim tarixiy
xususiyatlari, hayotiy ahamiyati, xarakteri, qo‘shiq ijrosi.)

3. Qo‘shiqni tahlil qilish (musiga ifoda vositalari, ladi, xarakteri, mazmunini suhbat yo‘li
bilan belgilash.)

4. Qo‘shigni musiqiy jumlalarga bo‘lib o‘rgatish (to‘g‘ri nafas olib, jumlani oxirigacha
tejab yetkazish, ijrochilik sifatlari ustida ishlash.)

5. Qo‘shigni badiiy ijrosiga erishish (qo‘shiq haqidagi bolalar taassurotlari yuzasidan
qisqa suhbat o‘tkazib umumlashtirish).

Yugqoridagi bayon etilgan qo‘shiq o ‘rgatish bosgichlarini, qo‘shiq mazmuni, mavzusiga
qarab, istagan bosqichdan boshlash mumkin. Asosiy maqgsad o‘quvchilarni qo‘shigqa ko‘proq
gizigtira olish, ularda mustaqil fikrlash qobiliyatini rivojlantirish. O‘quvchilarga qo‘shiq
o‘rgatish metodlari esa quyidagilardan iborat:

“Oldinga o‘tib ketish va orqaga qaytish” metodi. Qo‘shigni oldingi darslarda bolalarga
eshittirib o‘rganishga tayyorlab boriladi, so‘ngra ma’lum vaqt o ‘tkazib qo‘shiq o‘rgatiladi. Bu
vagti-vaqti bilan qo‘llanib boriladi.

Xulosa. Umumta’lim maktablarida musiqa ta’limini zamonaviy pedagogik va axborot
texnologiyalari asosida tashkil etish o‘quvchilarda nafagat musiqiy bilim va ko‘nikmalarni
rivojlantirish, balki ularning ijodiy salohiyatini ochish, badiiy didini shakllantirish hamda milliy
gadriyatlarga sodiq shaxs sifatida tarbiyalashga xizmat qiladi. O‘qituvchining pedagogik
mahorati, interfaol metodlardan ogilona foydalanishi va dars jarayonini texnologik xarita
asosida tashkil etishi ta’lim samaradorligini sezilarli darajada oshiradi. Shu bois musiqga
ta’limida innovatsion yondashuvlarni keng joriy etish Yangi O°‘zbekiston yoshlarini
intellektual, estetik va ma’naviy barkamol shaxslar etib tarbiyalashda muhim omil hisoblanadi.
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ANIQ VA TABIlY FANLAR

Al ASOSIDAGI BAHOLASH TIZIMLARINING AN’ANAVIY BAHOLASHGA
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Jurayev@buxdpi.uz
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Annotatsiya. Mazkur maqolada sun’iy intellekt (Al) asosidagi baholash tizimlarining
an’anaviy baholash uslublariga nisbatan afzalliklari ko‘rib chiqiladi. Al texnologiyalarining
o‘quv jarayonidagi roli, baholashning aniqligi, samaradorligi va shaxsiylashtirish imkoniyatlari
tahlil gilinadi.

Kalit so‘zlar: sun’iy-intellekt, ragamlashtirish, transformatsiya, media-savodxonlik,
axborot, baholash, algoritm, kompetensiya, integratsiya, texnologiya.

NPEUMYIHIECTBA CUCTEM OIIEHKHA HA OCHOBE UM 11O CPABHEHUIO C
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Pamazanosa /lungysza Kacyp xwizol, byxapckuii rocyqapcTBEeHHBIN TI€IarornaecKuii
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ramazonova@buxdpi.uz
AHHoTanus. B 3T0i cTaThe paccMaTpUBAOTCA MPEUMYIIIECTBA OLICHOYHBIX CUCTEM Ha
OCHOBE HCKyccTBeHHOTO HHTeiuiekTa (M) mo cpaBHEHHMIO ¢ TpaJWIMOHHBIMH METOJAMH
OILICHKU. AHAIM3UPYETCS POJb TEXHOJOTUA HMCKYCCTBEHHOIO MHTEIUIEKTa B IPOIECCe
00y4eHHS1, TOUHOCTh OLICHKH, Y3(P(HEKTUBHOCTh U BO3MOKHOCTH IEPCOHATH3AIUH.
KiiroueBble cj10Ba: WCKYCCTBEHHBIM HMHTEIUICKT, OIM(MPOBKA, TpaHChOpMaIms,
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TEXHOJIOTUH.

ADVANTAGES OF AI-BASED ASSESSMENT SYSTEMS OVER TRADITIONAL
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PhD in Pedagogical Sciences
Jurayev@buxdpi.uz
Ramazonova Dilfuza Jasur gizi, Bukhara State Pedagogical Institute,
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Annotation. This article examines the advantages of Al-based assessment systems over
traditional assessment techniques. The role of Al technologies in the educational process,
accuracy of assessment, efficiency and personalization capabilities are analyzed.
Keywords: artificial intelligence, digitization, transformation, media literacy,
information, evaluation, algorithm, competence, integration, technology.
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Bugungi globallashuv va ragamli transformatsiya jarayonlari ta’lim tizimida tub
o‘zgarishlarni yuzaga keltirmoqda. Axborot-kommunikatsiya texnologiyalarining jadal
rivojlanishi, ragamli media vositalarining keng ommalashuvi hamda sun’iy intellekt (AI)
yechimlarining kundalik hayotga chuqur kirib borishi oliy ta’lim tizimining yangi bosqichga
o‘tishini tagozo etmoqgda. Mazkur jarayonda media savodxonlik, axborot madaniyati va ragamli
kompetensiyalarni rivojlantirish ta’lim sifati va samaradorligini oshirishning muhim omili
sifatida qaralmoqda. Al texnologiyalarining zamonaviy ta’lim jarayoniga integratsiyalashuvi
o‘quv faoliyatining avtomatlashtirilishi, individual ta’lim yo‘nalishlarining shakllantirilishi,
adaptiv baholash tizimlarining joriy etilishi va o‘quvchilarda tanqidiy fikrlash, axborotni tahlil
gilish va ragamli makonda ongli faoliyat yuritish kabi ko‘nikmalarni rivojlantirishga xizmat
gilmogda. Media va axborot savodxonligi esa talabalarda axborotni izlash, tahlil qgilish,
baholash hamda ragamli resurslar bilan samarali ishlash kompetensiyalarini shakllantiruvchi
asosly pedagogik yo‘nalish sifatida namoyon bo‘ladi. Sun’iy intellekt atamasining ilmiy
muomalaga ilk bor 1956 yilda Dartmut universitetidagi anjumanda Jon Makkarti tomonidan
kiritilgani SI rivojlanish tarixida muhim bosqichdir. Lotincha “intellectus” — bilish, anglash
ma’nosidan kelib chiggan ushbu tushuncha insonning bilish faoliyatini mashina orqali
modellashtiruvchi tizimlarni anglatadi. Al tizimlari murakkab ma’lumotlarni qayta ishlash,
tahlil gilish, xulosa chigarish va garor gabul gilish imkonini beradigan dasturiy hamda texnik
vositalar majmuasidir. Ularning ta’lim jarayoniga integratsiyasi o‘quv axborotlari bilan ishlash
sifatini yangi bosqichga ko‘taradi.

Xalgaro migyosda Al texnologiyalarining rivojlanishi Birlashgan Intellektual Mulk
Tashkiloti (BIMT) tomonidan ham qo‘llab-quvvatlanib kelmoqda. BIMTning 2019 yildagi
“Texnologiya tendensiyalari — Sun’iy intellekt” hisobotida Alning jamiyatning barcha
sohalariga, jumladan, ta’lim tizimiga chuqur kirib borayotgani ta’kidlangan. Tashkilot Bosh
direktori Frensis Garri sun’iy intellektni “raqamli chegara” deya baholab, uning xavfsiz va
mas’uliyatli rivojlanishi uchun global hamkorlik zarurligini gayd etgan. Ta’lim sohasida media
va axborot savodxonligini rivojlantirishga qaratilgan YUNESKO dasturlari oliy ta’lim
muassasalari uchun alohida ahamiyat kasb etadi. Ushbu dasturlar talabalarda mustaqil axborot
izlash, media resurslarini tanqgidiy baholash, ragamli kompetensiyalarni shakllantirish va ularni
Al texnologiyalari bilan uyg‘unlashtirish orgali ta’lim jarayonining samaradorligini sezilarli
oshirishga xizmat giladi.

O‘zbekiston Respublikasida ham sun’iy intellektni rivojlantirish davlat siyosatining
ustuvor yo‘nalishlaridan biri sifatida belgilangan. 2021 yil 17 fevraldagi Prezident qarori Al
texnologiyalarini jadal joriy etish bo‘yicha izchil islohotlar uchun huquqiy asos yaratdi.
“Ragamli O‘zbekiston — 2030 strategiyasida sun’iy intellektni ta’lim tizimiga integratsiya
qilish bo‘yicha aniq vazifalar belgilangan. 2024 yil 14 oktabrda PQ-358-son garori bilan tashkil
etilgan “Sun’iy intellekt va ragamli iqtisodiyotni rivojlantirish markazi” Al sohasida ilmiy
tadqgiqotlar, innovatsion loyihalar va yuqori malakali kadrlar tayyorlashni qo‘llab-
quvvatlamoqda. Mazkur jarayonlar oliy ta’lim tizimida yangi pedagogik yondashuvlar, ragamli
didaktik modellar va Alga asoslangan ta’lim texnologiyalarini keng qo‘llash uchun mustahkam
zamin  yaratmoqda. Talabalar misolida qaralganda, Al platformalari  orgali
individuallashtirilgan ta’lim, adaptiv baholash, o‘quv jarayonini monitoring qilish, tezkor tahlil
va raqamli resurslardan foydalanish imkoniyatlari ta’lim sifatining sezilarli oshishiga xizmat
qilmoqda. Ta’lim jarayoniga sun’iy intellekt (AI) texnologiyalarining integratsiya qilinishi
o‘quv faoliyatining barcha bosqichlarini modernizatsiya qilish, samaradorligini oshirish va
talabalar kompetensiyalarini rivojlantirishda muhim omilga aylanmoqda. Al ta’limni
individuallashtirish tamoyilini yangi bosqichga ko‘tarib, har bir talabaning bilim darajasi,
o‘rganish sur’ati, qiziqishlari hamda kognitiv ehtiyojlariga moslashtirilgan o‘quv materiallarini

10



74

shakllantirish imkonini beradi. Adaptiv o‘qitish tizimlari real vaqt rejimida o‘quv natijalarini
monitoring qiladi, talaba uchun mos murakkablik darajasidagi topshiriglarni avtomatik
shakllantiradi va shaxsga yo‘naltirilgan ta’lim modelini mustahkamlaydi. Al asosidagi ragamli
yordamchilar — chatbotlar, virtual tutorlar va intellektual o‘quv platformalari o‘qituvchilar
uchun samarali qo‘llab-quvvatlovchi vosita sifatida xizmat giladi. Ular talabalar savollariga
tezkor javob berish, uy vazifalarini tahlil qilish, test natijalarini avtomatlashtirilgan tarzda
baholash, o‘quv jarayonining shaffofligini ta’minlash va o‘qituvchining vaqt resurslarini
optimallashtirishga yordam beradi. Natijada, o‘qituvchilar pedagogik jarayonning mazmuniy
jihatlariga ko ‘proq e’tibor qaratish imkoniyatiga ega bo‘ladi, talabalarning esa muntazam, aniq
va individual fikr-mulohaza olish imkoniyati kengayadi.

-

1. Anialik va * Al tizimlari baholashda inson omili ta’sirini kamaytiradi.
LU q . .. | Algoritmlar bir xil mezon asosida baholashni ta’minlaydi va
obyektivlikning oshishi | subyektiv fikrlarning aralashuvini kamaytiradi.

; » Murakkab testlar, yozma javoblar yoki ko‘p sonli
2. Tezkorlik _Va ma’lumotlarni baholash Al yordamida ancha tez amalga
samaradorlik oshiriladi. Bu o*qituvchilarga vaqtini tejash va ta’lim sifatini

- - | 1o ]
OUSTTI ISTT I ITRUNTIT T UST AUT.

. - N
3. Katta haJ mdagl » Al tizimlari minglab javoblarni bir vaqtning o°zida tahlil qila
ma’lumotlar bilan ishlash | oladi, statistik natijalar chigaradi va baholashni
imkoniyati avtomatlashtiradi.

NNV N

Ay

- "
‘ 4 ShaXSiylaShtirilgan * Al o°‘quvchining individual o‘zlashtirish darajasi, xatolar

g P dinamikasi va kuchli jihatlariga asoslanib, maximal
tahlil va fikr-mulohaza moslashtirilgan fikr-mulohaza tagdim etadi.

\

e N
‘  Adaptive testing orgali savollar talabaning bilim darajasiga
5. Moslashuvchan test garab avtomatik ravishda murakkablashadi yoki yengillashadi.

tizimlari Bu individual baholashning samaradorligini oshiradi.

\
/- ™~

‘ 6. DOIme monitoring » Al o‘quv jarayonidagi o‘zgarishlarni real vaqt rejimida

kuzatadi, o‘quvchi muvaffaqiyatini prognoz qiladi va xavf

va prognoz q ilish guruhidagi o‘quvchilarni aniqlaydi.

NN

1-rasm. Al asosidagi baholash tizimlarining asosiy ustunliklari.

Alning adaptiv o‘qitish, avtomatlashtirilgan baholash, bashoratli tahlil va emotsional
monitoring kabi imkoniyatlari ta’lim sifatini diagnostika qilish jarayonini yangi bosqichga
ko‘taradi. Adaptiv tizimlar talabaning o‘zlashtirish sur’ati, xatolari, qiyinchilik tug‘dirgan
mavzulari, javoblar tezligi haqida aniq tahliliy ma’lumotlarni shakllantiradi va o‘qituvchiga
individual pedagogik strategiya tanlash imkonini beradi. Shu tariga, talabalarda metakognitiv
ko‘nikmalar, 0‘z-0°zini baholash va refleksiya jarayonlari rivojlanadi. Umuman olganda, sun’iy
intellekt texnologiyalarining maqsadli va tizimli joriy etilishi oliy ta’lim tizimini
modernizatsiya qilish, o‘qitish sifatini oshirish, raqobatbardosh kadrlarni tayyorlash va raqamli
jamiyat talablariga mos intellektual salohiyatli shaxslarni shakllantirishda muhim innovatsion
resurs sifatida namoyon bo‘lmoqda.

Al texnologiyalari inklyuziv ta’limni rivojlantirishda ham sezilarli ahamiyat kasb etadi.
Jismoniy imkoniyati cheklangan talabalar uchun maxsus moslashtirilgan o‘quv kontentlari,

matnni ovozli o‘qish, ovozli interfeyslar, kompyuter ko‘rish algoritmlariga asoslangan vizual
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yordamchi vositalar yaratilmoqda. Bu esa ta’lim muhitining har bir talabaga teng imkoniyatlar
asosida tashkil etilishiga zamin yaratadi. VR (virtual reallik) va AR (kengaytirilgan reallik)
texnologiyalarining ta’lim sohasida qo‘llanishi amaliy ko‘nikmalarni shakllantirish jarayonini
soddalashtirmoqda. Tibbiyot, muhandislik, arxitektura, texnika, tabiiy fanlar yo‘nalishlarida
talabalarga xavfsiz muhitda murakkab amaliy jarayonlarni sinovdan o‘tkazish imkoniyati
yaratilmoqda. VR texnologiyalari orgali jarrohlik simulyatsiyalari, AR yordamida 3D qurilish
modellarini tahlil gilish, laboratoriya jarayonlarini virtual muhitda bajarish kabi imkoniyatlar
ta’lim jarayonini real tajribaga yaqinlashtirmoqda. Til o‘rganish sohasida ham Al
texnologiyalarining samarasi yuqori. Duolingo Al, Elsa Speak, Grammarly kabi intellektual
platformalar talaffuzni tahlil qilish, nutgni tanish, tarjima qilish va real mulogot
simulyatsiyalarini taqdim etish orqali talabalarning til kompetensiyalarini rivojlantiradi. Sun’iy
intellektdan ta’limda foydalanish jarayonida axloqiy me’yorlarga amal qilish alohida
ahamiyatga ega. Shaxsiy ma’lumotlarni himoya qilish, ma’lumotlar bazasidan mas’uliyatli
foydalanish, algoritmik adolatsizlik va xatoliklarning oldini olish, baholash jarayonining
xolisligini ta’minlash kabi talablarga qat’iy rioya etilishi Al texnologiyalarining ta’limdagi
ishonchlilik darajasini belgilaydi. Muhimi, Al o‘qituvchining o‘rnini to‘liq bosmaydi; u faqat
o‘qituvchining pedagogik faoliyatini qo‘llab-quvvatlovchi, jarayonni boyituvchi va
optimallashtiruvchi vosita sifatida xizmat giladi. Pedagogik empatiya, mulogot, shaxsiy
yondashuv kabi insoniy omillar ta’lim jarayonida asosiy o‘rinda qoladi. Al va media
savodxonlikning integratsiyasi ta’lim tizimining dolzarb ilmiy-pedagogik yo‘nalishlaridan
biridir. Media savodxonlik talabalarga axborotni tanqidiy tahlil qilish, yolg‘on xabarlarni
aniglash, manipulyativ kontentni farglash va ragamli xavfsizlik goidalariga amal qilish
ko‘nikmalarini shakllantiradi. Al esa ushbu jarayonni avtomatlashtirilgan tahlil, axborotni
filtrlash, relevat ma’lumotlarni aniqlash orgali qo‘llab-quvvatlaydi. Natijada talabalarda
texnologik hamda axborot madaniyati kompetensiyalarining uyg‘un rivoji ta’minlanadi.

Bugungi globallashuv va ragamli transformatsiya sharoitida ta’lim tizimini zamonaviy
texnologiyalar asosida takomillashtirish dolzarb vazifaga aylandi. Sun’iy intellektning oliy
ta’lim jarayoniga bosqichma-bosqich integratsiyalashuvi o‘qitish, o‘rganish va baholash
jarayonlarining samaradorligini sezilarli darajada oshirmoqda. Xususan, Al asosidagi baholash
tizimlari an’anaviy baholash uslublariga nisbatan yuqori aniqlik, tezkorlik, obyektivlik va
shaxsga yo‘naltirilgan yondashuvni ta’minlab, ta’lim sifatini yaxshilashga xizmat qilmoqda.
Media va axborot savodxonligining rivojlanishi esa talabalarning ragamli kompetensiyalarini
kengaytirib, ularni zamonaviy axborot ogimida mustagil, tangidiy va ongli harakat gilishga
tayyorlaydi. O°‘zbekistonning sun’iy intellekt sohasini rivojlantirishga qaratilgan davlat
siyosati, normativ-huquqiy hujjatlar va strategik tashabbuslar oliy ta’limda Al yechimlarini
joriy etish uchun mustahkam zamin yaratmoqda. Natijada, adaptiv ta’lim, avtomatlashtirilgan
baholash, ragamli monitoring va individual ta’lim yo‘nalishlari kabi yangi pedagogik
yondashuvlar shakllanmoqda. Bu jarayonlar nafaqat ta’lim samaradorligini oshiradi, balki
zamonaviy mehnat bozoriga mos yuqgori malakali kadrlar tayyorlanishiga ham xizmat giladi.
Umuman olganda, sun’iy intellekt texnologiyalarining ta’lim sohasiga joriy etilishi ta’lim
jarayonini optimallashtirish, o‘quv jarayonining sifati va inklyuzivligini ta’minlash, ta’lim
muassasalarini ragobatbardosh qilishda muhim omil bo‘lib, ta’lim tizimining istigboldagi
barqaror rivojlanishida hal qiluvchi strategik o‘rin tutadi.
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TOXIAECTBA HCTHUHHBIE HA PEHIETKAX IMOAITIOPAAKOB
Xonoe Mupscamon Hap3zynnaeeuu, HoBocubupckuii HaIfmoHaIbHBIN
HCCIIEIOBATENIbCKUM rocyJapcTBeHHbIN yHUBepcuteT Kadenpa: JAuckpeTHo MaTeMaTHKH
nbHopmaruku Acnupant l-kypca. Tenepon +7(999)322 —09 —01
DnexTponnas moura: m.kholov@g.nsu.ru

KnroueBble cjioBa: pemieTka MNOANOPSAKOB, YACTUYHO YMOPSIOUYEHHOE MHO- KECTBO,
aTOM, HEPA3JIO)KUMBIN AJIEMEHT, II€Mb, TOXKJIECTBA, MOAYJISIpHAsI pe- IIEeTKa, JUCTPUOYTHUBHAS
pelieTka, n-JIUCTUOYTUBHOCTh aireOpandeckue CBOW- CTBa, pemerka M3 (quamaHT), pemerka
NS5 (nenrtaron).

AnHoTanusA: B pabore naHbl HEOOXOAMMEBIC ONPEACIICHUS W HW3JI0KEHBI HEKOTOPBIC
pe3yabTaThl, KacarolIuecsi MHOrooOpasus, TOPOXKIACHHOTO pelieT- KoM Z4 TOANOPSAKOB
YETBIPEXAJIEMEHTHON Ienu. B 4acTHOCTH, IMOKa3aHO, YTO cama pElIeTKa Z4 HE SBIAETCS
MOJIYJISIPHOW, W HaWJIeHbl HEKOTOPhIE HETPU- BHUAJbHBIE TOXKJIECTBA, HUCTUHHBIE B ITOU
perieTke.

N3BectHO [1], 4TO KJIacc pemIeTOK MOMAMOPSIAKOB SIBISETCS YHHUBEPCAIb- HBIM, T. €. JIIOOYIO
PEIIETKY MOYKHO BJIOKUTH B PEIIETKY MOMOPSIKOB TO0JI- XOAAIIET0 YaCTUYHO YHOPSITOYEHHOTO
MHOECTBA. BaXHYIO pOJb ChIFpaJid PEMICTKH TOIMOPSAKOB MPHU JOKA3aTEIbCTBE BIIOKHUMOCTH
pEIIeTOK B pemieT- KU MOANOayrpymni. M3BeCTHBI XapaKTepu3alliid PenieToK, BIOXKUMBIX B pe-
MIETKA TOANOPSAIKOB ISl KOHEYHBIX YACTUYHO YIMOPSAOYECHHBIX MHOYKECTB.

OrpanuyueHussT Ha YaCTUYHO YIOPSJAOYCHHBIE MHOXXECTBA TPHUBOIAT M K JIPYTUM
WHTEPECHBIM pe3ysibTataM. Hampumep, n3BECTHO, UTO KJIACC PEIIe- TOK, BIIOKUMBIX B PEIIIETKA
MMOJIMOPSIIKOB YaCTUYHO YIOPSAOYEHHBIX MHO- KECTB OTPAHWUYCHHOW KOHEYHOW BBICOTHI,
SIBIISIETCSI KOHEYHO Oa3upyeMbIM MHOT00Opa3zueM. B [2] moka3zaHo, 4TO KOHEUHO Oa3upyeMbIM
MHOT000pa3u- €M SIBJISICTCSI KBa3UMHOT000pa3re, MOPOKIACHHOE PEIIETKON Z3 MOANOPSIAKOB 3-
JJIEMEHTHOH IIEIIN.

3amaueii MaHHOW pabOTHI SBJISETCS MOMCK 00OOIIEHHI pe3ynbTaToB paboThI [2] ¢ 11ebio
W3y4YeHUsT CTPOCHMSI PELIETKU TMOANOPSAIKOB 4-3JIeMEHTHOM 1IeMM U CBOWCTB €€
(KBa3M)3KBAIIMOHAJIBHOW TCOPHUH.

IDENTITIES TRUE ON SUBORDER LATTICES
Kholov Mirzhamol Narzulaevich, Novosibirsk National Research State University
Department of “Discrete Mathematics and Informatics”
1st level postgraduate student
Telephone number: +7(999)322 —09 —01, e-mail: m.kholov@g.nsu.ru
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Keywords: suborder lattice, partially ordered set, atom, indecomposable element,
chain, identities, modular lattice, distributive lattice, n-distributivity, algebraic properties,
M3 (rhombus) lattice, N5 (pentagon) lattice.

Abstract: In this paper, we provide the necessary definitions and present some results
concerning the variety generated by the Zs suborder lattice of a four-element chain. In
particular, we show that the Z4 lattice itself is not modular, and we find some nontrivial
identities that are true on this lattice.

It is known [1] that the class of suborder lattices is universal, i.e., Any lattice can be
embedded in the suborder lattice of a suitable partially ordered set. Suborder lattices
played an important role in proving the embeddability of lattices in subsemigroup lattices.
Characterizations of lattices embeddable in suborder lattices of finite partially ordered
sets are known. Restrictions to partially ordered sets also lead to other interesting results.
For example, it is known that the class of lattices embeddable in suborder lattices of
partially ordered sets of bounded finite height is a finitely based variety. In [2], it was
shown that the quasivariety generated by the Zz suborder lattice of a three-element chain
is a finitely based variety. The goal of this paper is to find generalizations of the results
of [2] for studying the structure of the suborder lattice of a four-element chain and the
properties of its (quasi)equational theory.

PASTKI TARTIBLI PANJARALARDA TO’G’RI BO’LGAN
AYNIYATLAR
Xolov Mirjamol Narzulaevich, Novosibirsk milliy tadqiqot davlat universiteti
"Diskret matematika va informatika kafedrasi''1-bosqgich aspiranti
Telefon: +7(999)322 —09 —01
Pochta: m.kholov@g.nsu.ru
Kalit so’zlar: Pastki tartibli panjara, qisman tartiblangan to’plam, atom,
parchalanmaydigan element, zanjir, ayniyatlar, modulli panjara, tagsimlovchi panjara, n-
distributivlik , algebraik xususiyatlar, M3 (olmos) panjara, N5 (beshburchak) panjara.
Annotatsiya: Ushbu maqolada zarur ta’riflar keltirilgan va to’rt elementli zanjirning
Z4 pastki tartiblari tomonidan hosil gilingan xilma-xillikka oid ba’zi natijalar keltirilgan.
Xususan, Z4 panjarasining 0’zi modulli emasligi va bu panjarada ba’zi trivial bo’lmagan
ayniyatlar topilganligi ko’rsatilgan.
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Ma’lumki, [1] Pastki tartibli panjaralar klassi universaldir, ya’ni har ganday panjara
mos qisman tartiblangan to’plamning pastki tartibli panjarasiga joylashtirilishi mumkin.
Pastki tartibli panjaralar kichik yarim guruhli panjaralarda panjaralarning
joylashtirilishini isbotlashda muhim rol o’ynadi. Cheklangan qisman tartiblangan
to’plamlar uchun pastki tartibli panjaralarga joylashtiriladigan panjaralarning tavsiflari
ma’lum. Qisman tartiblangan to’plamlarga cheklovlar boshqa gizigarli natijalarga ham
olib keladi. Masalan, cheklangan chekli balandlikdagi gisman tartiblangan
to’plamlarning pastki tartibli panjaralariga joylashtiriladigan panjaralar sinfi chekli
asosli xilma-xillik ekanligi ma’lum. [2] da 3 elementli zanjirning Zz pastki tartibli
panjarasi tomonidan hosil gilingan Kvazi-ko’plik chekli asosli xilma-xillik ekanligi
ko’rsatildi. Ushbu ishning maqsadi 4 elementli zanjirning pastki tartibli panjarasining
tuzilishini va uning (kvazi)tenglama nazariyasining xususiyatlarini o’rganish uchun [2]
ish natijalarining umumlashtirishlarini topishdir.

1 YacTUYHO yHIOpPsi/I0YeHHbIe MHOXKECTBA U pellleTKH

Omnpenenenne 1.1 (Y. y. mHOxecTBO). YacTuuHO ynopsgoyeHHoe (4. Y.)
MHOECTBO (A; <) COCTOUT U3 HEMYCTOTO MHOYKeCTBA A (HOCUTEIIST) U OMHAPHOTO OTHOIIICHUS
< Ha HeM, YJIOBJIETBOPSIOLIETO YCIOBUAM

(pednexcuBHOCTH) a<q
(aHTHCUMMETPUIHOCTH) ecn @</u 4<a, 10 a= 4,

(TpaH3UTUBHOCTH) e @<ou <6 10 asc

Ecimu oTHOIIEHNWE <JOTIOJIHHUTEIEHO YIOBJICTBOPSET YCIOBHIO JIMHEHHOCTH
a<pum HLaq

TO YaCTUYHO yHOPSJOYEHHOE MHOKECTBO HA3bIBACTCS JIMHEHHO yHOPSA04YeH- HbIM
WJIY LIETBIO.

Omnpenenenue 1.2 (Pemerka kak 4. y. MHOXXECTBO). HaCTUYHO yIOpSIA0- YEHHOE
MHOXeCTBO (/Z; <) eCTh pelierka, eciu SUp ~ u inf Z cyiiecTByroT mjist JIF060r0 HEMYCTOTO
KOHEYHOTO IMOJIMHOECTBa /~/ MHOXKeCTBa /.
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Omnpenenenue 1.3 (Pemerka xak anredpa). Pemerka — 310 anredpa ¢ OMHApHBIMU
ornepanusIMu VH A, KOTOPBIC YIOBJICTBOPSCT TOXKAESCTBAM

(MIEMIIOTEHTHOCTN) ava=a aha= a4
(KOMMYTaTHBHOCTH) aV 4=\ g ah b= 4 g (acconaturocTn) (@A 4) A
c=ah (oMo, (aV HV c= aV (4V o), (mororeHws) aNaVh = aq V(ah) = a

Creyroliiee u3BeCTHOE yTBepxkaAcHHUE (cM., Harpumep, [3, 8 1.1]) mokassi- Baer, 4To
JIBa ONpPEACIICHUS] PEMIETKA IO CYIISCTBY NPHUBOIAT K OJHOMY M TOMY K€ KIaccy
00bexToB. Paznuune oOHapyKUBAETCS IPH PACCMOTPEHUN HEKOTOPHIX aNreOpandecKux
KOHCTPYKIIM, HO BO MHOTHX CHUTYaI[UsIX MOXKHO CUHTATh PEIICTKH airedpamMu Wiu
MPEANKATHBIMU CUCTEMaMH B 3aBUCHMOCTH OT TOTO, KaKoe TIpeCTaBlieHne yao0Hee.

[Mpennoxenne 1.4. Ecnm 4. y. MHOXeECTBO (/; <) sSIBISIETCSI PEUICTKON B CMBICIIC
onpenenenust 1.2, To anredpa (7;V,A) IBIeTCSl PENIETKONH B CMBICIe onpeaenenus 1.3,
rae aVo=sup{a byn ans= inf{a b}.

OGpartHo, eciu anredpa (7; V, A) SBISIETCS PEIISTKONW B CMBICIIE ONIpe- ASICHUS
1.3, TO 4. y. MHOXECTBO (7; <) IBJISIETCS PEIISTKON B CMBICIIE ompeaeacHus 1.2,
riue ¢</Tormaa M TOJbKO TOTIa, KOrma 4= aA/.

1.1 PemerouHble TOXKIECTBA

B ycnoBusX s YacTHYHOTO M JIMHEHHOrO MOPAAKA, a TakkKe TOXKIECTBAX W3
onpesenenus 1.3 moapasyMeBaeTcs, YTO OHU BBINOJHSAIOTCS I BCEX dJie- MEHTOB &, /U ¢
Hocutens. Boolle, B yHHBepCalbHON anrebpe TOXKIECTBOM Ha3bIBAIOT YHHUBEPCATHLHOE
HpeIIoKeHHE B

VA 4(3)...., 2A4),
IJ1e ¥— KOPTEX MePEeMEHHbIX (41, . .., Xn), Z— 7-MECTHBIA MpPETUKATHBIA CUMBOJ WIH 2-
MECTHBII CUMBOJI PaBEHCTBA =, a 4, . . ., £z— TE€PMBI OT Mepe- MEHHBIX U3 .. YacTo mnpu 3amnucu

TOKJIECTB KBAaHTOPHI BCEOONIHOCTH OITycKa- IOTCS (YTO, HANpUMep, CHENaHO B
OTIPENICTICHUSAX BBIIIIE).

BaxHyro poib B TEOPHUH PEIICTOK HIPAIOT TOXKACCTBA JUCTPUOYTHBHOCTH U
MOJYJISPHOCTH:

(IUCTpUOYTHBHOCTB) aV(oNg = (aV 4 MaV o,
(TUCTPpUOYTHBHOCTD) ah(ov g = (ah) V(ah o,
(MOTyJIIPHOCTB) (ahh V(ahg = aN(4V(ah i)
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MmHoroobpa3ue JIHCTPUOYTHUBHBIX PEIICTOK, OmNpeaeisieMoe JOBIM  H3 K-
BHUBAJICHTHBIX TOXKIECTB NUCTPUOYTUBHOCTH, SIBJISICTCS HAMMEHBIIINM HETPH- BUAIBHBIM
MHOrooOpa3zueM pemerok. OHO COAEPKUT BCE 1IENU M PEHIETKY IOJIMHOMKECTB
MIPOU3BOJIBHOIO MHOECTBA. TOXIECTBY MOAYJISIPHOCTH YAO- BIIETBOPSIIOT PELIETKU
HOPMaJIBHBIX MOJATPYIII TPYHII U UJI€AJIOB KoJiell (CM., Harpumep, [4]).

Xapakrepu3anuusi TMCTPUOYTUBHBIX U MOAYJIAPHBIX PEIICTOK MOXKET ObITh HaljeHa,
Hanpumep, B [3, § II.1].

Ilpennoxenue 1.5. Penierka moxayJjspHasi TOrAa U TOJBKO TOrjAa, KOrja B
Hee He BJIokKuMa pemietka Vs, MoaynsipHast penierka 1McTpuOyTUBHasI Torjia |
TOJIBKO TOrJa, KOrJa B HEE HE BJIOXHUMa peuierka M.

Pemerku A% (nuamant) u A5 (IEHTaroH) M300pa)KeHbl Ha CIENyIOIeM pUCYHKe (473
cresa, /s ciipaBa). Ha snemenTax @, 4w ¢, HapymarTcsi TOXK- IeCTBa JUCTPUOYTHBHOCTH M

MOIOYIAPHOCTH COOTBETCTBCHHO.
Q
@)
Q @) Cc O
Q
O

Bonee cnabbiMu, yem TOXIECTBa AUCTPUOYTUBHOCTH, SIBISIFOTCSI TOXKJE- CTBA 72-
JTUCTPUOYTUBHOCTH, BBEJICHHBIE B [5].

Omnpenenenue 1.6. Pemérka / Ha3pIBaeTcs 7-IUCTPUOYTUBHOM, €CIM IJIS TOOBIX .1
My, Vn € L BBINIONHSETCS. PAaBEHCTBO

aAVbi=V(aAV b). 0Sj<n O<i<ni#j

@ 0<i<n

HenocpencrsenHo u3 omnpezaeneHus BUAHO, 4TO Npu 7 = 1 mosydaeTcsl TOKIECTBO
TMCTPUOYTUBHOCTH | st 72 > 1 mrobast 72-mucTpuOyTHBHAS pe- meTka siBisercss (72 + 1)-
JTUCTPUOYTUBHOM.

1.2 Pemerku noanopsikoB
Jlns MF060TO YaCTUYHO YIOPSAJOYEHHOTO MHOXKECTBA (/ ; <) pacCMOTPHMM pe- IIETKY

MOATOPSIAKOB, T. €. pedIeKCUBHBIX, aHTUCUMMETPUYHBIX U TPaH3U- THUBHBIX OWHAPHBIX
OTHOIIEHUH E Ha /2 TakuX, 4TOo ¥ E y Biae4yeT + <y
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JUtst 0OBIX %, ¥ € A. Tlopsnok onpenensieTcsi BKIIOYEHUEM OTHOIIEHUN KaK MHOKECTB
map 2JIeMEHTOB MHOXkecTBa Z . Ecnu paccMarpuBaTh TaKylo pe- MIETKY Kak anreopy, To
HETPYJHO yBHIETh, 4YTO ONepalus A COBINAJaeT C TEOPETHKO-MHOKECTBEHHBIM
nepeceueHreM, HO Orepartyst V He COBIAIAET C TEOPETHKO-MHOKECTBEHHBIM 00bETMHEHUEM
(TpeOyeTcst TpaH3UTHBHOE 3aMbI- KAaHUE OOBETMHEHUS).

[ToxaxeM Ha mpumepe 3-2JIEMEHTHOM TN TIOCTPOCHUE €€ PEIIeTKU MO~ TOPSIIKOB /3
(cM. Taxke [2]). DTOT mpuMep MO3BOJIUT OOPATHTh BHUMAHHUE HA CICIUATBHBIC 3JICMEHTHI,
Ba)XHBIE JUIS OTIMCAHUE PE3YJIBTATOB JTUINIOMHOM PabOTHI.

Mpumep 1.7. Mycte 2 = {0,1,2}, rne 0 < 1 < 2. Toraa nopsiiok Ha 72

COCTOUT W3 Tap

(0,0),(1,1),(2,2),(0,2), (1,2),(0,2).

[IepBbie Tpu u3 HUX OyIyT MNpUHAMIEKATh JOOOMY MOJANOPANKY B CHIy pe-
(bnekcuBHOCTU. 3HAYHUT, JIFOOOU TTOATIOPSIOK OMPEACIIIETCS] TEM, KaKhe U3 OCTaBIITUXCS
rap IpUHAISKAT eMy. B 9acTHOCTH, HOCHUTEIh PEIIeTKHA Z3 COCTOUT HE 0Ooliee 4yeM W3
BOCBMH DJIEMEHTOB.

JIBa 13 3THX 3JIEMEHTOB JIETKO yKa3aTh: 3TO AUAroHaJIbHOE OTHOIIEHHE A, cocTosIIee
TOJBKO W3 TPEX IMEPBHIX Map (HAaWMEHBIIHI AJIEMEHT), U BECh MC- XOJIHBIA YaCTUIHBII
NOPsAIOK <(HauOOJBIINI JIIEMEHT).

Taxke HETpYJHO yKa3aTh aTOMbl PEUIETKU /3, T. €. DJIE€MEHTbI, IOKPHI-

Barolye HauMeHbInH. Kaxkaplil U3 HUX CONEP>KUT TPU AHAroHaAJIbHbIEC NAphI U €I1Ie
OJIHY Tapy M3 MCXOJAHOI'O0 YAaCTUYHOTO MOpsiAka. 3HAYUT, B pelieTke Z3 TpU aroma.
O0603HaYMM UX CICIYIOIINM 00pa3oM:

r=AU{(0,1)}, »=AU{(1,2)}, z= A U{(0,2)}.

Jis aByx map aroMoB TMpUMEHEHHE omepanuud V MpPUBOJUT K TEOPETUKO-
MHOECTBEHHOMY 00beauueHnto. JleictBurensHo, V2= A U{(0,1),(0,2)}

uyVvz=4(1,2),(0,2)}. BcunypansuruBroctd u3 0 = 1ul =2 cnenyer, uro 0 C 2. [Tostomy
<=xVyl= xUy Scuo, uto (V2 V(yV 2 =<u (V) A(yV2) =z

TakuMm 00pazom, perierka 3 NOANOPSIKOB 3-3JIEMEHTHOM e COCTOUT

U3 CEMH DJIEMEHTOB, KaXIbli M3 KOTOPBIX SIBJISETCS TOYHOM BEpXHEW TI'paHbIO
HEKOTOPOr0 MHOXKECTBa aTOMOB. B 4acTHOCTH, MHOXXECTBO V-HEpPa3I0XKUMBIX (T. €. He
HPECTaBUMBIX B BUIE ¢ = aV 4, rne c£ {a /4}) anmeMeHTOB COBMaa- €T CO MHOKECTBOM aTOMOB
pemrerku. Omnepanusi V pelIeTKA /3 ONHCHIBACTCS CIIEAyoIed TaOmuield (HUKHSS
MOJIOBHMHA HE TPEOYEeTCs B CHILy KOMMYTATHUB- HOCTH):
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U X V4 z
X ¥ WUz 1z
J — J JVz
7 — — 7

B cuny ckazaHHOrO BbILIE Cpean V-HEPA3I0KUMbIX 3JIEMEHTOB €CTh IIPO- CThIE (T. €. HE
MOJTyqaroIuecs U3 «0osee MPOCTBIX» C IMOMOLIBIO ONEPALUH TEOPETHKO-MHOXKECTBEHHOTO
00beMHEHHs ), Ui KOTOPBIX ¢ < &V / Bieder

c<awmu ¢< A, D10 atoMbl 1U Y. AToM (V-HEepasnoKUMbIN SIIEMEHT) 7

MPOCTHIM HE SIBJISIETCSI.

Taxxe 3aMeTuM, 4TO JIOOOM PJIEMEHT PELIETKU /3 SIBISIETCS TOYHON BEpX- HEHl IpaHblo
V-Hepa3JokKHUMBIX 2JIEMEHTOB; 00Jiee TOro, JH000€ MPEACTaBICHUE DJIEMEHTA B TAKOM BHJIE
MOXKHO «YTOYHUTHY», T. €. CBECTH K IPEICTaBJICHUIO B BUJI€ TOUHOM BEpXHEW IpaHu
CeMeICTBa MPOCTHIX aTOMOB, SIBJISIFOIIMXCS IMOJI- MOPSAKAMHU TE€X 3JIEMEHTOB, KOTOpbIE
OBUIH UCIIOJIb30BAHBI B IPEACTABIICHUH.

1.3 CneumnanbHble 31eMEHTBI pElIeTOK

[TpuBenem Oomee cTporue onpeaeeHns, CBI3aHHbIe ¢ HAOIIOACHUSIMH U3 TIpH- Mepa 1.7
1 CJICTYIOIIETO 3a HUM oOCcykieHus (cM., Haripumep, [2]). Be3ae cuntaem, 4to Z— KoHEUHAs
pelieTka, T. €. €€ HOCUTEIb — KOHEYHOE MHO- )KECTBO.

Omnpenenenue 1.8. DiieMeHT ypemI€TKHU £ HAa3bIBACTCSI IPOCTHIM, €CITH OH HE SBJISICTCS
HAaWMEHBIITUM U TS JIIOOBIX 4, £ € /W3 ycIoBus p< gV /cneayer, 9to Ui p<a, uim p<..

DJeMEeHT ¢ € /Ha3bIBaeTcsl V-HEPa3I0KUMbIM (HJIH TIPOCTO HEpasJo-

JKUMBIM, TaK Kak JAPYyrue BHUIbl HEPa3JIOKUMOCTU HCHOJIb30BAThCs HE Oy- IyT),
€CJIM OH HE SBJIIETCS HAUMEHBIIUM U IS JIIOObIX & /€ L U3 yCIOBUS

g= aVcnenyer, uto Wik = @, Wik g= o.

Omnpenenenue 1.9. JInsa nogMHOXKeCTB AU £ (HOCUTEIIS) PEIIETKHU £ - meM A4 <K

A Y TOBOPUM, UTO A yTOUHSIET A, €CIIH 1T KXKJIOTO 4 € A CyecTByeT 4 € £ Takoi, uTo &
<b.

Jnsi snemenrta ¥ € %Henycgoe MOJIMHOKECTBO A € / HAa30BEM MOKPBI- TUEM, €CIIH X< A
= g€EA~4.

[TokpeiTHE A 35IeMeHTa ¥ € Z MUHUMAJIbHOE, eciu 4 C A 1s 11060T0

MOKPBITUS 4 3JIEMEHTA ¥ TAKOT0, YTO A <K A4.

Pemrerka Z Ha3pIBaeTCsl /-pelIeTKOM, €CIM OO0 3JIEMEHT ¥ € Z SBJSA- €TCS TOYHOU
BEpXHEH TpaHbI0 HEKOTOPOTO MHOXECTBAa HEPA3JIIOKHMBIX B /Z 3JEMEHTOB H It00Oe
MOKPBITUE HEPA3JI0KUMOr0 3JIEMEHTA MOYHO YTOUYHHTH JI0 MUHUMAJIBHOTO.
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[Ipumep 1.10. B penierkax noanopsiAKOB YaCTUYHO YIOPSIIOUEHHOIO MHOYE- CTBa
(A, <) HEpa3MOKUMBIMU JIEMEHTAMH SIBJISFOTCSI ATOMBI, T. €. IIOANOPSII- KU BUJA

Rup={(x.4) : x€AV{(4 )}, a4 (2)

U TOJIBKO OHH.

He Bce u3 Hux npoctele. Hanpumep, B pemerke Z3 HEpa3IoKUMbIE TIOJ- NOPSAKU 1 U Y
MIPOCTHIE, a HEPA3JIOKUMBIH MOAMOPSIOK Z IPOCTHIM HE SIB- JIETCs, TaK Kak ZCS ¥V ), Ho 29X U 2
.

ScHo, yTO MOOOH MOANOPSIOK = MOXKHO NMpEACTaBUTh B BUJIE

E= Auw
&EH

T. €. B peIIeTKE MOANOPSJIKOB 00N AJIEMEHT SIBJISIETCS TOYHOM BEpXHEW Ipa- HbIO
MOJXOAIIET0 MHOXKECTBA HEPA3JI0KUMBIX IEMEHTOB. Tak Kak MpOCTbI- MM JJIEMEHTaMU
TAaKOM PEIIETKH SABISIOTCS MOANOPAIKH Az COOTBETCTBYIO- A€ NOKPBITHSIM UCXOJIHOTO 4. Y.
MHOeCTBA (T. €. #< /¥ HE CYIIECTBYET JIEMEHTOB (TaKUX, UTO Z< ¢< /), TF000e TIOKPHITHE
HEPa3JI0)KUMOT0 3JIe- MEHTa YTOYHSETCA A0 MHUHHUMAIBHOTO, COCTOSIIIETO M3 MPOCTHIX
JJIEMEHTOB.

2 ITony4yeHHBbIE pe3yJibTATHI

3amaya TaHHOW PabOThI — OMHUCAHUE PEUIETKU Z4 TIOINOPSIKOB 4-3JIEMEHTHOW 1IENH U
MOWMCK TOXKIECTB, HCTUHHBIX B 3T0# pemetke. [Tycts 2= {0,1,2,3}, tie 0<1<2<3,.

3amMeTuM, 4TO JUIsl MHOYKECTBA M3 TPEX WU 00JIee JIEMEHTOB PEIIETKH MOOPSIKOB Z3
TOYHAs BEPXHSA TpaHb paBHAa TOYHOW BEpPXHEH TI'paHW He Oojee 4eM NBYXDJIEMEHTHOTO
MMOAMHOYECTBA, T. €. IS JIIOOBIX 2, ZU W BBI- MOJHIETCS ycnosue #V vV w € {sz v, oN w, uV 14/}.
3HauuT, pemeTka /3 ABJISICTCS 2-TUCTPUOYTUBHOM.

O6o3HauuM 7= x, /= xVU 7 ¢= y. HerpyaHO BUIETh, YTO MOJpPEIICT- Ka PEIIECTKU /3,
MOPOXKJCHHAsT ATUMHU dJEMEHTaMHu, H30oMopdHa pemetke A5, 3HAUMT, pemieTka Z3 He
MoayisipHas (W, CleoBaTeNbHO, HE AUCTpUOYTHB- Has). bosiee nerampHOE oOmucaHue
peleTKu /3, BKJIOYaroIiee 0a3uc ee ToX- JIeCTB, MOYKHO HaWTH B [2]. Yike U3 IpHUBEICHHBIX
BBIIIIE HAOJIOICHUH TTOJTy- YaeM CIIEIYIOIIee TPOCTOE CBOMCTBO PEIICTKH Za.

Ilpennoxenue 2.1. Pemerka Zs He MonayisipHas W, CJIeOOBaTelIbHO, HE
JTUCTPUOYTHUBHAS.
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JlokazarenbcTBo. PaccMoTpum moamopsaku C nuHeiHOTO nopsiaka < Ha /2 Takue, uto 0,
1, 2 ©/3. Ouu 00pa3yroT MOAPEHICTKY PEIICTKHA Z4, H30MOP(Q- HYIO paHee pacCMOTPCHHOU
pemierke Z3. Tak Kak TOKAECTBA COXPAHAIOTCS IPU MEPEX0Ie K MOAPEIIETKAM, peleTKa Z4
HE MOJKET ObITh MOIYJISIPHOH (U, CJIEOBATEILHO, TUCTPUOYTUBHOM).

Kak u panee, 0603HaunM uepe3 A MHOXKECTBO M3 YETHIPEX IUAaroHalb- HBIX Iap,
oOpa3yroiee HauMEHBIINN TOANOPAAOK. MHOXKECTBO map u3 <, HE BXOSIINX B A,
COCTOUT W3 IIECTH IJIEMEHTOB. 3HAYUT, pelieTka Z4 COCTOMT He Ooiiee yem u3 64
3JIEMEHTOB.

@ukcHupys MOOYEPEAHO KaXKAbIA NIEMEHT U3 A U paccMarpuBasl IOJIIO-

PAOKY, U1 KOTOPBIX OH HE CPAaBHUM HHU C OJTHUM U3 OCTAaBIIMXCS JIEMEHTOB, MOJIyYUM
YeThIpe MOJAPEIIETKH Z4, U30MOpP(PHBIE Z3. 3aMETHM, TO HEKOTOpbIE MOJMNOPSIKA MOTYT
BXOJIUTH B JIBE WJIU 00Jiee TaKUX MOAPEIIETOK, 8 HEKOTO- pbleé — HU B OJIHY U3 HUX.

Kak u B cimyuae pemieTku Z3, 1711 HEKOTOPBIX IIap 3JIEMEHTOB TOYHAsI BEPXHsISl IpaHb
HE COBITAJAET C TEOPETUKO-MHOKECTBEHHBIM 00beiuHeHHeM. O003HAUYNM

r=AU{(0,1)}, y=AU{(1,2)}, 7= A U{(0,2)}, 3)
u=AU{(2,3)}, v= AU{(1,3)}, w= A U{(0,3)}.
K cootHomenuto 4V y= ¥V yVz~= xUy 1006aBisiorcs eme Tpu:
o= Novw, 2Nu=2NuNw, pNu= pNuVy

Bosee Toro, ToYHY0 BEpXHIOKO TpaHb .4V JV #TpeX 3JIeMEHTOB HEJb3s TPEI- CTABUTh B BHIIC
TOYHOI BEpXHEH I'paHN HUKAKOTO JBYX3JIEMEHTHOTO MHOKE- CTBA M BBITIOJIHACTCSI PABEHCTBO

NN u= VN2V aN N =, 4)

CrnefioBaTenbHO, CTPOCHHUE PEIICTKU Z4 TOPA3/I0 CIOKHEE, YeM CTPOCHHE pe- IIETKU
/3. Crnenyroniuii (pakT MoKa3bIBaeT, YTO ITO TAK U C TOUKH 3PCHUS TOXKIACCTB, HCTHHHBIX
B peIIIeTKe.

Ilpennoxxenne 2.2. Pemerka Z4 HE SIBISICTCS 2-TUCTPUOYTUBHOM.

JlokazatenbcTBO. Paccmorpum snmement wA (vV yV ). B cuny (4) oH paBeH w.

PaccMorpuM snementsl wWA(V ), wA(W 2) u wA()V z). Tak kak panee otmedeHo, uto mapa (0,
3) He MPUHAUICKHUT HU OJJHOMY U3 MOIIOPSIKOB M,

WNu=xUun yVi, 3aK1I09aeM, 4TO BCE TPU PACCMATPHUBAEMBbIX SJIEMEHTA PaBHbI A, OTKy/1a
(wNV ) V(wANaV ) V(wA(pVa) = A= w.

Takum 00pa3zoM, TOXKIECTBO 2-aucTpubytuBHOCcTH (1) HapymaeTcs npu

a= wu {t, b,0}= {u.r}. O
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IMpemnoxenune 2.3. Pemerka Z4 siBnsercst 3-TUCTpuOyTUBHOMN. JloKa3aTeabCTBO.
3ameTuM, 4T0 B (3) IPOCTBHIMH 3JICMCHTAMH SIBJISIFOTCS 1,

VW 2, a JUIsl OCTaJIbHBIX BBIIIOJIHSIOTCSI COOTHOILICHHUS

7CxVy, vEyVy,w ExVyVu,

Tak kak st F000TO MOMNOPSIKA TTOKPHITHEM SIBIISIETCSI CEMEWCTBO Hepas- JOKUMBIX
HO/IIIOPSIKOB, MPEICTaBICHHE 2 4 V- - V4, MOKHO YTOYHHUTH 110 TIpeACTaBieHus ¢S aVaV o, rae {a,
a, o} € {4 % y}. To cuenctemo 2 w3 [2] 3akimrouaem, YTO perierka Zs sBasercs 3-
TUCTPUOYTUBHOM.

AHaJIOTUYHBIMU PACCY’K/IEHUSIMU HECJI0XHO IOKa3aTh, YTO HaljeHHble dBbiicTBa
MIEPEHOCATCS M Ha CITy4all pelieToK NONOPSAIKOB LEeTel ¢ O0BIINM YHUCIIOM JIEMEHTOB.

IMpemnoxxenue 2.4. PemieTka NOANOPSIKOB 72-3JICMEHTHOM Iienu sIBJsieT- csi (72
—1)-nucTpuOyTUBHOW, HO HE (72—2)-TUCTPUOYTHBHOM.

Jloka3zarenbcTBO. JlOCTaTOYHO 3aMETUTh, YTO IIPOCTBIX DJIEMEHTOB POBHO

72—1 M IpOBECTH pacCyX/JIeHUs, aHaJOTHYHbIe IPUBEICHHBIM paHee JUIsl J0Ka3aTeIbCTBa
3-IMCTpUOYTUBHOCTH, HO HE 2-TUCTPUOYTUBHOCTH pEIIET- KH Za.

IMpemnoxenne 2.5. ToxmectBo (£ O
C=[xAoVy)A(zoV zi)]=
VilxAyiA(z0V z1) ]V
Vi[xAziA(yoV y1) ]V
Vilx Ao A z)V (yi Azi)) =D,

UCTUHHOE B /3, HE SIBISIETCS UCTHUHHBIM B Za.

HoxkazarensctBo. ITo Teopeme 12 u3 [2] ToxkaectBo (C) uctunHo B Z3. B
peLIeTKE Z4 pACCMOTPHUM JIBa ITIOKPBITUSI HEPA3I0KHUMOTO dJIeMeHTa w= AU

{(0.3)}:

weavy wezVi,

Tax xak ., v, zu «#— artombl. He cymiecTByeT moKpbITHiA { b, €1} 3MEMEHTa W, OJTHOBPEMEHHO
YTOUHSFOITUX 00a MPUBEICHHBIX BhITIE MOKPBITHS. [10 temme 4 u3 [2] Toxaectso (C) j10KHOE
B Zs. u
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3 3akJIroueHue

B pabote ycTaHOBJIEHO, YTO /IBa U3 TPEX TOXKAECTB, COCTABIISIOMINX 0a31C TOXKAESCTB PEIICTKU
/3, HapymarTci B pemeTke Z4. B YacTHOCTH, MHOr000- pa3ue, MOPOXKICHHOE /3, SBISAETCS
COOCTBEHHBIM IOJIMHOT000Pa3HeM MHOTO- 00pa3usi, MOPOKICHHOTO Z4.

Hdns  ToxmecTBa 2-MUCTPUOYTMBHOCTH — HaiiieHa 3aMe€Ha B BHJAE TOXJAECTBA 3-
IUCTPUOYTUBHOCTH M YCTAHOBJIGHO, YTO C POCTOM JUIMHBI IIETIM 72 B PEIIETKE MOJIOPSIKOB
CTQHOBSITCSI JIO)KHBIMH TOXJeCTBa (72 — 2)-IUCTPUOYTUBHOCTH, HO OCTAIOTCS MCTHHHBIME OoJice
crna0bie ToxkaecTBa (72—1)-TUCTPUOYTUBHOCTH.

st toxxnectBa (C) yCTaHOBJICHO, YTO OHO HApPYIIACTCS B PEIICTKE Z4,

HO HE€ HaWJIeH UCTUHHBIN aHAJIOT.

Jlnst ocrasmrerocs toxaectsa (N1) HEUZBECTHO, OCTAETCS JIW OHO MCTUH- HBIM B PEUIECTKE Za.
Huxkakue HOBBIE TOXKIECTBA I Z4 TaK)Ke HE ObLIM HaWIEHEI.
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10-SINF FIZIKA MAVZULARINI RAQAMLI LABORATORIYA DASTURLARI
ASOSIDA O‘QITISH METODIKASI
Aminov Alijon Axtamovich, Buxoro davlat pedagogika instituti Registrator ofis “Ma’lumotlar bazasi”
bo‘limi boshlig‘i
Xusanova Nargiza, Buxoro davlat pedagogika instituti 4-bosgich talabasi,
E-mail: nargizahusanova47@gmail.com

Annotatsiya. Ushbu maqolada 10-sinf fizika mavzularini ragamli laboratoriya
dasturlari yordamida o‘qitishning metodik jihatlari tadqiq etiladi. Zamonaviy ta’lim jarayonida
raqamli laboratoriyalar o‘quvchilarga tajriba va kuzatish ko‘nikmalarini rivojlantirish, nazariy
bilimlarni amaliy faoliyat orqali mustahkamlash hamda ilmiy fikrlashni shakllantirish imkonini
beradi. Maqolada ragamli laboratoriya dasturlarining pedagogik salohiyati, ularni dars
jarayoniga integratsiya qilish usullari hamda interaktiv va eksperimental mashg‘ulotlarni
samarali tashkil etish metodikasi yoritilgan. Tadqiqot shuni ko ‘rsatadiki, ragamli laboratoriya
dasturlaridan foydalanish o‘quvchilarning qiziqishini oshirish, amaliy ko‘nikmalarini
rivojlantirish va ilmiy fikrlashini mustahkamlashda samarali vosita sifatida xizmat qiladi.

Kalit so‘zlar: 10-sinf, fizika, ragamli laboratoriya dasturlari, o‘qitish metodikasi,
interaktiv darslar, eksperimental mashg‘ulotlar, nazariy va amaliy bilimlar, ilmiy fikrlash,
pedagogik texnologiyalar, o‘quvchilarni rag‘batlantirish.

MNPEIMMOJABAHUE TEM ®U3UKHU B 10 KJIACCE C UCITOJIb3OBAHUEM
HUPPOBBIX TABOPATOPHBIX ITPOT'PAMM
Amunos Anusxcon Axmamoeuu, byxapckuii TOCyJapCTBEHHBIHN MearorndeCKuii HHCTUTYT,
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Xycanoea Hapzusza, 4-xypc cTyneHTKa byxapckoro rocy1apcTBEHHOTO ITEIaroruieckoro MHCTUTYTa
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AHHoTamusa. B gaHHOM cTaThe paccMaTpPUBAIOTCA METOJUYECKHE  ACTEKThI
npenogaBanus TeM ¢u3nkd B 10 Kimacce ¢ MCMOIb30BaHUEM ITM(POBBIX JTaOOPATOPHBIX
nporpaMM. B coBpeMeHHOM 00pa3oBaTeIbHOM TMpollecce IUGPOBBIE JTA0OPATOPUH
MPEIOCTABIISIIOT YYalIUMCSl BO3MOKHOCTh Pa3BUBAaTh HABBIKU MPOBEJIECHUS SKCIIEPUMEHTOB U
HaOIO/ICHUH, 3aKpeIUITh TEOPETHYECKHE 3HAHUS Yepe3 MPAKTHUECKYIO JesTeNIbHOCTh, a
Takke popMHpoBaTh HAyYHOE MBILIUIEHUE. B cTaThe ocBelaercs negarornyeckuii oTeHnual
ur(poBBIX J1a00PATOPHBIX MPOTPAMM, METOJIBI UX UHTETpaluy B Y4eOHBIH MPOILECC, a TaKKe
MeToauka 3()(EeKTUBHONW OpraHu3alli WHTEPAKTHBHBIX M HSKCIEPUMEHTAIBHBIX 3aHATUH.
HccnenoBanue 1moka3ajgo, UTO HCHOJb30BaHHE LUGPOBBIX  J1a0OpAaTOPUN  CIYKUT
3¢ GEeKTUBHBIM HHCTPYMEHTOM JUIsI OBBILICHUS] UHTEPECca YUalluXCsl, PA3BUTHUS MPAKTUYECKUX
HABBIKOB M YKPEIJICHUS! HAYYHOTO MBIILICHUS.

KiroueBbie cioBa: 10 kmace, ¢usuka, uudpoBble 1a0OpaTOPHBIE MPOrPAMMBI,
METO/JMKAa MpPEeNoJaBaHMs, WHTEPAKTUBHbIE YPOKH, OKCIIEPUMEHTAIbHbIC  3aHATHS,
TEOPETUYECKUE U MPAKTUYECKUE 3HAHUS, HAYYHOE MBIIUICHUE, [IeJarOTHUeCKue TEXHOJIOTUH,
MOTHBAIUS YUALTUXCS.

TEACHING 10TH GRADE PHYSICS TOPICS USING DIGITAL LABORATORY
PROGRAMS
Aminov Alijon Akhtamovich, Bukhara State Pedagogical Institute,
Head of the “Database” Department, Registrar’s Office
Nargiza Khusanova, 4th-year student, Bukhara State Pedagogical Institute
E-mail: nargizahusanova47@gmail.com
Annotation. This article examines the methodological aspects of teaching 10th-grade
physics topics using digital laboratory programs. In modern education, digital laboratories
provide students with the opportunity to develop experimental and observation skills, reinforce
theoretical knowledge through practical activities, and cultivate scientific thinking. The article
highlights the pedagogical potential of digital laboratory programs, methods for integrating
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them into the teaching process, and approaches for effectively organizing interactive and
experimental lessons. The study shows that the use of digital laboratories serves as an effective
tool for increasing student engagement, developing practical skills, and strengthening scientific
thinking.

Keywords: 10th grade, physics, digital laboratory programs, teaching methodology,
interactive lessons, experimental activities, theoretical and practical knowledge, scientific
thinking, pedagogical technologies, student motivation.

Zamonaviy ta’lim jarayoni axborot-kommunikatsiya texnologiyalari bilan chambarchas
bog‘lig bo‘lib, o‘quvchilarning bilim va ko‘nikmalarini samarali shakllantirish uchun yangi
pedagogik yondashuvlarni talab giladi. Fizika fanida eksperimental faoliyat o‘quvchilarning
nazariy bilimlarini mustahkamlash, muammolarni hal gilish ko‘nikmalarini rivojlantirish va
ilmiy fikrlashni shakllantirishda muhim ahamiyatga ega.[1]

Ragamli laboratoriya dasturlari an’anaviy tajribalarni ragamli vositalar bilan
birlashtirib, darslarni interaktiv va vizual tarzda tashkil etishga imkon yaratadi. Bu esa
o‘quvchilarning mustagil ishlash ko‘nikmalarini oshirish, murakkab jarayonlarni tushunishni
soddalashtirish va amaliy ko‘nikmalarni samarali rivojlantirishga yordam beradi. Shu sababli,
10-sinf fizika mavzularini ragamli laboratoriya dasturlari yordamida o‘qitish metodikasini
o‘rganish dolzarb masala hisoblanadi.[2]

Magola ushbu mavzu orqali ragamli laboratoriya dasturlarining pedagogik salohiyati,
darslarda go‘llash usullari va o‘quvchilarning eksperimental faoliyatini rivojlantirishdagi
ahamiyatini yoritadi.

Ragamli laboratoriya dasturlari fizika darslarida tajriba va kuzatish jarayonlarini
interaktiv shaklda tashkil etish imkonini beradi. Ular o‘quvchilarga nazariy bilimlarni amaliy
faoliyat bilan mustahkamlash, eksperimental ma’lumotlarni yig‘ish, tahlil qilish va natijalarni
vizual tarzda ko‘rsatish imkoniyatini yaratadi. Shuningdek, murakkab fizik jarayonlarni
simulyatsiya qilish orqali o‘quvchilarni mustaqil ilmiy fikrlashga rag‘batlantiradi.[3]

Tadqiqot natijalari shuni ko‘rsatadiki, 10-sinf o‘quvchilari fizika fanini o‘rganishda
ragamli laboratoriya dasturlaridan foydalanganda darslarda faol va qiziqish bilan ishtirok etadi.
Ragamli vositalar yordamida murakkab jarayonlarni interaktiv va vizual tarzda kuzatish
o‘quvchilarning nazariy bilimlarini tezroq mustahkamlashga yordam beradi. Shu bilan birga,
tajribalarni raqamli sensorlar va interaktiv platformalar orqali bajarish o‘quvchilarga
eksperimental metodlarni mustaqil qo‘llash imkonini beradi.[4]

Taqqoslash natijalari shuni ko‘rsatadiki, an’anaviy laboratoriya mashg‘ulotlari bilan
solishtirganda, raqamli laboratoriya dasturlari o‘quvchilarning amaliy ko‘nikmalarini
rivojlantirish, natijalarni tahlil qilish va xulosa chiqarish qobiliyatini sezilarli darajada oshiradi.
Bundan tashqari, interaktiv mashg‘ulotlar o‘quvchilarda muammolarni mustaqil hal qilish va
ilmiy fikrlashni shakllantirishga ham ijobiy ta’sir ko‘rsatadi.[5]

Muhokama davomida ta’kidlash lozimki, ragamli laboratoriya dasturlaridan samarali
foydalanish uchun o‘qituvchining metodik tayyorgarligi, dars rejalari va zarur texnologik
vositalarning mavjudligi muhim ahamiyatga ega.

Natijalar:

1.Raqamli laboratoriya dasturlari o ‘quvchilarning fizika faniga bo‘lgan qiziqishini oshiradi.

2.0‘quvchilar tajribalarni mustaqil bajarish orqali amaliy ko ‘nikmalarini rivojlantiradi.

3. Murakkab fizik jarayonlarni vizual tarzda tushuntirish o‘quvchilarning nazariy bilimlarini
mustahkamlashga yordam beradi.

4.Eksperiment natijalarini tahlil qilish va xulosa chiqarish o‘quvchilarda ilmiy fikrlashni
shakllantiradi.

5.Raqamli laboratoriya dasturlari pedagogik jarayonda innovatsion vosita sifatida samarali
qo‘llanilishi mumkin.

Shunday qilib, 10-sinf fizika fanida raqamli laboratoriya dasturlaridan foydalanish
o‘quv jarayonini samarali tashkil etish, o‘quvchilarning nazariy bilimlarini mustahkamlash va
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amaliy ko‘nikmalarini rivojlantirishda muhim rol o‘ynaydi. Ragamli laboratoriya dasturlari
murakkab fizik jarayonlarni interaktiv va vizual shaklda tushuntirish, eksperimental metodlarni
mustaqil qo‘llash va ilmiy fikrlashni rivojlantirish imkonini beradi.

Shuningdek, ragamli laboratoriyalar darslarni qiziqarli va interaktiv qilish orqali
o‘quvchilarning motivatsiyasini oshiradi va pedagogik jarayonda innovatsion vosita sifatida
samarali qo‘llanilishi mumkin. Tadqiqot shuni ko‘rsatadiki, ragamli laboratoriya dasturlarini
dars jarayoniga metodik jihatdan to‘g‘ri integratsiya qilish, o‘quvchilarni mustaqil va jamoaviy
ishlashga yo‘naltirish ta’lim samaradorligini sezilarli darajada oshiradi.

Xulosa qilib aytganda, 10-sinf fizika mavzularini raqamli laboratoriya dasturlari orqali
o‘qitish nafaqat bilim va ko‘nikmalarni rivojlantirishga yordam beradi, balki o‘quvchilarda
mustaqil ilmiy faoliyat va tanqidiy fikrlashni shakllantirishga ham xizmat qiladi.
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JALALIDDIN MANGUBERDI, WHO HAS PASSED INTO ETERNITY
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Annotation: This article deals with the military activities of Khorezmshah Jalaluddin
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Jaloliddin ibn Alovuddin Muhammad (1198-1231) Xorazmshohlar davlatining so‘nggi
hukmdori, mohir sarkarda. Xorazmshoh Muhammadning katta o‘g‘li bo‘lib, onasi-Oychechak
turkman kanizaklaridan bo‘lgan. Jaloliddin burnida xoli (mank) bo‘lgani uchun Mankburni
nomi bilan atalgan. Keyinchalik bu nom talaffuzda o‘zgarib “Manguberdi” nomi bilan mashhur
bo‘lib ketgan. Jaloliddin otasining harbiy yurishlarida ishtirok etib, o‘zining jasur jangchi,
iqtidorli sarkardalik qobiliyatlarini namoyish etgan. Jaloliddin Manguberdining mo‘g‘ullar
bilan ilk jangi 1216-yilda Irgiz (Izg‘ir) daryosi bo‘yida bo‘lib o‘tadi. Sh yili Chingizxon
Qushluxonni yo‘q qilish uchun o‘g‘li Jo‘chini 30 ming lashkar bilan unga qarshi urushga
yo ‘llaydi. Ikkinchi tomondan xorazmshoh Oloviddin Muhammad Qushluxonga qarshi 60 ming
lashkari bilan yo‘lga tushadi. Jo‘chi Qushluxonni mag‘lub qilib, uning mol-mulkini olib
qaytayotganda Irgiz daryosi yaqinida Olovuddin Muhammad qo‘shini bilan duch keladi.
Oradagi tinchlik muzokaralari ish bermagach, o‘rtada qattiq jang bo‘lib o‘tadi. Jangda Jo‘chi
Xorazmshoh qo‘shinining chap qanotiga hujum qiladi va uni mag‘lub etadi. Shunda
Xorazmshohning o‘g‘li Jaloliddin boshchiligidagi o‘ng qanot qo‘shini mo‘g‘ullarga hujum
qilib, ularga qagshatqich zarba beradi. Bu haqida an-Nasaviy shunday yozadi: “Agar
qo‘shinning o‘ng qanoti la’natilarning chap qanoti ustiga hujum uyushtirmaganida va ahvolni
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o‘nglamaganida sulton lashkarlarining mag‘lub bo‘lishiga oz qolgandi” [4.B.34]. Shunday
qilib, Jaloliddinning mardligi tufayli Xorazmshoh qo‘shini g‘alabaga erishadi.

Tarixiy manbalarda yana bir holat alohida qayd etiladi. Chingizxon hayot paytida birorta
mamlakatning qo‘shini uning lashkarlarini mag‘lub eta olmagan. Jaloliddin va uning lashkarlari
esa Chingizxon qo‘shini ustidan bir emas, bir necha marta g‘alabaga erishgan. Mo‘g‘ullar bilan
Jaloliddin lashkarlarining navbatdagi jangi Nasa shahri yaqinida bo‘lib o‘tadi. Jaloliddin ukasi
O‘zlog‘shoh amirlari bilan orqavorotdan til biriktirib o‘zini tutib, yo‘q qilishga kelishganini
bilganidan keyin Temur Malik hamrohligidagi 300 otliq lashkari bilan Xorazmni tark etib,
Qoraqum orqali Xuroson sari yo‘l oladi. U Nasa shahriga yaqinlashganda bu yerda
mo ‘g‘ullarning 700 lashkari borligini biladi. Ularga hujum qilib, lashkarlaridan 2 baravardan
ortiq bo‘lgan mo‘g‘ullarni qirib tashlaydi. Bu vogeani an-Nasaviy “musulmonlar qilichining
ular qoniga ilk bor botishi va tanalarini nimata-nimta tilishi edi” [4.B.118.] deb ta’riflaydi.

Chingiz lashkarlari bilan 3 kun davom etgan yana bir jang 1221-yil qishida Qandahor
qal’asi atrofida bo‘ladi. Jaloliddin Manguberdi Nishopurga kelib qo‘shin to‘plaganidan keyin
Hirot hukmdori, ota tomondan tog‘avachchasi Amin al-Malik bilan uchrashadi. Uning qo‘l
ostidagi 10 mingdan ortiq lashkarlar Jaloliddin qo‘shini safiga qo‘shiladi [2.B.23.]. Shundan
so‘ng Jaloliddin Manguberdi va Amin al-Malik Qandahor qal’asini qamal qilib yotgan
mo ‘g‘ullar ustiga hujum qiladilar. Mo‘g‘ullarning bir qismi qal’a atrofida qirib tashlanadi.”Shu
zahotiyoq otlariga minib orqasiga qaramay qochishga tutindilar. Lekin bu qochganlar ham
omon qolmadi... Qutilib qolganlar Chingizxonga qo‘shinlari boshiga tushgan ahvol, uning
qanday qirilib bitgani haqida xabar yetkazdilar” [4.B.125].

Muarrix an-Nasaviy bu haqda shunday deb yozadi: “Chingizxon Qandahorda qo‘shinlari
boshiga qanday talofatlar tushganini bilgach, o‘g‘li Tulixonni... eng yaxshi saralangan
lashkarlardan iborat ko‘p ming sonli qo‘shinga bosh qilib otlantirdi. Jaloliddin ularni islomni
himoya qilish, jihod boshlashdek jiddiy magsad bilan... Parvon yonida tog‘dan tushayotgan sel
oqimi singari behisob otliglar, sher kelbatli lashkarlar bilan qarshiladi. Ikkala qo‘shin bir-biriga
ko‘ringanda uning o°‘zi Tulixon markaziga otilib kirdi, ularning jangovor saflarini buzib
tashladi, yog‘iy bayrog‘ini otlar tuyoqlari ostiga itqitdi. Uni o‘z safini tashlab orqaga qochishga
majbur qildi. Shundan keyin totorlar qilichlarga nishon bo‘ldi. G‘azab otiga mingan Jaloliddin
dushmanlardan ganchasining boshini tanasidan judo qildi. Boshgacha bo‘lishi mumkinmidi?
Axir ular unga, otasiga, ukalariga, davlatiga, Vataniga, yaqinlariga, himoyachilariga, xalqiga
qancha behisob azoblar berdi?!” [4.B.148-149.]

Shu o‘rinda ta’kidlash lozimki, 1221-yil bahorida Jaloliddinning qo‘shini G‘ori
daryosidagi Valian qishlog‘ida Shiki Qutuqu lashkarini tor-mor etadi. An-Nasaviy Parvondagi
jangda mo‘g‘ullar qo‘shiniga Tulixon boshchilik gilgan deb xato yozadi. Jaloliddin Manguberdi
qo‘shinining o‘ng qanotiga Amin al-Malik, chap qanotiga Sayfiddin Egroq boshchilik qilgan.
Jaloliddin Manguberdi esa qo‘shin markazida jang qilgan. Bu jangda Sulton Jaloliddin 30
mingdan ortiq lashkari bilan mo‘g‘ullarning 45 minglik qo‘shinini mag‘lub etgan. Bundan
tashqari Parvon jangi arafasida Jaloliddin Valiyon qal’asini qamal qilishga uringan Tekechuk
va Malg‘or boshchiligidagi mo‘g‘ul lashkarlariga qarshi 3 kun jang qilib, mingdan ortig‘ini
halok etadi va ular qal’a qamalini tashlab qochadilar. Tarixchi Ibn al-Asir bu jang natijasini
Jaloliddinning mo‘g‘ullar ustidan ilk g‘alabasi deb ataydi.

Parvon jangining Juvayniy keltirgan tavsifidagi mo‘g‘ullap va Jaloliddinning harbiy
usullari haqidagi ma’lumotlar diqqat talabdir. Tarixchining yozishicha, jangning birinchi kuni
nihoyasiga yetganidan so‘ng tunda Shiki Qutuqu o’z askarlariga kigizdan odam haykalini
yasashni buyuradi. Ertasi tongda jang boshlangan mahalda Jaloliddinning jangchilari mo‘g‘ul
qo‘shinining saflari ortganini ko’rib, dushman madad olibdi degan xayolga boradilar. Ammo
Jaloliddin ulapga dalda berib, jangovap kayfiyatni qayta vujudga keltirishga erishadi. Sulton
suvoriylari otlaridan tushib, dushmanni o‘q-yoylardan nishonga oladi. Mo‘g‘ullar chekina
boshlagan paytda “butun qo‘shin Sulton farmoniga binoan nog‘oralarni chalib, otga mindi va
birdaniga hujumga o‘tdi; mo‘g‘ul qo‘shini qochishga tushdi. Shu asnoda ulap qo‘qqisdan
orqaga qaytib, Sulton qo‘shiniga tashlandilar va qariyb 500 kishini yepga qulatdilar. Sulton
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Jaloliddin changalzor sherlari va quturgan dengiz nahanglari yanglig® shu ondayoq yetib keldi;
mo ‘g‘ullap mag‘lub bo’ldilar” [1.].

Parvonadagi mag‘lubiyatdan so‘ng mo‘g‘ullar hozirgi Afg‘oniston hududini tark etadi.
Bu mag‘lubiyatga javoban, Chingizxon Jaloliddinga qarshi yangi jangda shaxsan o°zi ishtirok
etishga qaror qiladi. Ammo, Jaloliddin endigina Chingizxon bilan hal qiluvchi jangga
tayyorgarlik ko‘rayotgan vaqt uni qo‘llab-quvvatlovchi sarkardalar orasida nizo kelib chiqib,
qipchoq, qarluq va afg‘onlar Jaloliddinni tark etishadi. “Chingizxon Sind daryosi qirg‘og‘iga
Jaloliddin o‘z oldiga qo‘ygan maqsadga erishmasdan-ajralib ketgan amirlarini qaytarib olib
kelmasdan avval yetib keldi... Lekin Jaloliddin ularga safini tark etgan lashkarlardan keyin oz
sonli qo‘shin bilan ro‘baro bo‘ldi” [B.153.]. Shunday qilib hal giluvchi jang 1221-yilning 9-
dekabr kuni Sind daryosi bo‘yida ro‘y beradi. Ushbu jangda Jaloliddin qo‘shinlari tor-mor
etiladi. Bunga sabab “...u la’nati (Chingizxon) jangdan oldin bahodir lagabini olgan, saralangan
o‘n ming otliq lashkarlarini pistirmaga qo‘ygan edi. Ular pistirmadan chiqib Jaloliddining o‘ng
tomoniga, Amin Malik lashkarlariga hujum qilgani” [4.B.154.] bo‘lgan.

Chingizxon Jaloliddinni tiriklay tutushni buyuradi. Totorlar uning atrofini o‘rab ola
boshlaydilar. Biroq Sulton bu xalgani yorib chiqdi va o‘zini oti bilan Sind daryosiga tashladi.
Chingizxon Jaloliddinning bu mardligidan hayratga tushdi va o‘g‘illariga bunday dedi:
“Haqiqiy ota o‘g‘il mana shunday bo‘lishi kerak! U shunday qirg‘inbarot jang maydonidan va
daryo girdobidan qutilib himoya qirg‘og‘iga chiqa oldimi, demak, undan yana ham ko‘p
qahramonliklar va son-sanoqsiz tashvishlar kutish mumkin”.

Nasaviyning yozishicha “Al-Jud viloyati hukmdori Shatra ranasi Jaloliddining jangda
mag‘lub bo‘lganidan, uning oz miqdordagi shikastlangan, yarador bo‘lgan safdoshlari va
tarafdorlari qoldiglari bilan mamlakati chegarasiga yaqin joyda ekanligidan xabar topdi... va
qulay vaziyatda foydalanib o‘ljali bo‘lib qolish magsadida minggga yaqin otliq, besh mingta
piyoda qo‘shini bilan yurish boshladi” [4.B.157.]. Rashiddiddin bu voqealar haqida yozar ekan,
Jaloliddin dastlab daydilar to‘dasini yengdi, keyin 120 kishilik qo‘shini bilan hindlarning 40
ming lashkarining dodini berdi, deydi. Ushbu jangdan so‘ng unga Balol tog‘i va Nikoldan 6
ming kishilik qo‘shin hujum qiladi. Sulton ularning aksariyatini o‘ldiradi, ba’zilari u tomonga
o‘tadi. Natijada uning lashkarlari 3000 kishiga yetadi.

1224-yilning boshigacha Jaloliddin Hindistonda yashaydi, Eron va Mesopotamiyaga
yurishga kirishadi. U turkmanlardan iborat yangi qo‘shin to‘playdi va G‘arbiy Eronga-
Kavkazga yo‘l oladi. 1225-yil Jaloliddin janubdan Shimoliy Eronga bostirib kiradi. Jiddiy
qarshiliksiz Marvni egallab, Tabrizga yo‘l oladi va bu shaharni zabt etadi. 1225-yil Jaloliddin
go‘shini gisman Gruziya va Armanistonni egallaydi. 1226-yilda Isfaxon shahri yaqinidagi
Ogsin qishlog‘ida mo‘g‘ullarning 150 ming kishilik qo‘shiniga qarshi Jaloliddin
Manguberdining 100 ming lashkardan iborat qo‘shini o‘rtasidagi muhoraba paytida Jaloliddin
yonidagi 14 nafar shaxsiy lashkari bilan mingdan ortiq mo‘g‘ullarning orasida qamalda qoladi.
Qamal doirasi tobora torayadi. Shu alfozda Jaloliddin o‘z a’lambardori (qo‘shin bayrog‘ini
ko‘taruvchi)ning bayroqni sudrab qochib ketayotganini ko ‘radi. Uning orqasidan ot solib borib,
bayroqdorni o‘ldiradi. Bayrogni yerdan olib, tik ko‘taradi. Keyin mo‘g‘ullar safiga hujum qilib,
o0°zi va safdoshlari uchun yo‘l ochadi. U safdoshlari bilan gamalni yorib chiqib ketadi.

Mo‘g‘ul sarkardasi Toynal no‘yon Jaloliddinning bu harakatlarini kuzatar ekan, uning
mardligiga tan berib, shunday deydi: “Sen qayerda bo‘lma, har qanday sharoitda ham o‘lim
sirtmog‘idan, yov qo‘lidan qutulib keta olasan! Haqiqatan ham, sen o‘z davringning ulug’
qahramonisan, xalqingning buyuk yo‘lboshchisisan!” Bu mardlik uchun, mard inson uchun
berilgan haqiqiy baho edi.

1230-yil 10-avgustda Arzinjon yaqinidagi jangda Jaloliddin Manguberdi kuchlari
mag ‘lubiyatga uchradi. Jaloliddin Manguberdining kuchsizlanganidan foydalangan mo*‘g‘ullar
katta qo‘shin bilan Ozarbayjonga bostirib kirib Marog‘a, Tabrizni egallab (1231-yil) Jaloliddin
Manguberdini ta’qib etishgan. Mayofariqin viloyatidagi qishloqlardan birida mo‘g‘ullar tungi
hujum natijasida Jaloliddin Manguberdining oz sonli qo‘shinini tor-mor keltirdilar, Jaloliddin
Manguberdini o°zi esa ta’qibdan qutulib, Kurdiston tog‘lariga chiqib ketgan. Bu yerdagi Ayn
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Dor qishlog‘ida qaroqchi kurdlar qo‘liga asir tushib, fojiali ravishda halok bo‘lgan.

Jaloliddin Manguberdi nafaqat jangu jadallarda qahramonlik, mardlik ko‘rsata olgan
shaxs sifatida, balki jangovar harakatlarning yangi yo ‘llarini, taktikalarini ishlab chiqqan, ularni
amaliyotga joriy eta olgan harb ilmining yuksak bilimdoni sifatida ham tarixda nom qoldirdi.
Masalan, u otliq qo‘shinlarning jang paytida ham otliq lashkarlar, ham piyoda navkarlar sifatida
jang qilish taktikasini ishlab chiggan. Bunda jang qurollaridan samarali foydalanishga alohida
e’tibor qaratilgan. Ya’ni, otliq lashkar qilich va so‘yildan foydalanib hujumga o‘tgan bo‘lsa, u
piyoda navkarga aylanganda nayzadan foydalangan.

Dushmanning otliq lashkari uchun nayza bilan qurollangan piyoda hamisha xavfli
hisoblangan. Shuning uchun Jaloliddin qo‘shinida otliq lashkarlar ham qilich, ham so‘yil, ham
nayza bilan qurollantirilgan. Uning yana bir harbiy hiylasi-uzun nayzalar bilan qurollangan
piyoda navkarlarni dushmanning otliq qo‘shinlariga qarshi qo‘ygan. Bunda piyodalar uzun
nayza bilan saf-saf bo‘lib yoki to‘p-to‘p bo‘lib dushman otliglariga qarshi borgan. Jaloliddin
jangovar yurishlarida ishlatgan harbiy hiylalaridan yana biri yengil qurollangan, tez harakat
qiluvchi otliq qismlarni, bo‘linmalarni tashkil etgani bilan bog‘liq.

Ma’lumki, jangu jadallarda otliq qo‘shinlar og‘ir qurollar bilan qurollangan va turli xil
vositalar bilan himoyalangan holda qatnashganlar. Bu ularning tez va yengil harakat qilishiga
imkon bermagan. Shu sababli u yengil qurollangan, tez harakat qiluvchi otliq qo‘shinlarni
tashkil etgan. Ular dushmanlar qarshisida kutilmagan hollarda paydo bo‘lib qolishi, ularni
esankiratib qo‘yishi, jiddiy zarba berishi bilan g‘alabaga hissa qo‘shganlar.

Sulton Jaloliddinning harbiy taktikasida eng ko‘p qo‘llanilgan jang usullaridan biri-bu
dushman qo ‘shini markaziga hujum qilib, uni parokanda qilish, uning o‘rtasiga yorib kirib, qirib
tashlashdan iborat bo‘lgan. Chunki markazning halokati qo‘shinning mag‘lubiyatiga olib
kelgan. Shuning uchun Jaloliddin o‘z qo‘shinining markaziga mard, dovyurak, dushman
go‘shini markaziga yorib kira oladigan lashkarlarni to‘plagan. Uning o‘zi hamisha qo‘shin
markaziga boshchilik gilgan. Jaloliddinning oz sonli lashkarlar bilan dushmanning ko‘p sonli
go shinlari ustidan doimo g‘alaba qilish sirlaridan biri ham ana shunda bo‘lgan.

Jaloliddin Manguberdining keyinchalik Hindistonda oz sonli lashkari bilan Shatra
ranasiga, Uchcha hukmdori Qubachaga qarshi “jangga tashlash baxtsizlik sari yo‘l ekanligini
bilgani holda tavakkal qilishi” [4.B.162.]da qo‘lga kiritgan g‘alabalari asosida ham mana
shunday harbiy taktikalar yotadi. Yoki Jaloliddinning 20 ming lashkari bilan Dehli hukmdori
Shamsiddin Eltutmishning 100 ming piyoda, 30 ming otliq, 300 ta fil bilan qurollangan
go‘shinini sarosimaga solib, uni o°zi bilan tinchlik o‘rnatish borasida muzokara qilishga majbur
qilishi [4.B.164.] yoxud 30 ming otliq lashkarlari 1225-yil avgustda Garni qal’asi yaqinida
gurjilarning Ivane Mxargdzeli boshliq 60 minglik lashkarini mag‘lub etishi [4.B.204.], Qo‘niyo
sultonlarining birlashgan qo‘shini ustidan kam sonli lashkarlari bilan g‘olib bo‘lishi, Xuroson,
Iroq, Kirmon, Fors ko‘rfazi, Ozorbayjon, Arron, Kavkazorti o‘lkalarini qo‘l ostiga birlashtirib,
ulkan davlat tuzishi Jaloliddin Manguberdi harbiy qudratining, u ishlab chiqqan jangovar
taktikalar, yangicha kurash yo‘llarining, mardlik va matonatining, hukmdorlik qobiliyatining
yaqqol namunalari edi.

Tarixiy manbalardan ma’lumki, Jaloliddin Manguberdi bilan Qo ‘niyo sultonlari o‘rtasida
dushmanlik munosabatlari mavjud bo‘lgan. Shuning uchun 1231-yilda Qo‘niyo sultoni Malik
al-Ashrafga uning akobirlaridan biri Jaloliddin o‘limi haqida xabarni xursandchilik bilan
yetkazadi. Shunda Malik al-Ashraf bunday deydi: “Sizlar meni uning o‘limi bilan
qutlayapsizlarmi? Biroq endi sizlar buning samarasidan bahramand bo‘lasizlar. Olloh nomi
bilan gasam ichib aytamanki, uning halokati mo‘g‘ullarning islom mamlakatlari yerlarini bosib
olishlariga yo‘l ochib beradi. Endi Ya’juj va Ma’juj bilan bizning o‘rtamizda devor bo‘lib
turadigan Xorazmshohdek inson yo‘q!” [4.B.420-421.]

1258-yilga borib deyarli butun islom olami mo‘g‘ullar bosqini ostida toptaladi.
Jaloliddin Manguberdining o‘n bir yildan ortiq mo‘g‘ul bosqinchilariga qarshi olib borgan
kurashi beiz ketmadi. U shu davrdagi kurashi bilan ko‘p xalglarni mo‘g‘ullar iskanjasiga
tushishdan asrab qoldi.
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ADAPTIVE AI-DRIVEN LANGUAGE LEARNING FRAMEWORKS: A
COMPARATIVE ANALYSIS OF LEARNER MODELING TECHNIQUES IN
PERSONALIZED INSTRUCTION
Nosirova Nodirabegim Nodirovna, Master’s Degree Student,

Bukhara State Pedagogical Institute

Annotation: This article explores adaptive Al-driven language learning
frameworks with a focus on learner modeling techniques used for personalization. Through
a comparative qualitative analysis of major Al-based language learning platforms, the study
examines rule-based, probabilistic, and machine learning models in terms of adaptability,
accuracy, and pedagogical effectiveness. The findings reveal that while rule-based models
provide interpretability, machine learning approaches offer superior personalization and
learner engagement, and probabilistic models balance adaptability with cognitive validity.
The study also contextualizes Al integration trends in Uzbekistan between 2015 and 2025,
highlighting rapid technological and pedagogical transformation. The results contribute to
the design of more effective, learner-centered Al systems in language education.

Key words: artificial intelligence, language learning, learner modeling,
adaptive learning, personalization.

ADAPTIV SUN’1Y INTELLEKTGA ASOSLANGAN TIL O‘RGATISH
TIZIMLARI: SHAXSIYLASHTIRILGAN TA’LIMDA O‘QUVCHINI
MODELLASHTIRISH TEXNIKALARINING QIYOSIY TAHLILI

Nosirova Nodirabegim Nodirovna, Buxoro davlat pedagogika instituti magistranti

Annotatsiya: Mazkur maqolada moslashuvchan sun’iy intellektga
asoslangan til o‘rganish tizimlari va ularda qo‘llaniladigan o‘rganuvchi modellashtirish
texnikalari tahlil gilinadi. Tadgiqot doirasida yetakchi Al-platformalar misolida goidaga
asoslangan, ehtimollik va mashinaviy o‘rganish modellarining shaxsiylashtirish
imkoniyatlari, anigligi va pedagogik samaradorligi solishtiriladi. Natijalar shuni
ko‘rsatadiki, qoidaga asoslangan modellar tushunarli bo‘lsa-da, mashinaviy o‘rganish
modellarida moslashuvchanlik va o‘quvchi faolligi yuqori bo‘ladi, ehtimollik modellar esa
muvozanatli yondashuvni ta’minlaydi. Shuningdek, maqolada 2015-2025-yillar oralig‘ida
O‘zbekistonda Al asosidagi til ta’limi rivoji yoritilgan. Tadqiqot natijalari til ta’limida
o‘quvchiga yo‘naltirilgan Al tizimlarini takomillashtirishga xizmat qiladi.

Kalit so‘zlar: sun’iy intellekt, til o‘rganish, o‘rganuvchi modeli,
moslashuvchan ta’lim, shaxsiylashtirish

AJIAIITUBHBIE SA3bIKOBBIE OBPA3OBATEJIBHBIE CUCTEMBI HA BA3E
NU: CPABHUTEJIBHBIA AHAJIN3 METOJ1I0B MOJIEJIUPOBAHUSI
OBYYAIOHIUXCSA B TIEPCOHAJIUBUPOBAHHOM OBYYEHUHA

Hocupoea Hooupabecum Hooupoena, maructpanT byxapckoro rocyiapcTBEHHOTO
I€IarOrnYeCKOro0 MHCTUTYTA

AHHoTanus: B craThe paccMaTpuBarOTCs alaiTUBHBIE CUCTEMBI OOyUEHUS
sI3bIKaM Ha OCHOBE MCKYCCTBEHHOTO MHTEIUJIEKTA C aKIIEHTOM Ha METOJbl MOJEITUPOBAHMS
oOyuatomerocs. Ha ocCHOBE CpaBHUTENBHOTO KadyeCTBEHHOTO aHanu3a Bemymmx Al-
mwiargopm usyuatorcs rule-based, BepOSATHOCTHBIE U MOJEIM MAIIMHHOTO OOy4YeHUS C
TOYKH 3pEHUs T[EepPCOHAIM3allii, TOYHOCTH U Memarormueckoil sddexruBHOCTH.
Pe3ynprarel mokaspiBaoT, uTo rule-based Moaenu OTIMYAIOTCS MHTEPIPETHPYEMOCTHIO,
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MOJIEIM MAIIMHHOTO O0Yy4eHUs 00eCleurBalOT BBICOKHI YPOBEHb NEPCOHANM3ALMU H
BOBJICYCHHOCTH, @ BEPOSTHOCTHBIC MOJIENIN MPEACTABISAIOT COATaHCUPOBAHHBIN MOIXOI.
Taxoke aHanM3UPYIOTCS TeHACHIMHU BHeaApeHus Al B s3p1k0BO€ 00pazoBanue Y30eKkucTana
B niepuon 20152025 rr. IlonydeHHbIe BBIBO/IBI CIOCOOCTBYIOT Pa3BUTHIO aJalTUBHBIX U
oOyyJaronemMycs-OpueHTUPOBAaHHBIX Al-CHCTEM B S3bIKOBOM 0Opa30BaHUU.

KiroueBble ¢JI0Ba: HCKYCCTBEHHBI WHTEIUIEKT, O0OyUCHUE S3BIKaM, MOJICTTh
o0ydaromierocs, afanTuBHOE 00ydYeHHE, ePCOHATU3AIUS

The rapid advancement of artificial intelligence (Al) has transformed numerous domains
of education, with language learning emerging as one of the most dynamic and innovation-
driven fields. As global communication increasingly relies on multilingual competencies, the
need for efficient, scalable, and learner-centered instructional models has grown substantially.
Traditional language learning approaches, while pedagogically rich, often struggle to meet the
diverse cognitive, affective, and sociocultural needs of modern learners. In this context,
adaptive Al-driven language learning frameworks have gained prominence for their ability to
personalize instruction through continuous learner analysis and data-informed decision-
making.

At the core of these frameworks lies learner modeling—a systematic representation of
an individual’s knowledge, skills, preferences, and learning behaviors. Learner models enable
Al systems to tailor instructional content, difficulty levels, feedback, and pacing according to
each learner’s evolving profile. Over the past decade, a variety of modeling techniques have
emerged, ranging from rule-based and statistical models to machine learning, deep learning,
and hybrid approaches. Each technique offers distinct advantages and limitations in terms of
accuracy, adaptability, computational complexity, interpretability, and pedagogical
alignment. Despite considerable progress, research gaps remain regarding the comparative
effectiveness of these modeling techniques within real-world educational environments. Many
existing studies examine Al-based systems from a technical perspective, with limited attention
to how different learner modeling approaches influence learning outcomes, motivation, and
cognitive engagement. Moreover, there is insufficient cross-analysis of how these techniques
perform across diverse linguistic backgrounds, proficiency levels, and learning contexts. As
Al continues to evolve, understanding the pedagogical implications of various modeling
strategies becomes essential for designing more responsive and equitable language learning
ecosystems.

This study aims to address these gaps by conducting a comprehensive comparative
analysis of learner modeling techniques used in adaptive Al-driven language learning
frameworks. By examining their theoretical foundations, methodological structures, and
practical applications, the research seeks to clarify how each technique contributes to
personalization, accuracy of predictions, and overall instructional effectiveness. Additionally,
the study explores how learner modeling supports the development of individualized learning
paths, fosters autonomy, and enhances the long-term acquisition of linguistic competencies.

Ultimately, this investigation contributes to the broader discourse on the integration of
Al in education, offering insights that may guide educators, system designers, and
policymakers in developing more sophisticated, adaptive, and learner-centered Al systems for
language education.

Methods

This study employs a comparative qualitative research design to analyze the learner
modeling techniques used in adaptive Al-driven language learning frameworks. The research
process involved three stages: framework selection, data extraction, and technique analysis.

A set of widely recognized Al-driven language learning platforms was selected based on
their prevalence in academic literature and industry reports. These include:

1. Duolingo — uses Al for adaptive sequencing and skill recommendations.

2. Rosetta Stone — implements predictive learner models for vocabulary retention.
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3. Lingvist — applies probabilistic models to personalize content based on prior
performance.

4. Busuu — integrates Al with social feedback mechanisms to adjust learning paths.

5. Smart Sparrow — provides fully adaptive e-learning environments using rule-based and
Al-driven analytics.

Selection criteria emphasized accessibility, diversity of modeling techniques, and
availability of learner performance data.

Data Extraction

Data were collected through a combination of platform documentation, scholarly articles,
and empirical studies. Variables analyzed include:

e Type of learner model (rule-based, probabilistic, machine learning, neural network).

e Input data sources, such as learner responses, engagement metrics, and assessment
results.

o Personalization strategies, including adaptive sequencing, difficulty adjustment, and
feedback mechanisms.

o Effectiveness metrics, such as learner progress rate, retention, and engagement.

Each framework was analyzed systematically, and data were organized into comparative
matrices to facilitate cross-platform evaluation.

Technique Analysis

Learner modeling techniques were categorized into three main types:

1. Rule-based models — predefined rules adjust content based on learner responses.

2. Probabilistic models — utilize Bayesian networks or Hidden Markov Models to predict
learner knowledge states.

3. Machine learning models — employ supervised or unsupervised learning algorithms,
including deep neural networks, to infer learner preferences and predict outcomes.

The analysis focused on accuracy of learner representation, responsiveness to learning
behavior, scalability, and adaptability.

Results

The comparative analysis revealed significant differences in the effectiveness and
adaptability of learner modeling techniques across frameworks.

Rule-Based Models

Rule-based models, exemplified by platforms like Smart Sparrow, offer structured and
interpretable personalization. They rely on clearly defined rules such as “if a learner fails a
grammar exercise three times, provide remedial content.” This approach ensures predictable
adjustments and easy debugging but suffers from limited flexibility, especially when learners
demonstrate behaviors outside predefined rules.

For example, Smart Sparrow’s system was effective for learners following linear
progression paths, showing a 10-15% faster mastery rate for basic grammar modules.
However, when learners deviated from expected behavior patterns, the system could not adapt
effectively, highlighting a rigidity limitation.

Probabilistic Models

Probabilistic models, implemented in Lingvist and Rosetta Stone, rely on Bayesian
knowledge tracing to estimate a learner’s mastery of language components. These models
dynamically update the probability of correct knowledge based on performance data, allowing
for fine-grained personalization.

Results indicate that probabilistic models improve predictive accuracy of learner
performance, particularly in vocabulary acquisition. Lingvist users demonstrated 20-25%
higher retention rates compared to traditional non-adaptive platforms. Probabilistic models
effectively handled variability in learning pace and provided data-driven recommendations for
review and practice.

Limitations include the requirement of large datasets to accurately model learner states
and computational complexity, which can impede real-time adaptation on devices with limited



99

processing power.

Machine Learning Models

Machine learning models, increasingly applied in Duolingo and Busuu, leverage large
datasets and user interaction logs to train predictive models. Deep learning architectures, such
as recurrent neural networks (RNNs), capture temporal patterns in learner behavior, enabling
dynamic sequencing of exercises tailored to individual performance trends.

The results indicate that ML-based learner models provide highly personalized
experiences, improve learner engagement, and facilitate long-term retention. For instance,
Duolingo’s Al-driven recommendations increased completion rates by 15-18% and reduced
learner dropout rates compared to static course designs.

Challenges of machine learning models include opacity (black-box nature), which
complicates understanding why certain adaptations are made, and data privacy concerns,
given the extensive tracking of user behavior required.

2015 Trends in Uzbekistan
Technology Adoption in Education: Early use of multimedia and basic ICT tools
(projectors, computers); traditional, teacher-centered instruction dominated.

Presence of Al in Language Learning: Minimal to non-existent; Al not integrated into
mainstream education.

Learner Personalization & Adaptive Models: Personalization was mostly teacher-guided;
no adaptive learner modeling tools.

Teacher Professional Development: Limited professional support for digital teaching; few
structured programs on modern technologies.

Infrastructure & Access: Basic ICT infrastructure with uneven quality; internet access
improving but digital platforms limited.

Policy & National Strategy: Education reform focused on general ICT integration; Al not a
priority.

Learner Engagement & Outcomes: Language learning outcomes depended heavily on
traditional instruction; minimal data on personalized learning gains.

Cultural & Linguistic Relevance: Content mostly traditional curricular materials; limited
interactive digital content.

Attitudes Toward Al: Little awareness; Al applications in education were minimal.

2025 Trends in Uzbekistan
Technology Adoption in Education: Widespread integration of Al and adaptive learning
technologies (NLP, personalized LMS, speech recognition) for foreign language learning.
Presence of Al in Language Learning: Actively researched and applied; Al used in adaptive
systems to personalize instruction and track learner progress.

Learner Personalization & Adaptive Models: Adaptive systems dynamically analyze
learner behavior and provide customized instruction and feedback.

Teacher Professional Development: Increased focus on Al integration training, though gaps
remain in teacher readiness and tech support.

Infrastructure & Access: More reliable infrastructure; mobile-first delivery and widespread
smartphone use enhance access.

Policy & National Strategy: National strategies increasingly emphasize Al and digital
transformation in education.

Learner Engagement & Outcomes: Al-assisted tools show measurable improvements in
learner engagement, retention, and language skills.

Cultural & Linguistic Relevance: Research focuses on culturally and linguistically
contextualized Al tools tailored to Uzbek learners.

Attitudes Toward Al: Teachers recognize Al’s pedagogical value but express concerns about
training, accessibility, and content relevance.

The findings indicate that while rule-based models offer interpretability, machine
learning approaches maximize personalization and engagement. Probabilistic models strike a
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balance but require substantial infrastructure and maintenance.

Discussion

The comparative analysis highlights the critical role of learner modeling in adaptive Al-
driven language learning frameworks. Personalization relies on accurate, responsive, and
scalable models to accommodate diverse learner needs.

Pedagogical Implications

The findings suggest that adaptive systems combining multiple modeling techniques
may offer optimal outcomes. For example, integrating rule-based structures for predictable
skill sequencing with machine learning algorithms for behavioral prediction can achieve both
interpretability and dynamic adaptability. Educators and system designers should also
consider learner motivation, as overly complex or opaque adaptation strategies may reduce
learner confidence or engagement.

Additionally, probabilistic models’ ability to provide evidence-based recommendations
aligns well with language learning research emphasizing spaced repetition and mastery
learning. This suggests that Al-driven platforms can not only adapt to learner behavior but
also implement cognitively informed instructional strategies.

Technical Considerations

Effective deployment of adaptive Al frameworks requires robust data collection, privacy
safeguards, and computational resources. Machine learning and probabilistic models are
particularly dependent on high-quality interaction data and sophisticated server infrastructure.
Platforms must balance algorithmic sophistication with accessibility, especially for learners in
regions with limited connectivity or low-end devices.

Limitations and Future Research

This study is primarily based on secondary data and platform documentation, which may
not fully capture real-world learner experiences. Additionally, cross-platform comparisons are
limited by differences in course content, learner demographics, and assessment
methodologies. Future research should include empirical testing of adaptive frameworks with
diverse learner populations and investigate hybrid modeling approaches that combine rule-
based, probabilistic, and machine learning techniques.
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TECHNOLOGICAL INNOVATIONS IN ENGLISH LANGUAGE TEACHING
Khayitova Aziza Rakhimovna, Teacher of Interfaculty English language department of Foreign
Philology Faculty, National University of Uzbekistan named after Mirzo Ulugbek
e-mail: azizarakhimovna@gmail.com

Abstract: This article examines the growing role of technological innovations in
English language teaching amid global digital transformation. It analyzes the impact of ICT,
artificial intelligence, virtual platforms, and mobile applications on learners’ communicative
competence and instructional effectiveness. Based on research conducted in Uzbekistan’s
education system, the study highlights improved motivation, participation, and independent
learning, while also noting challenges related to digital skills and infrastructure.

Key words: Technological innovations, English language teaching, Digital
transformation, Artificial intelligence, ICT tools, Virtual learning platforms, Communicative
competence, Mobile-assisted learning, Digital pedagogy, Educational effectiveness

INGLIZ TILI O‘QITISHDA TEXNOLOGIK INNOVATSIYALAR
Xayitova Aziza Raximovna, Mirzo Ulug‘bek nomidagi O‘zbekiston Milliy Universiteti, Xorijiy
Filologiya Fakulteti, Fakultetlararo Ingliz Tili Kafedrasi o‘qituvchisi
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Annotatsiya: Ushbu maqola global ragamli transformatsiya jarayonida ingliz tili
o‘qitishda texnologik innovatsiyalarning ortib borayotgan o‘rnini tahlil giladi. Unda AKT,
sun’iy intellekt, virtual platformalar va mobil ilovalarning kommunikativ kompetensiya va
ta’lim samaradorligiga ta’siri yoritiladi. O‘zbekiston ta’lim tizimi misolida olib borilgan
tadqiqot natijalari motivatsiya, ishtirok va mustaqil o‘rganishning yaxshilanganini, shuningdek
ragamli ko‘nikmalar va infratuzilma bilan bog‘liqg muammolar mavjudligini ko‘rsatadi.

Kalit so‘zlar: Texnologik innovatsiyalar, Ingliz tili o‘qitish, Ragamli transformatsiya,
Sun’iy intellekt, AKT vositalari, Virtual o‘quv platformalari, Kommunikativ kompetensiya,
Mobil ta’lim, Ragamli pedagogika, Ta’lim samaradorligi

TEXHOJJOTHMYECKHUE HHHOBAIIMU B OBYYEHUU AHTJIMHACKOMY S3BIKY
Xaitumosa Azuza Paxumosna, llpenonaBarens kadenpsl Mex(aKyIbTETCKUH aHTIIMHCKHAN S3BIK,
(hakynbrer nHOCTpaHHas Qroiorus, HarmonanpHbBIN yHUBEpCUTET Y30eKucTaHa MeHrn Mup30
Ynyroeka
DjekTpoHHas mouta: azizarakhimovna@gmail.com

AHHOTanus: B crarbe nccienyercsa pacryiias pojib TEXHOJIOTMYECKUX UHHOBALUMU B
MPernojaBaHuN aHIJIMICKOTO s3bIKa B YCIOBUAX TJI0O0ANbHON IM(PPOBOIl TpaHChOpMAaIUU.
Anamusupyerca BiusgHue WKT, ucCKycCTBEHHOrO WHTEIIEKTa, BUPTYaJbHBIX IJIATPOPM U
MOOWJIBHBIX ~MPWIOKEHHH HAa KOMMYHUKATHBHYIO KOMIETEHTHOCTh  y4YalllUXCS U
sbdekTuBHOCT, OOyuyeHus. HMcciaemoBanue, MpoBeAEHHOE B cHUCTEME OO0Opa30BaHUS
VY30ekucTaHa, MOKa3bIBa€T IMOBBIINICEHUE MOTHUBAIMH, AKTUBHOCTH U CAMOCTOSTEIHHOIO
oOyueHusi, a TakkKe Haluyhe MpoOsiieM, CBSA3aHHBIX C LHUQPPOBBIMU HABBIKAMU H
UH(PACTPYKTYPO.

KuroueBbie ciaoBa: Texnonormueckue HHHOBauuM, lIpenonaBaHue aHrIMICKOTO
a3bika, Lludpoas Ttpanchopmarus, MckyccrBennblit unrtemiext, Wuctpymentst HKT,
Bupryanpasie ydeOHble mnaTdopmbl, KoMMyHUKAaTHBHAas KOMIIETEHTHOCTb, MoOHIbHOE
oOyuenue, [ludponas nexaroruka, IhdhekTuBHOCTH 00ydeHUsS

Introduction: Inrecent years, the processes of digital transformation taking place in the
global education system have had a significant impact on English language teaching practices.
The rapid development of ICT, artificial intelligence, distance learning platforms, and digital
learning resources worldwide requires a thorough reconsideration of the content, structure, and
methodology of pedagogical processes. Since English has now become the primary means of
international communication in diplomacy, science, business, and information technology, the
use of innovative approaches in its teaching is regarded as a crucial factor in improving
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educational quality (Richards & Rodgers, 2014).

The education system of the Republic of Uzbekistan is also gradually transitioning to a
modern instructional model through the integration of digital technologies. Numerous
normative-legal documents adopted in recent years focus on elevating the teaching of English
to a qualitatively new level, developing learners’ communicative competence, and
incorporating advanced international practices into foreign language education. For instance,
the Presidential Resolution “On Measures to Popularize Foreign Language Learning”
(Resolution No. PQ-1875, May 19, 2021) and the “New Uzbekistan Development Strategy”
identify the enhancement of foreign language competence as one of the priority directions of
state policy. These documents emphasize the broad implementation of digital platforms,
multimedia resources, mobile applications, online learning programs, and virtual laboratories
in the education process.

Similarly, the “Concept for the Development of Public Education in 2022-2026"
identifies digital pedagogy, improving teachers’ ICT competencies, developing electronic
textbooks, expanding distance learning infrastructure, and aligning English language instruction
with international assessment systems (CEFR, IELTS, TOEFL) as key priority areas. Such
reforms demonstrate the increasing importance of technology in Uzbekistan’s educational
landscape.

Within the framework of the digitalization process, platforms such as “my.edu.uz,”
“eduportal.uz,” “Uzbekistan Education LMS,” and “Online Maktab” have expanded
opportunities for using multimodal learning resources in English language classes. Through
these platforms, students can access video lessons, interactive exercises, virtual learning
sessions, and test assignments, while teachers can digitally manage, assess, and monitor the
learning process.

As a result, the integration of technology into English language teaching not only

improves instructional efficiency but also enhances learners’ independent learning
competencies, linguistic thinking, creativity, and critical thinking skills (Kukulska-Hulme,
2008). Therefore, technological innovations hold a significant place in the modern paradigm of
English language teaching.
This article provides a scientific analysis of the theoretical foundations of technological
innovations in English language teaching, their practical effectiveness, their role in developing
learners’ language competencies, and the pedagogical potential of innovative tools in the
context of the digitalization processes currently underway in Uzbekistan’s education system.

Research object

The primary object of this research is the application of digital technologies in English
language teaching, with a particular focus on their impact on the instructional process, their
effectiveness in enhancing learning outcomes, and their potential to transform traditional
pedagogical approaches. The study examines how various technological innovations—such as
Learning Management Systems (LMS), Al-powered assessment tools, virtual classrooms,
mobile applications, and multimedia resources—are integrated into English language
instruction in Uzbekistan, analyzing the changes that occur during their implementation and
assessing their influence on the development of learners’ communicative competence, language
proficiency, and independent learning skills.

This research underscores the increasing significance of technology in English language
education, as emphasized in key national policy documents. Strategies such as “Digital
Uzbekistan—2030,” the “Concept for Enhancing Youth Spirituality,” and various presidential
decrees and resolutions on the modernization of foreign language instruction demonstrate the
state’s commitment to leveraging digital tools to improve the quality, accessibility, and
efficiency of education (Mirziyoyev, 2020). These national initiatives encourage the systematic
use of innovative educational technologies across both urban and regional schools, aiming to
ensure equitable access to high-quality English language instruction, foster student-centered
learning, and promote the development of essential 21st-century skills among learners.
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At the international level, recent studies highlight the transformative potential of digital
technologies in language acquisition. Research indicates that artificial intelligence, adaptive
learning systems, mobile-assisted language learning, and virtual learning environments not only
increase learner engagement but also facilitate personalized instruction, provide immediate
corrective feedback, and support the development of integrated language skills across speaking,
listening, reading, and writing domains (Godwin-Jones, 2018). By creating authentic
communicative scenarios and promoting active student participation, these technologies help
learners achieve higher levels of linguistic competence and autonomy, while also supporting
teachers in designing more effective and responsive instructional strategies.

By situating this study within the context of both national educational policies and global
technological trends, the research aims to provide a comprehensive examination of the
pedagogical, technological, and practical dimensions of digital innovations in English language
teaching in Uzbekistan. It investigates not only the benefits of integrating technology—such as
enhanced learning outcomes, increased motivation, and greater learner autonomy—Dbut also the
challenges, including infrastructure limitations, varying levels of teacher digital competence,
and the need for professional development. Ultimately, the study seeks to offer evidence-based
insights and recommendations that can guide the effective implementation of digital
technologies to modernize English language instruction and foster the development of digitally
proficient and communicatively competent learners.

Methodology

The research methodology employed in this study follows a multi-component, mixed-
method design, combining both qualitative and quantitative approaches to provide a thorough
and nuanced understanding of the integration of technological innovations in English language
teaching. The study begins with a comprehensive review of existing scholarly literature,
including both national and international research articles, educational policy documents,
methodological manuals, and reports on digital pedagogy. This review established a solid
theoretical framework, enabling an in-depth understanding of current trends in technology-
enhanced language instruction, the application of artificial intelligence in teaching, mobile-
assisted language learning, and global best practices in English language pedagogy.

To gather empirical data, a structured survey was administered among English language
teachers working in secondary schools across different regions of Uzbekistan. The survey aimed
to assess teachers’ familiarity with and attitudes toward digital tools, their actual engagement
with technological platforms, the pedagogical strategies they employ, and the challenges they
face when integrating technology into their lessons. The survey instrument included both
closed-ended questions, which facilitated quantitative statistical analysis of usage patterns,
frequency, and perceived effectiveness, and open-ended questions, which captured qualitative
insights into teachers’ experiences, reflections, and perceived obstacles in practice.

In addition to the survey, experimental classroom observations were conducted in three
general education schools to evaluate the practical impact of various digital tools on the learning
process. The study focused on the implementation of Learning Management Systems (LMS),
Al-assisted assessment tools, multimedia resources, and mobile applications such as Quizlet,
Duolingo, and Grammarly. During the observation, key variables such as student engagement,
classroom participation, motivation, interaction, and skill development were systematically
recorded. The collected data were then analyzed using statistical techniques to identify patterns,
correlations, and trends, which were subsequently compared with theoretical expectations
derived from the literature review.

By integrating both qualitative and quantitative data, this mixed-method approach
allowed the study to capture measurable learning outcomes alongside nuanced pedagogical
insights. It demonstrated that technology-enriched instruction not only enhances
communicative competence, vocabulary acquisition, and writing accuracy but also promotes
active learning, autonomous study habits, collaboration, and overall student motivation. The
methodology ensures that the research findings reflect both empirical evidence and theoretical
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grounding, providing a robust and reliable basis for understanding the role of technological
innovations in modern English language teaching in Uzbekistan.

Analysis of results

The findings of this study reveal that the integration of technological tools into English
language teaching significantly enhances student engagement, learning outcomes, and overall
classroom dynamics. Quantitative and qualitative data collected through surveys, experimental
observations, and performance assessments indicate that the use of Learning Management
Systems (LMS), mobile applications, virtual classroom platforms, and Al-powered tools
positively influences learners’ motivation, participation, and communicative competence.
Comparisons between the experimental group, exposed to technology-enhanced instruction,
and the control group, following traditional methods, demonstrate that students in the
experimental setting consistently achieved higher scores in language proficiency measures,
highlighting the substantial advantages of digital pedagogical approaches.

During the experimental phase, a diverse set of digital tools—including Al Writer,
Grammarly, Elsa Speak, Quizlet, Duolingo, Kahoot, Moodle, Google Classroom, and Microsoft
Teams—was actively employed to support various aspects of language acquisition. Detailed
analysis of performance metrics showed measurable improvements across skill areas:
pronunciation accuracy improved by 28% through Elsa Speak exercises, vocabulary retention
increased by 32% via Quizlet, and writing accuracy rose by 24% when using Grammarly for
automated feedback. Listening comprehension and reading skills also benefited indirectly from
interactive activities and multimedia resources, demonstrating that technology supports holistic
language development. Al-based automated feedback systems encouraged independent
learning by providing immediate, personalized responses, enabling students to recognize and
correct errors in real time, thus enhancing learner autonomy and self-directed study
(Derakhshan et al., 2023).

In addition to individual skill advancement, virtual classroom technologies fostered
collaboration, communication, and peer engagement. Learners reported greater satisfaction due
to flexible access to materials, the ability to participate in asynchronous discussions, and
opportunities for interactive group work. Observational data indicated that technology-enriched
lessons promoted critical thinking, problem-solving, and creativity, particularly through
project-based assignments, gamified activities, and simulation exercises requiring active
cognitive involvement. Teacher-student interactions were also positively influenced: educators
were able to provide personalized guidance, monitor progress in real time, and adjust
instructional strategies based on immediate feedback, thereby enhancing the overall classroom
learning environment.

Despite these benefits, certain challenges were noted. Inconsistent internet connectivity
in some regions, varying levels of teacher digital competence, and occasional overreliance on
technology leading to distraction were observed as limiting factors. Nonetheless, 82% of
participating teachers reported that technology-enhanced lessons were more effective than
traditional instruction, emphasizing the practical pedagogical value of integrating digital tools.

Importantly, these findings align with Uzbekistan’s national policies, such as the
“Digital Uzbekistan—2030 strategy, which emphasizes modernizing education through digital
innovation, and resonate with international research demonstrating the effectiveness of Al,
adaptive learning systems, and mobile-assisted language learning in fostering personalized,
learner-centered instruction (Godwin-Jones, 2018). Overall, the study confirms that
technological innovations are instrumental in modernizing English language teaching,
improving skill outcomes, promoting engagement, and cultivating a digitally competent and
communicatively proficient generation of learners capable of thriving in a globalized,
technology-driven educational landscape.

The scientific novelty

The scientific novelty of this study lies in its multifaceted contributions to both the
theoretical and practical understanding of technological innovations in English language
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teaching, particularly within the context of Uzbekistan. First and foremost, this research
represents one of the earliest comprehensive investigations into the actual effectiveness of
digital tools—including Learning Management Systems (LMS), Al-assisted learning platforms,
virtual classrooms, and mobile applications—in improving English language learning outcomes
in Uzbek secondary schools. While previous studies often concentrated either on conceptual
frameworks or on isolated case studies, this study integrates rigorous empirical evidence with
a strong theoretical basis, thereby providing a more holistic understanding of how technology
can enhance language instruction.

Secondly, the study offers both quantitative and qualitative insights into the impact of
artificial intelligence and technology-enhanced learning environments on learners’
communicative competence, linguistic skills, and autonomous learning abilities. Through
systematic measurement of improvements in areas such as pronunciation, vocabulary
acquisition, and writing accuracy, the research provides concrete, data-driven evidence
demonstrating how specific technological interventions directly contribute to the development
of essential language competencies. This approach moves beyond anecdotal observations,
offering measurable indicators of learner progress and instructional effectiveness.

Thirdly, the study undertakes a comparative analysis of teacher and student interactions
with digital tools, shedding light on the ways in which technology reshapes classroom
dynamics. It highlights how digital integration encourages active participation, enables
personalized feedback, and fosters collaborative learning, while simultaneously identifying
challenges such as varying levels of digital literacy among educators and infrastructural
limitations in certain regions. This comparative perspective not only illustrates the practical
benefits of incorporating technology into language instruction but also provides a nuanced
understanding of potential barriers, which is essential for informed policy-making and
curriculum design.

Finally, the research makes a significant contribution to the discourse on digital
pedagogy in Uzbekistan by offering evidence-based recommendations for the integration of
technology into English language teaching. These recommendations are aligned with national
strategies for educational digitalization, such as the “Digital School” initiative, and reflect
international best practices in technology-enhanced language education. By framing technology
not merely as an auxiliary teaching tool but as a strategic resource for innovation, the study lays
a foundation for future curriculum development, teacher professional development, and
strategic educational planning. Ultimately, the research advances the understanding of how
digital technologies can systematically improve learner outcomes, modernize instructional
approaches, and support the development of a digitally competent generation of English
language learners in Uzbekistan.

Conclusion

The findings of this study demonstrate that technological innovations are fundamentally
transforming English language teaching, fostering a more interactive, learner-centered, and
efficient learning environment. Digital tools—including Learning Management Systems, Al-
powered applications, virtual classrooms, and mobile learning platforms—play a pivotal role in
enhancing students’ communicative competence, motivation, independent learning skills, and
active engagement in classroom activities. Empirical evidence from experimental observations
shows measurable improvements in pronunciation, vocabulary acquisition, and writing
accuracy, which underscores the practical effectiveness of technology-enriched instruction
compared to traditional teaching methods.

Furthermore, the integration of Al-based feedback systems, adaptive learning
applications, and virtual classroom technologies enables personalized instruction tailored to
individual learner needs, immediate error detection, and flexible access to learning resources.
These technological affordances not only facilitate collaborative learning and peer interaction
but also promote self-directed learning, critical thinking, and autonomous knowledge
construction. Such advantages correspond closely with Uzbekistan’s ongoing digital
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transformation initiatives, including the “Digital School” project and broader national strategies
for incorporating information and communication technologies into education, highlighting the
alignment between educational policy and classroom practice.

Despite these benefits, the study also identified several challenges that require attention.
These include unequal internet access across regions, differing levels of teacher digital literacy,
and potential cognitive and behavioral distractions arising from overreliance on technology.
Addressing these challenges will necessitate systematic professional development programs for
educators, phased integration of technological platforms into curricula, and targeted
improvements in educational infrastructure to ensure equitable access and effective utilization.

In conclusion, technological innovations should be regarded not merely as
supplementary tools but as strategic resources that can fundamentally elevate the quality of
English language instruction. The continued integration of emerging technologies such as
Augmented Reality (AR), Virtual Reality (VR), adaptive learning systems, corpus-based tools,
and generative Al promises to further enhance instructional effectiveness, learner engagement,
and communicative competence. By embracing these advancements, Uzbekistan can cultivate
a digitally proficient generation of English learners equipped to thrive in a globally connected
and technologically advanced society.
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NAZAR ESHONQULNING “SAN’AT” VA “TOBUT” HIKOYALARIDA HAYOT
VA O‘LIM FALSAFASI
Husenova Shahribonu Fayzullo gizi, Buxoro davlat pedagogika instituti,
O‘zbek tili va adabiyoti yo’nalishi 1- bosgich magistranti
E-mail:husenovashahribonu@gmail.com

Annotatsiya. Ushbu maqolada o°‘zbek adabiyotida hayot va o‘lim falsafasining badiiy
talqini Nazar Eshonqulning “San’at” va “Tobut” hikoyalari asosida tahlil etiladi. Asarlarda
inson ruhiyatining murakkabliklari, mavjudlikning ma’nosi, o‘limning ramziy mohiyati hamda
san’atning ma’naviy vazifasi falsafiy nuqtai nazardan yoritilgan. Tadqgiqot zamonaviy
hikoyachilikda yangi badiiy izlanishlar, ramzlar tizimi va ekzistensial g‘oyalarning o°ziga xos
talqinini ko ‘rsatadi.

Kalit so‘zlar: hayot, o‘lim, falsafa, ekzistensializm, ramz, Nazar Eshonqul, hikoya,
ruhiyat, san’at, tobut.

THE PHILOSOPHY OF LIFE AND DEATH IN NAZAR ESHONQUL’S “ART”
AND “COFFIN” STORIES
Husenova Shahribonu Fayzullo gizi, Bukhara State Pedagogical Institute Department of Uzbek
Language and Literaturelst-year Master’s student
E-mail:husenovashahribonu@gmail.com
Annotation. This article analyzes the philosophical interpretation of life and death in
Uzbek literature based on Nazar Eshonqul’s stories “Art” and “Coffin.” The research explores
human psychology, existential anxiety, symbolic representation of death, and the spiritual
function of art in modern Uzbek prose. The study emphasizes the author’s unique approach to
symbolism, philosophical depth, and the modern narrative techniques shaping contemporary
Uzbek storytelling.
Keywords: life, death, philosophy, existentialism, symbolism, Nazar Eshonqul, story,
psyche, art, coffin.

ONJIIOCODPUA KKU3HU U CMEPTHU B PACCKA3AX HA3APA DIIIOHKYJIA
«ACKYCCTBO» 1 «I'POb»
Xycenoea Illaxpubony @Daiizynno kuzu, byxapckuil rocy1apCTBEHHBII Ne1aroru4ecKuii UHCTUTYT,
HarpaBlieHHe «Y30eKCKHii S3bIK U IhTepaTypa» MaructpanT 1-ro Kypca
E-mail:husenovashahribonu@gmail.com
AnHoTanus. B maHHOU cTtathe paccmaTpuBaeTcs (PriocoCkoe OCMBICICHUE KXU3HH U
CMEpTH B Yy30€KCKOH JIMTepaType Ha OCHOBE paccka3oB Hazapa Dmonkyna «lckyccTBo» u
«I'pob». B  pabore  aHAIM3UPYIOTCA  TICHXOJIOTHYECKHE  COCTOSIHMSI  YEJIOBEKa,
9K3UCTEHLUATbHbIE TIEPEKUBAHUS, CUMBOJIMYECKAas] MPUPOJIAa CMEPTH U TyXOBHas (yHKIUS
uckyccrtBa. lccnenoBanue BBISIBISIET HOBBIE XY/I0KECTBEHHBIE MOUCKA M (PHIOCODCKYIO
rIIyOMHY B COBpEMEHHOM y30eKCcKoil mpo3e.
KiroueBbie cjioBa : XU3Hb, CMEPTh, (Pprutocodus, IK3MCTCHIMAIN3M, CHMBOJI, Hazap
DUIOHKYI, paccKa3, ICUXUKa, UCKYCCTBO, TPo0.

KIRISH. Mustagillikdan keyingi o‘zbek nasrida insonning ichki olami, hayotning
mazmuni va o‘limning falsafiy mohiyatiga gizigish kuchaydi. Zamonaviy o‘zbek adabiyotida
hayot va o‘lim masalasi falsafiy teranlik kasb etgan mavzulardan biri hisoblanadi. Ushbu mavzu
gadimdan Sharq tafakkuri, tasavvuf, xalgq og‘zaki ijodi va mumtoz adabiyotda o°zining badiiy-
falsafiy talginiga ega bo‘lib kelgan bo‘lsa-da, XXI asr ijodkorlari uni zamonaviy ijtimoiy ruh,
modern tafakkur va individning ichki kechinmalari bilan uyg‘un holda gayta yoritmoqda.
Aynigsa, insonning ruhiy iztiroblari, mavjudlikning ma’nosi, tanlagan yo‘lining oqibati,
dunyoviy gadriyatlar va abadiyat o‘rtasidagi qarama-qgarshiliklar adabiyotshunoslik nugtayi
nazaridan yangicha talgin gilinmogda. Nazar Eshonqul ijodi ana shu yangicha garashlarning
yorgin namunasidir. Uning hikoyalari, xususan “San’at” va “Tobut”, inson ruhiyatining chuqur
gatlamlariga kirib borishi, ramziy obrazlar orgali falsafiy mazmun yaratishi bilan ajralib turadi.
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ljodkor asarlarida hayot — insonning o‘zini anglash jarayoni sifatida, o‘lim esa tashqgi yakun
emas, balki ichki uyg‘onish, ruhiy o‘zgarish, borlig haqgidagi tasavvurning gayta qurilishi
sifatida talqin gilinadi. Shu bois mazkur hikoyalar o‘zbek adabiyotida ontologik falsafa va
ekzistensializm unsurlarining badiiy ifodasi sifatida alohida ilmiy qizigish uyg‘otadi. “San’at”
hikoyasi jamiyat, hokimiyat va ijodkor munosabatlarini ochib berar ekan, rassom giyofasida
san’atning kuchi, uning jamiyatga ta’siri va uning ganday ma’naviy mas’uliyatga ega ekanligi
yoritiladi. Hikoyadagi hayot va o‘lim falsafasi jamiyat ruhiyati bilan bog‘liq holda ko ‘rsatiladi:
odamlarning qalbi “tirik” bo‘lishi yoki “o‘likka aylanishi” rassom chizgan suratlar bilan
ramziylashadi. Bu, aslida, ruhiy o‘lim va ruhiy uyg‘onishning ijtimoiy-madaniy metaforasidir.
“Tobut” hikoyasi esa insonning eng so‘nggi daqiqalari, 0‘z o‘tmishi bilan yuzlashuvi, hayot
davomida amalga oshmagan orzu va armonlarning ruhiy og‘rig‘ini falsafiy talqin orqali ochadi.
Tobut — bu jismoniy o‘lim timsoli emas, balki insonning ruhiy gamrovi, chegarasi, qo‘rquvlari
va tanlovlari aks etgan ramziy makondir. Asarning nomi unda gavdalantirilgan jumbogning
yechimiga ishora qiladi.Bir manzildan boshqa manzilga bormoqchi bo’lsak ko’pincha
mashinadan foydalanamiz. Olamlar ichidagi safarda tobut ulovga aylanadi.

Hikoya orqali muallif, hayotning mazmuni o‘lim manzarasi bilan yanada
ravshanlashtiradi.  Shu nuqtayi nazardan, mazkur tadgigqotning dolzarbligi shundaki, u
zamonaviy o°‘zbek hikoyachiligida hayot va o‘lim falsafasining qanday badiiy shakllanishini,
ramziy qatlamlarda qanday mazmun ifodalilik kasb etishini, Nazar Eshonqul ijodining o‘ziga
x0s mazmun-mohiyatini ilmiy asoslashni magsad giladi. Mazkur hikoyalar misolida hayotning
ma’nosi, o‘limning falsafiy talqini, ijjodkorning ruhiy olami, shuningdek, zamonaviy o‘zbek
nasridagi ekzistensial kayfiyatlar tadqiq etiladi.

BBenenue. B y30ekckoil mpo3e mociie 0OpeTeHHs] HE3aBUCUMOCTH YCUITUJICS UHTEpPEC K
BHYTPEHHEMY MHUpPY 4YEJIOBEKa, CMBICIY MXHU3HU M (GMWIOCOPCKOM CylHOCTH cMepTH. B
COBPEMEHHOM Y30€KCKOM JMTepaType BOMNPOCHI KM3HM M CMEPTH SBISIOTCA OJHUMHU W3
HauOosee Grtocodcku ray0OKHUX TeM. DTa TeMa U3JPEBJIE HaXOuiIa CBOE Xy/I0KECTBEHHO-
¢dbunocodckoe oTpakeHrue B BOCTOUHOH (hustocodun, cypuzme, HApOTHON YCTHOUM Tpaaulluu U
KJIACCUYECKOW JHTeparype, onHako mucatenmn XX| Beka mepeocMBICHSAIOT €€, coueTras C
COBPEMEHHBIM COLMAJIBHBIM JYyXOM, MOJEPHUCTCKMM MBIIUIEHUEM W BHYTPEHHUMH
nepeXUBaHUAMU JTMYHOCTH. Oco00e BHUMAaHUE YAenseTcs TyIIEeBHbIM CTPaIaHUsIM YeJIOBeKa,
CMBICIIy CYLIECTBOBAaHUS, IIOCIEACTBUSAM BBIOPAHHOTO IIyTH, IPOTUBOPEUMSIM MEXIY
MHUPCKHMHU LIEHHOCTSIMU U BEYHOCTBIO, YTO PACCMATPUBAETCSA C HOBOM JMTEPATYpPOBEIUECKOM
ToukH 3peHus. TBopuectBo Haszapa DmioHkyna sBiseTcs SIpKUM NPUMEPOM TaKUX HOBBIX
B3rJs110B. Ero pacckassl, ocooeHHo «VckycetBo» u «I'po0», OTIMYAOTCS IPOHUKHOBEHHUEM B
riyOOKHE CJIOM 4YEJOBEYECKOH IICUXUKM M CO3JaHMeM (UIOCO(CKOro cMbIciaa 4Yepes
CUMBOJIMUYECKHMe oO0Opa3sl. B ero mnpousBeneHHAX HKHU3Hb TPAKTYEeTCs KakK IPOLEcC
CaMOIIO3HAHUs, & CMEPTh — HE KaK BHEIIHEE 3aBepllIeHUe, a Kak BHYTpEHHee NpoOyxKaeHue,
JIYXOBHOE M3MEHEHHE M PEKOHCTPYKLUS INpejacTaBieHuil o Obituu. IloaToMy 3TH pacckassl
IPEJCTABISAIOT 0COOBIH HAYUHBIH HHTEPEC KaK XyJJ0’KECTBEHHOE BbIPAXKEHUE OHTOJIOIMUECKOM
¢bmiocohuu 1 IEMEHTOB 3K3UCTEHIIMAIN3MA B Y30€KCKOH IuTeparype.

B pacckaze «lckyccTBO» pacKpbIBatOTCSl OTHOLLICHUS OOLIECTBa, BIACTH U TBOPLA; Yepe3
o0pa3 XyHOoXHHMKa IOKa3aHa CHJla MCKYCCTBA, €ro BIIMSHUE Ha OOIIECTBO W JyXOBHas
OTBETCTBEHHOCTh aBTOpa. dunocodus XU3HU U CMEPTH B paccka3e CBsi3aHA C JYXOBHBIM
COCTOSIHMEM oOIIecTBa: cepiaua JoAed MOTYT ObITh <OKUBBIMH» WM «MEPTBBIMU», YTO
CHUMBOJIM3HPYETCS] PUCYHKAMU XYI0KHHUKA. DTO COLMANIbHO-KYJIbTYpHAasl MeTadopa JTyXOBHOM
CMEpTH U TyXOBHOTO MpoOyxaeHus. Paccka3 «I'po6» Mokas3bIBaeT MOCIeIHUE MUHYTHI dKU3HU
YeJI0BeKa, BCTpeuy € MPOLUIbIM, TyXOBHYIO 00J1b OT HECOBIBILIUXCS XKeJTaHUH 1 MEUTaHUH yepe3
¢umnocoekyro naTepnperanuio. ['pod 37ech CUMBOIM3UPYET HE TOJIBKO (PU3UYECKYIO CMEPTb,
HO U TyXOBHBIE I'PaHUIIbI YEIOBEKa, €ro cTpaxu 1 BeIOOphl. Ha3BaHue npousBeieHNsl HaMeKaeT
Ha pelIeHue 3araiky, BOIUIONIEHHOH B TEKCTe.

ABTOp yepe3 pacckas JieslaeT CMbICI )KU3HHU 0oJiee sSICHBIM Ha (DOHE CMEPTHU. AKTYalbHOCTb
JAHHOTO MCCJIEIOBAHUS 3aKII0YaeTCsl B TOM, 4TOObI Hay4yHO OOOCHOBAaTh, Kak (uiocopus
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KHU3HU U CMEPTU (POPMHUPYETCS B COBPEMEHHOW Y30€KCKOH Mpo3e, KaKk CUMBOJIMUECKUE CIIOU
IIEpelaloT CMBICT M KaKOBa YHUKaJbHas CYIIHOCTh TBopuecTBa Hazapa Omonkyna. Ha
IIpUMEpE ITHX PACCKA30B UCCIEAYIOTCS CMBICH XKU3HH, (hritocodckast HHTEPIpETalus CMEPTH,
BHYTPEHHUI MHp aBTOPA, a TAK)KE IK3UCTEHI[HAIbHBIE HACTPOCHHS B COBPEMEHHOM y30eKCKOM
Ipo3e.

Introduction. After gaining independence, Uzbek prose has shown a growing interest in
the inner world of humans, the meaning of life, and the philosophical essence of death. In
contemporary Uzbek literature, the issue of life and death has become one of the topics with
profound philosophical depth. Although this subject has long held its artistic and philosophical
interpretation in Eastern thought, Sufism, oral folk creativity, and classical literature, 21st-
century writers reinterpret it in harmony with modern social consciousness, contemporary
thinking, and the inner experiences of the individual. In particular, the spiritual sufferings of
humans, the meaning of existence, the consequences of chosen paths, and the conflicts between
worldly values and eternity are interpreted in new ways from a literary studies perspective. The
works of Nazar Eshonqul are a vivid example of these modern perspectives. His stories,
especially “San’at” (“Art”) and “Tobut” (“Coffin”), stand out for their deep exploration of the
human psyche and the creation of philosophical meaning through symbolic images. In the
author’s works, life is interpreted as the process of human self-awareness, while death is not
merely an external end but an inner awakening, a spiritual transformation, and a reconstruction
of one’s perception of existence. Therefore, these stories evoke particular scientific interest as
artistic expressions of ontological philosophy and existentialism in Uzbek literature. The story
“San’at” reveals the relationship between society, power, and the creator, highlighting the
power of art, its impact on society, and the moral responsibility it entails through the figure of
the artist. The philosophy of life and death in the story is depicted in connection with the
spiritual state of society: whether people’s hearts remain “alive” or turn “dead” is symbolized
through the images painted by the artist. This is essentially a socio-cultural metaphor for
spiritual death and spiritual awakening. Meanwhile, “Tobut” portrays the human’s final
moments, confrontation with one’s past, and the spiritual pain of unfulfilled desires and regrets,
interpreted philosophically. The coffin is not merely a symbol of physical death but a symbolic
space reflecting the boundaries, fears, and choices of a human being. Its name hints at the
solution to the riddle embodied within the story. In the journey from one place to another, the
coffin becomes a metaphorical vehicle through the universe.

Through these stories, the author clarifies the meaning of life against the backdrop of death.
From this perspective, the relevance of the present research lies in its aim to scientifically justify
how the philosophy of life and death is artistically formed in contemporary Uzbek storytelling,
how it acquires expressive meaning in symbolic layers, and the unique content-significance of
Nazar Eshonqul’s creativity. Using these stories as examples, the study examines the meaning
of life, the philosophical interpretation of death, the inner world of the creator, as well as the
existential moods present in modern Uzbek prose.

Tadqgiqot obyekti. Mazkur ilmiy magolaning tadgiqot obyekti — zamonaviy o‘zbek
hikoyachiligida hayot va o‘lim falsafasining badiiy talqini, xususan Nazar Eshonqulning
“San’at” va “Tobut” hikoyalarida ushbu falsafiy konsepsiyaning ifodalanish jarayonidir.
Tadqiqot davomida hikoyalarda yaratilgan inson taqdiri, ruhiy to‘lg‘anish, vujudiy iztirob,
umrning o‘tkinchilik mohiyati, san’atning metafizik vazifasi, shuningdek, o‘limning ijtimoiy
va ma’naviy mazmundagi badiiy talqini asosiy obyekt sifatida o‘rganiladi. Nazar Eshonqul
jjodida o‘lim hodisasi ruhiy sinov, insonning ichki mohiyati bilan yuzlashtiruvchi kuch sifatida
namoyon bo‘lishi bilan e’tiborga molikdir. Shu bois tadgigot obyekti yozuvchining umumiy
dunyoqarashi, estetik qarashlari, falsafiy g‘oyalari, ularga turtki bo‘lgan ijtimoiy muhit va shaxs
ruhiyati bilan bog‘liq badily gqatlamlarni ham o‘z ichiga oladi.Tadqiqot jarayonida
hikoyalardagi: san’at va o‘lim munosabatining badiiy konsepsiyasi; insonning jamiyatdan
begonalashuvi; ijodkor ruhiyatining fojiali holati; metafora, ramz, intertekstual obrazlar orqgali
berilgan falsafiy mazmunlar; o‘lim fenomenining ruhiy, ijtimoiy va estetik ko ‘rinishlari singari
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jihatlar asosiy obyekt sifatida tahlil gilinadi. Shu tariga, maqgola tadgigot obyekti sifatida Nazar
Eshonqul hikoyalarida hayot va o‘lim o‘rtasidagi badiiy-falsafiy ziddiyatning tasviri, uning
o°zbek adabiyotidagi o‘rni va ahamiyatini yoritadi.

Tadgigot metodlari. Tadgigotda quyidagi ilmiy metodlardan foydalanildi: Struktural
metod. Nazar Eshonqulning “Tobut” hikoyasidagi tasvirlar izchil strukturaviy tizimni hosil
giladi. Muallif giyofalar, shahar, binolar kabi asosiy kompozitsion elementlarni bir markazga
— “o‘lim falsafasi”ga yo‘naltiradi. Hikoyaning berilgan parchasi ham shu strukturaning muhim
bo‘lagi bo‘lib, giyofalardan yog‘ilayotgan hasrat, ko‘zlarning suvi qurigani, shaharni ro‘yo
saltanatiga giyoslash kabi elementlar umumiy semantik maydonni yaratadi. Strukturada shahar
— o°‘lim makoni, odamlar — ruhiy halokatga uchragan gatlam, binolar esa jamiyat chirishining
visual ko’rinishi sifatida ishlatiladi. Barcha tasvirlar bir zanjirda harakat qilgani uchun
parchadagi struktural birliklar hikoyaning umumiy falsafiy yukini belgilaydi. Metod yordamida
hikoyadagi syujet zanjiri va qahramonlar tasvirini aniglash mumkin. Parchada gahramon ko‘cha
bo‘ylab harakat qiladi, shaharni kuzatadi va odamlarning ruhiy holatini tasvirlaydi: “Kiyimlari
uvada, gqaddi bukik... yuzidagi shish va ajinlar qishki qabristonni eslatadigan... jazava va junun
goplab olgan edi.”* Shahar va uning aholisining holati hikoyaning asosiy dramatik harakati
sifatida ishlaydi.Natija va strukturaviy yakun. Shahar va odamlar tasvirida : hayotning zaifligi,
o‘limning beqarorligi va jamiyatdagi ruhiy halokat aks etgan. “San’at” hikoyasida esa,
boshlanishida shoh davlat muammolariga duch keladi, odamlar norozilik bildiradi. Bu —
ijtimoiy hayotdagi “muammoli hayot” bosqichi. Rassom shohning talabiga binoan shahar va
insonlarni mukammal holatda chizadi. Shu vogea — syujetning burilish nugtasi, chunki
rassomning ijodi orgali jamiyatda tartib va osoyishtalik yuzaga keladi. Hikoya oxirida shoh va
fuqarolar o‘rtasidagi ijtimoiy barqarorlik o‘rnatiladi. Bu — natijaviy epilog, hayot va o‘limning
falsafiy dialektikasi: inson ruhiyati va ijtimoiy muhit o‘zgaradi. Ramziy (simvolik) metod
bo‘yicha tahlilda parchadagi tasvirlar hayot va o‘lim falsafasini ramziy shaklda ifodalaydi.
“Shahar ham uniki... men qurib berdim.”? Qahramon uchun shahar hayotning tartibsizligi va
o‘limning beqarorligini ko‘rsatadi. telbaning tasviri — jamiyatning ichki so’nishi: “Gumbaz
shaklida qurilgan emakxonaning o‘rtasida turgancha. .. jazava va junun qoplab olgan edi.”® Bu
obraz orgali muallif odamlarning ruhiy iztiroblarini, ichki qo‘rquv va umidsizlikni ramziy
gavdalantiradi. Qiyofa va tana tasvirlari — inson ruhining zaifligi ifodasidir.Telba— oddiy
ruhiy kasal emas, haqiqatni odamlardan ko’ra chuqurroq ko’radigan, ammo jamiyat
tushunmaydigan shaxs. Butun boshli jamiyat izlayotgan jumbogni hammaning ko’z oldida,
cho’ntagida, saqlaydi. Ammo bir-biriga loqayd insonlar umidsizlik girdobida e’tiborsiz
goldiradi. “Kiyimlari uvada, gaddi bukik... yuzidagi shish va ajinlar qishki gabristonni
eslatadigan.”® Tana va yuz tasvirlari odamlarning ruhiy zaifligini va o‘limga bo‘lgan
befarqligini ko‘rsatadi.Ushbu obraz orqali insonning jamiyatdan chetlatilgan ammo haqiqatni
anglay oladigan gatlami gavdalantirilgan. Tobut timsoli — o‘limning jismoniy emas, ruhiy va
falsafiy ko‘rinishi. U qahramonning ruhiy chegaralarini aks ettiradi. Xulosa: Ramziy tahlil
yordamida gahramon, shahar,telba va atrof-muhit timsollari orgali hayot va o‘lim falsafasining
badiiy talgini ochiladi.

Natijalar va ularning tahlili. “San’at” hikoyasida hayotning mazmuni va o‘lim qo ‘rquvi.
Hikoyada hayotning mazmuni san’at orqali anglanadi. Bosh qahramonning o‘limdan qo‘rqishi
uning ruhiy uyg‘onish nugqtasi sifatida namoyon bo‘ladi. O‘limni anglash jarayonida u
san’atning shirasi — abadiyat bilan bog‘lanadi. Bu hikoya hayotning o‘tkinchiligini, san’atning
esa davomiyligini falsafiy asosda ko ‘rsatadi. 2. “Tobut” hikoyasida o‘lim ramzi — jamiyatning
ruhiy tanazzuli.Shahar va odamlarning ruhiy syujetining asosiy harakatlantiruvchi element
ekanligi ko’rsatiladi. “Tobut”asarda halokat ramz, umidsizlik sababchisi, mukammalikka
intilishning fojeasi. Qahramonning tobutga nisbatan ichki yaginlashuvi uning ruhiy ingirozi,
shaharchadagilarning “o‘lik qadriyatlar” ichiga botganidan dalolat beradi. 3. Har ikki hikoyada
mavjud hayot—o‘lim dialektikasi. Eshonqul hikoyalarida o‘lim hayotning antonimi emas,
aksincha, hayotning mazmunini anglash uchun zarur bosqich. Hayot fagat o‘lim mavjud
bo‘lgandagina qadrlanadi. Shu jihatdan adib ekzistensializmning asosiy tamoyillarini milliy
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kontekstga moslashtiradi.4. Ramziy obrazlarning badiiy vazifasi

San’at — abadiyat, ruhiy poklanish, yaratuvchanlik;

Tobut — jamiyatning ma’naviy, ruhiy o‘lim;

Yorug‘lik — haqiqat, ruhiy uyg‘onish

Qorong‘ilik — yo‘qlik, qo‘rquv

Bu ramzlar hikoyalar poetikasining asosiy gatlamini tashkil etadi.

Tadqiqotning ilmiy yangiligi quyidagilarda namoyon bo‘ladi:

1. Hayot va o‘lim falsafasini ochish: Tobut hikoyasida shahar odamlari yuzlaridagi “suvi
qurigan ko‘zlar” va “ayovsiz yog*ayotgan jalada tasvirlari orqali o‘lim va ruhiy iztirob falsafiy
gatlamda yoritilgan. Bu oddiy hikoya emas, balki inson ruhining murakkab tajribasini badiiy
tasvirlash misolidir.

2. Ijod va inson ruhiyati bog‘ligligi.

3. Struktural va ramziy metodlar orgali yangi yondashuv: Hikoyalardagi syujet zanjiri va
obrazlar tizimi (“Tobut”: telba qiyofa — shahar — vogeliklar; “San’at”: rassom— podishoh —
osoyishtalik)

tahlil qilinib, ular hayot va o‘lim, ijod va ruhiyat mavzusidagi murakkab bog‘liglikni aniglashga
imkon berdi. “San’at” va “Tobut” hikoyalarida hayot—o‘lim falsafasining zamonaviy talqini
tizimli, ilmiy tahlil gilindi.

4. Hikoyalardagi ramziy gatlam, falsafiy motivlar va ichki ruhiy ziddiyatlar bir butun konsept
sifatida talgin gilindi.

5. Hayot va o‘limning ramziy vazifasi jamiyatning ma’naviy holati bilan bog‘lab ko ‘rsatildi.

Xulosa. Inson yashar ekan umri davomida ehtiyojlaridanda ortig’iga intiladi.
Mukammallik, yaratish va lol qoldirishga bo’lgan tashabbuskorlik uning ruhiyatini gamrab
oladi.Nazar Eshonqul kabi ijjodkorlar aniq tasvir va vositalar orqali 0’z hikoyalarida, insonning
psixologik holati mahorat bilan aks ettirilgan.Yozuvchining “San’at” va “Tobut” hikoyalari
o‘zbek zamonaviy hikoyachiligida hayot va o‘lim falsafasining eng yorqin badiiy ifodasidir.
Adib o‘limni yakun emas, balki anglanish, ruhiy uyg‘onish momenti sifatida talqin qiladi.
Hikoyalardagi ramziy obrazlar, ruhiy tahlil, ichki monologlarN.Eshonqul ijodining falsafiy
kuchini namoyon etadi. Hikoyalar gahramonlar ruhiyati, tashqi muhit va vogqelikni badiiy
vositalar orqali uyg‘unlashtirib, o‘quvchiga inson hayoti va o‘limga munosabatini his qilish
imkonini beradi. “Tobut” hikoyasida shahar va odamlarning ruhiy holati, yuzlaridagi tushkunlik
va suvi qurigan ko‘zlar tasvirlari hayot va o‘lim falsafasini dramatik va badiiy qatlamda
ifodalaydi. Shuningdek, gahramonlar  ruhiy tushkunlik, ijtimoiy begarorlik va inson
kechinmalarining murakkabligi hikoyaning falsafiy mazmunini boyitadi. “San’at” hikoyasida
esa me’mor va rassom qahramonlari shahar qurilishi jarayoni orqali ijod, inson ruhiyati va
hayotiy qarorlar o‘rtasidagi bog‘liglikni ramziy tarzda ko‘rsatadi. Bu hikoya orqali inson ijodi
va uning ichki dunyosi, tashqi muhit bilan o°zaro ta’siri, shuningdek, insonning o‘limga bo‘lgan
munosabati badiiy va falsafiy gatlamda aks etadi.

Tadqiqotda qo‘llanilgan struktural metod natijasida hikoyalardagi syujet zanjirlari,
qahramonlarning ichki kechinmalari va vogelik bilan bog‘ligligi aniglandi. Ramziy metod
orqali esa tasvirlar falsafiy ma’noda tahlil qilinib, shahar, gahramonlar va voqealar o‘rtasidagi
bog‘liglik ochildi. Shu metodlar birgalikda ishlatilganda hikoyalarning falsafiy qatlamini
mukammal yoritish va o‘quvchi yoki tadqiqotchi uchun hayot, o‘lim va ijod hagidagi bilimni
kengaytirish imkonini beradi.

Shuningdek, N.Eshonqul hikoyalarida shahar va odamlar tasvirlari orgali inson
ruhiyatining murakkabligi, hayotiy va o‘limga nisbatan qarashlari, ichki kechinmalar va
ijtimoiy muhit bilan o‘zaro aloqasi badiiy vositalar orqali chuqur yoritilgan. Bu esa o‘zbek
hikoyasida falsafiy gatlamni chugqurroq anglash va badiiy tafakkur metodlarini rivojlantirishga
xizmat giladi.

Bundan tashqari, maqola shuni ko ‘rsatdiki, hayot va o‘lim, ijod va inson ruhiyati mavzusidagi
o‘xshashlik va bog‘liglik hikoyalardagi ramziy va struktural elementlar orqali ochilgan.
Natijada, ushbu tadqiqot Nazar Eshonqul hikoyalarida hayot va o‘lim falsafasini struktural va
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ramziy metodlar yordamida tahlil gilgan birinchi ilmiy ish sifatida ahamiyatga ega. Tadgigot
nafaqat badiiy tafakkur, balki falsafiy o‘qish va adabiy tahlil metodlarini yanada rivojlantirishga
xizmat qiladi.
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MILLIY VA XALQARO ADABIYOTDA LINGVOKULTURAL
KOMPETENSIYANING TALQINLARI
Jabbarova Feruza Azamovna, Osiyo Xalgaro Universiteti (PhD doktoranti)
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Annotatsiya. Zamonaviy lingvistika va til ta’limida lingvokulturologik kompetensiya
tushunchasi tobora dolzarblik kasb etmoqgda. Globallashuv jarayonlari, madaniyatlararo
mulogotning  kengayishi hamda madaniy bilimlarning til o‘rganish jarayoniga
integratsiyalashuvi natijasida an’anaviy faqat lingvistik bilimlarga asoslangan yondashuvdan
kengroq, madaniy jihatdan asoslangan kommunikativ kompetensiyaga o‘tish kuzatilmoqda.
Lingvokulturologik kompetensiya — bu tilga xos bo‘lgan madaniy me’yorlar, qadriyatlar,
dunyogarash va kommunikativ xulg-atvorni aks ettiruvchi ma’nolarni talqin qilish, yaratish va
muhokama gila olish qobiliyatidir. Milliy va xorijiy adabiyotlarda ushbu kompetensiya
muvaffaqgiyatli muloqot uchun nafagat lug‘aviy va grammatik bilimlar, balki madaniy
ramziylik, pragmatik me’yorlar va sotsiokultur kontekstni bilishni ham talab qilishi
ta’kidlanadi.

Ushbu magolada lingvokulturologik kompetensiyaning dunyo ilmiy adabiyotlarida
qanday ta’riflanishi va talqin qilinishi, uni o‘rganishga doir metodologik yondashuvlar hamda
zamonaviy til ta’limi va madaniyatlararo kommunikatsiyadagi o‘rni tahlil qilinadi.

Kalit so‘zlar: lingvokulturologik kompetensiya; madaniyatlararo kommunikatsiya;
madaniy semantika; kommunikativ kompetensiya; milliy adabiyot; xalgaro adabiyot;
pragmatika; sotsiokultur bilimlar; til va madaniyat; madaniyatlararo kompetensiya;
etnolingvistika; madaniy kodlar; diskurs me’yorlari; til o‘qitish metodikasi.

HUHTEPINIPETAIIUU JIMHI'BOKYJIbTYPHOM KOMIIETEHIIUU B
HAIIMOHAJIBHOM U MEKYHAPOJJHOM JIUTEPATYPE
Jicaboaposa Depy3a Azamosna, Aznatckuii MeXTyHApOTHBIA Y HUBEPCUTET (JJOKTOPAHT
PhD)
Feruza.21@mail.ru

AHHOTanus. B coBpeMEHHON JMHTBUCTUKE W SI3BIKOBOM OOpa30BaHMM KOHIICTIIIHS
JIMHTBOKYJIBTYPHOW KOMIETEHIIMU MpruoOpeTaeT BCE OOJBINYI0 3HAYMMOCTD. | Jobanu3anus,
pacIlIUpEeHUE MEXKYJIbTYPHOU KOMMYHHUKAIIMU U UHTETPALMs KYyJIbTYPHBIX 3HAHUU B MIPOLIECC
WU3YUYCHMS S3bIKA IPUBEIIU K MEPEXOAY OT UCKIIOUUTEIBHO JIMHTBUCTUUECKON KOMITIETEHTHOCTH
K 0oJiee MMPOKOMY, KYJbTYPHO OPHEHTHUPOBAHHOMY KOMMYHHUKATHBHOMY MOJX01y. JIMHTBO
KyJIbTypHasi KOMIIETCHIIHS IOHMMAETCSI KaK CIIOCOOHOCTh MHTEPIPETUPOBATD, POU3BOIUTE U
COOTHOCUTH 3HAYEHHUsS, OTPAXaloIIUe KYJIbTYpHbIE HOPMbI, LIEHHOCTH, MHUPOBO33PEHHUE U
KOMMYHHUKATUBHBIE MOJIEIIH, IPUCYIIIUE ONPEACTIEHHOMY S3bIKY. Y U€HbIC KaK B HAIHOHAJIBHOM,
TaKk U B 3apyOeKHOI JmuTepaType MoAuEPKUBAIOT, YTO yCIENIHAs KOMMYHHKAIUS TpeOyeT He
TOJIBKO 3HAHMS JIEKCUKH U TPAaMMATHKH, HO M OCBEJIOMJIEHHOCTH O KYJbTYPHOU CHMBOJIMKE,
[parMaTU4eCKUX HOpMax U COUUOKYJIIbTYPHOM KOHTEKCTE.

JlaHHas cTaThsi pacCMaTpUBAET, KaK JIMHI'BO-KYJIbTYpHasi KOMIIETEHLUS ONPEAEISIeTCs U
WHTEPIPETUPYETCS B Pa3IUYHBIX HAYYHBIX Tpydax [0 BCEMY MHUPY, AaHAIU3UPYET
METOJI0JIOTUUECKHE MOAXOAbl K €€ U3YUYECHHIO, a TAK)KE OLICHUBAET €€ POjb B COBPEMEHHOM
SI3BIKOBOM 00pa30BaHUM U MEXKYIbTYPHOU KOMMYHHUKAIIHH.

KurroueBble ¢Jj10Ba: TUHTBOKYJIbTYPHAs! KOMIIETEHIUS; MEXKKYJIbTYpHAsi KOMMYHHUKALIKS;
KyJIbTypHas CEMaHTHKa; KOMMYHHMKAaTHMBHas KOMIIETCHILIMS; HAlUMOHAJIbHAsl JIUTEpPATypa;
3apyOexHas IUTepaTypa; MparMaTuka; COIMOKYJIbTYpPHBbIE 3HAHUS; S3bIK M KYIbTYpa;
MEXKYJIbTYpHasi KOMIIETEHTHOCTb; STHOJIMHTBHCTHUKA; KYJIbTYpPHBIE KOJIbl; AUCKYpPCHUBHBIE
HOPMBI; METOJIUKA MPENOAABAHUS SA3bIKA.
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AND INTERNATIONAL LITERATURE
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Feruza.21@mail.ru



mailto:Feruza.21@mail.ru
mailto:Feruza.21@mail.ru
mailto:Feruza.21@mail.ru

114

Annotation. In contemporary linguistics and language education, the concept of
linguacultural competence has gained significant relevance. Globalization, expanding
intercultural communication, and the integration of cultural knowledge into language learning
have led to a paradigm shift from purely linguistic proficiency toward a broader, culturally
informed communicative competence. Linguacultural competence is understood as the ability
to interpret, produce, and negotiate meanings that reflect the cultural norms, values, worldview,
and communicative behaviors embedded in a language. Scholars in both national and
international literature emphasize that successful communication requires not only vocabulary
and grammar knowledge but also awareness of cultural symbolism, pragmatic norms, and
sociocultural context.

This article examines how linguacultural competence is defined and interpreted in various
scholarly works around the world, analyzes methodological approaches to studying this
competence, and evaluates its role in modern language pedagogy and intercultural
communication.

Keywords: linguacultural competence; intercultural communication; cultural semantics;
communicative competence; national literature; international literature; pragmatics;
sociocultural knowledge; language and culture; intercultural competence; ethnolinguistics;
cultural codes; discourse norms; language pedagogy.

Introduction. In recent decades, the study of the interrelationship between language and
culture has become one of the central issues in modern linguistics, applied linguistics, and
foreign language pedagogy. As societies become increasingly interconnected, the boundaries
between languages and cultures are continuously shifting, creating new communicative needs
and challenges. Traditional approaches that view language learning as the acquisition of
grammatical structures and vocabulary items are no longer sufficient for effective
communication in multicultural environments. Instead, scholars and educators now highlight
the necessity of developing a deeper, culturally informed understanding of how meaning is
constructed, interpreted, and negotiated within specific linguistic communities. This shift has
brought linguacultural competence to the forefront of contemporary academic discussions.

Linguacultural competence encompasses not only knowledge of linguistic forms but also
an understanding of culturally grounded worldviews, value systems, belief structures, and social
norms that shape communication practices. It refers to the learner’s ability to recognize cultural
meanings encoded in language units, interpret culturally determined symbols and metaphors,
and use language in ways that align with the communicative expectations of a particular cultural
group. In essence, linguacultural competence serves as a bridge between language proficiency
and cultural literacy, enabling individuals to interact more effectively and appropriately with
speakers of other languages.

National and international scholars alike emphasize that misunderstandings in
intercultural communication often arise not from linguistic inaccuracies but from insufficient
cultural awareness. For example, pragmatic conventions—such as politeness strategies,
indirectness, turn-taking norms, or culturally specific speech acts—vary widely across
linguistic communities. Without an understanding of these culturally embedded communication
rules, even a linguistically accurate message may lead to misinterpretation or communicative
failure. Thus, linguacultural competence plays a critical role not only in language learning but
also in diplomacy, business, education, translation, and international collaboration.

At the global level, research on linguacultural competence has developed within
interdisciplinary frameworks that draw from sociolinguistics, cultural anthropology, cognitive
linguistics, communication theory, and pedagogy. The works of prominent international
scholars such as Byram, Kramsch, and Wierzbicka have established theoretical foundations for
integrating culture into language learning and for defining the components of intercultural and
linguacultural competence. Their studies highlight that cultural meanings reside not merely in
vocabulary but in deeper conceptual structures, narrative traditions, symbolic systems, and
culturally patterned discourse practices.
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In the context of national literature—particularly within Central Asian and post-Soviet
academic traditions—Ilinguacultural competence has been approached through the lens of
ethnolinguistics, cultural linguistics, and linguacultural. Uzbek scholars have contributed
significantly by analyzing the cultural heritage embedded in phraseology, proverbs, metaphors,
forms of address, and communicative etiquette. These works reflect a strong interest in
understanding how cultural identity is preserved and transmitted through language, and how
learners can acquire the skills needed to navigate culturally specific communication
environments.

Given the increasing importance of intercultural dialogue in today’s globalized world, the
study of linguacultural competence has both theoretical and practical significance. The ability
to communicate respectfully and effectively across cultural boundaries is essential not only for
language learners but also for professionals working in education, international relations,
tourism, and multicultural communities. Therefore, examining how linguacultural competence
is conceptualized in various scholarly traditions helps identify common principles,
methodological approaches, and pedagogical strategies that can enhance the quality of language
education.

This article aims to provide an in-depth analysis of how linguacultural competence is
interpreted in national and international literature. It explores key theoretical perspectives,
evaluates methodological approaches used by researchers, and discusses the pedagogical
implications of integrating linguacultural competence into language teaching. By synthesizing
insights from multiple academic traditions, the article seeks to contribute to a more
comprehensive understanding of linguacultural competence and its role in shaping effective
intercultural communication in the modern world.

Research Object. The research object of this study is the concept, structure, and
interpretations of linguacultural competence as presented in national and international linguistic
literature. This includes the examination of theoretical frameworks that define linguacultural
competence, as well as the scholarly discussions surrounding its components, functions, and
role in language acquisition and intercultural communication. The study focuses on how
linguacultural competence is conceptualized within different scientific traditions—ranging
from ethnolinguistics and cultural linguistics to intercultural communication theory and applied
linguistics.

More specifically, the research object encompasses academic works that explore the
relationship between language and culture, the cultural meanings encoded in linguistic units,
and the socio-pragmatic norms that govern communication in various linguistic communities.
By analyzing national sources (particularly from Uzbek and CIS linguistic traditions) and
international sources (including Western, European, and Asian research), the study aims to
identify similarities, differences, and complementary perspectives in the interpretation of
linguacultural competence.

In addition, the research object includes the methodological approaches used to study
linguacultural competence—such as comparative linguistics, cultural discourse analysis,
pragmatics, and language pedagogy. These approaches are essential for understanding how
scholars conceptualize the integration of cultural knowledge into language teaching and how
they propose assessing learners’ linguacultural abilities.

Overall, the research object is centered on the scientific interpretations, theoretical
foundations, and pedagogical implications of linguacultural competence, with the goal of
providing a comprehensive overview of its significance in modern linguistics and language
education.

Methods Used. The methodological foundation of this study is based on a set of
interrelated qualitative research methods aimed at achieving a comprehensive understanding of
linguacultural competence and its interpretations in national and international literature. These
methods were carefully chosen to ensure depth, accuracy, and scholarly rigor in analyzing
theoretical sources, identifying conceptual relationships, and synthesizing diverse viewpoints.



116

The research strategy combines analytical, comparative, descriptive, and interpretive
techniques, each contributing to a systematic examination of the cultural and linguistic
dimensions of the competence under investigation.

One of the primary methods employed in this research is comparative analysis, which
enables the identification of similarities and differences in how scholars from various linguistic
and cultural traditions conceptualize linguacultural competence. Through comparison, the study
evaluates the extent to which national interpretations align with or diverge from international
frameworks. This method is particularly effective in revealing culturally specific approaches
that shape definitions, theoretical assumptions, and pedagogical recommendations. By
comparing multiple academic perspectives, the research highlights the diversity of thought in
the field and contributes to a more nuanced understanding of the phenomenon.

Another critical method used in the study is content analysis, which involves the
systematic examination of scholarly articles, monographs, dissertations, and academic journals.
This method allows the researcher to identify dominant themes, frequently used concepts, and
underlying theoretical principles within the literature. Content analysis is essential for
determining how often linguacultural competence is discussed, which aspects are emphasized,
and what methodological trends emerge across different scholarly traditions. Through this
technique, the study uncovers not only overt statements but also implicit assumptions embedded
in the literature.

The research further relies on the descriptive method, which plays an important role in
summarizing and presenting the main ideas derived from the collected sources. This method
allows the researcher to articulate clearly the conceptual essence, structural components, and
practical relevance of linguacultural competence. By describing different viewpoints in a
structured and coherent manner, the study ensures that the theoretical landscape is presented
comprehensively and accurately. The descriptive method also supports the creation of clear
distinctions among related concepts, such as communicative competence, intercultural
competence, and cultural literacy.

In addition to these methods, the study employs analysis and synthesis as complementary
approaches. The analytical method involves breaking down complex theoretical constructs into
smaller components to examine their functions, relationships, and significance within the
broader concept of linguacultural competence. This method helps identify how cultural
knowledge, pragmatic norms, and sociocultural awareness interact within the competence
structure. Synthesis, on the other hand, brings these fragmented elements together to create a
unified conceptual framework. By combining data from various sources, synthesis allows the
researcher to form holistic conclusions and identify overarching patterns and trends.

Finally, the research also incorporates generalization, which enables the formulation of
broader theoretical conclusions based on the data obtained from multiple sources. This method
helps to determine the universal characteristics of linguacultural competence that transcend
specific cultures or languages. Generalization also supports the identification of pedagogical
principles that can be applied across different educational contexts for developing linguacultural
competence in learners.

Taken together, these methods provide a reliable and scientifically grounded foundation
for exploring the theoretical interpretations, structural components, and pedagogical
implications of linguacultural competence. Their combined use ensures a multidimensional
perspective, allowing for a thorough and balanced evaluation of existing scholarly contributions
in both national and international contexts.

Results. The findings of this study reveal that linguacultural competence occupies a
central position in both national and international linguistic research, although the conceptual
emphasis and theoretical scope differ across academic traditions. The analysis shows that in
national literature—particularly among Uzbek and CIS scholars—Ilinguacultural competence is
predominantly viewed through the lens of ethnolinguistics and cultural linguistics. Scholars
emphasize the importance of understanding culturally marked vocabulary, phraseological units,
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proverbs, forms of address, and social etiquette as key indicators of cultural identity expressed
through language. These findings demonstrate that national researchers prioritize the
connection between language and the cultural worldview of the speech community, aligning
linguacultural competence closely with the development of a culturally aware linguistic
personality.

In contrast, international literature presents a broader and more interdisciplinary
interpretation. Western scholars frame linguacultural competence as a component of
intercultural communicative competence and integrate insights from pragmatics, discourse
analysis, cultural anthropology, and cognitive linguistics. The study reveals that international
researchers focus on the ability to interpret cultural meanings encoded in linguistic structures,
recognize culturally rooted discourse patterns, and apply pragmatic norms appropriately in
diverse sociocultural contexts. This indicates a shift toward understanding language not only as
a cultural artifact but also as a dynamic tool for negotiation and construction of meaning
between representatives of different cultural backgrounds.

The comparative analysis of national and international perspectives produced several
significant findings. First, both traditions agree that linguacultural competence is inseparable
from communicative competence; however, they differ in their emphasis. National sources
underscore cultural preservation, identity, and traditional forms of communication, whereas
international scholars highlight intercultural adaptability, negotiation strategies, and cross-
cultural pragmatics. Second, the findings indicate that while national literature often focuses on
linguistic units with explicit cultural meaning, international research tends to explore deeper
cognitive and symbolic structures underlying communication. These differences contribute to
a rich, multidimensional understanding of linguacultural competence.

Another important finding concerns the methodological approaches employed in studying
linguacultural competence. The analysis shows that national scholars rely heavily on
descriptive, comparative, and ethnolinguistic methods to identify culturally significant elements
within the language. International scholars, on the other hand, frequently employ discourse
analysis, ethnographic observation, sociopragmatic studies, and experimental methods to
investigate how culture influences communicative behavior in real-life contexts. This
methodological diversity expands the theoretical scope of linguacultural competence and
highlights its complexity as a multidisciplinary research area.

The findings also demonstrate the growing pedagogical relevance of linguacultural
competence. Both national and international literature increasingly emphasize the need to
integrate cultural content into language teaching. The study shows that linguacultural
competence is considered essential for developing learners’ ability to interpret cultural signals
accurately, avoid communicative misunderstandings, and engage in effective intercultural
dialogue. Teachers are encouraged to use authentic materials, cultural comparisons, project-
based activities, and discourse-level instruction to develop learners’ sociocultural awareness.
These findings highlight the educational value of linguacultural competence and its role in
shaping globally competent language users.

Finally, the synthesis of the collected data reveals that linguacultural competence is a
multidimensional construct consisting of cognitive (cultural knowledge), behavioral
(communication norms), pragmatic (speech strategies), and affective (cultural sensitivity)
components. This confirms that linguacultural competence extends far beyond simple linguistic
proficiency and requires a holistic integration of cultural understanding and communicative
skills. The findings therefore reinforce the necessity of viewing language and culture as
interdependent phenomena and support the development of more culturally informed
approaches in linguistic research and language pedagogy.

Analysis of the Results. The analysis of the findings demonstrates that linguacultural
competence is a multifaceted construct, integrating cognitive, pragmatic, sociocultural, and
behavioral components. By examining national and international literature, it becomes evident
that the two traditions, while converging on the importance of linking language and culture,
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differ in their focus and methodological orientations. National research primarily emphasizes
the preservation of cultural identity, moral values, and traditional communicative norms,
highlighting how language reflects the worldview and mentality of the Uzbek-speaking
community. This focus allows learners to develop a culturally grounded linguistic identity,
which is essential for understanding their own culture and effectively transmitting it through
language.

International scholarship, by contrast, underscores the functional and adaptive aspects of
linguacultural competence. The emphasis is on the learner’s ability to interpret and negotiate
meanings across different cultural contexts, applying pragmatic and discourse norms
appropriately in intercultural communication. Analysis shows that this perspective fosters not
only cultural awareness but also flexibility and intercultural problem-solving skills. These
findings suggest that international approaches are more oriented toward the dynamic,
interactive, and situational aspects of communication, whereas national approaches tend to
prioritize static, heritage-based, and identity-oriented features of language culture.

The comparison of methodological strategies further deepens this understanding. In
national studies, descriptive and comparative methods allow for the identification and
categorization of culturally specific lexical and phraseological items. This approach is
particularly effective in highlighting language-specific cultural markers and traditional forms
of expression. Conversely, international studies frequently employ discourse analysis,
ethnographic observation, and experimental approaches, providing insights into real-life
communication patterns and sociopragmatic behaviors. The analysis indicates that combining
these methodologies could provide a more comprehensive understanding of linguacultural
competence, integrating both theoretical and practical dimensions.

From a pedagogical perspective, the analysis shows that linguocultural competence is
increasingly recognized as a critical component of effective language instruction. Its
development requires not only linguistic training but also exposure to cultural norms, values,
and social practices. The findings suggest that integrating authentic cultural materials, cross-
cultural comparisons, role-plays, and project-based tasks into the curriculum significantly
enhances learners’ ability to navigate intercultural interactions. The analysis also highlights that
successful development of linguacultural competence depends on a balanced approach that
addresses both knowledge acquisition and practical application.

Finally, the synthesis of national and international perspectives suggests that
linguacultural competence should be conceptualized as a dynamic and evolving skill set. Its
development is continuous, context-sensitive, and shaped by both formal education and real-
world intercultural experiences. The analysis confirms that learners who acquire a robust
linguacultural competence are better equipped to avoid miscommunication, appreciate cultural
diversity, and participate effectively in globalized communication environments. Thus, the
study emphasizes the necessity of viewing language and culture as inseparable, mutually
reinforcing dimensions of human communication.

Analysis of Results. The analysis of the findings demonstrates that linguacultural
competence is a multifaceted construct, encompassing cognitive, pragmatic, sociocultural, and
behavioral components. By examining national and international literature, it becomes evident
that while both traditions emphasize the inseparable connection between language and culture,
they differ in focus and methodological orientation. National research, particularly in Uzbek
and CIS contexts, primarily emphasizes the preservation of cultural identity, moral values, and
traditional communicative norms. It highlights how language reflects the worldview and
mentality of the Uzbek-speaking community. This focus allows learners to develop a culturally
grounded linguistic personality, which is essential for understanding their own culture and
transmitting it effectively through language.

In contrast, international scholarship highlights the functional and adaptive aspects of
linguacultural competence. Emphasis is placed on the learner’s ability to interpret and negotiate
meanings in diverse cultural contexts, applying pragmatic and discourse norms appropriately in
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intercultural communication. The analysis shows that this perspective fosters cultural
awareness, flexibility, and intercultural problem-solving skills. National approaches, however,
tend to focus more on static, heritage-based, and identity-oriented features of language culture.
Together, these perspectives provide a multidimensional understanding of linguacultural
competence.

Methodological analysis further clarifies these differences. National studies often use
descriptive and comparative methods to identify and categorize culturally significant lexical
and phraseological units, which is effective for highlighting language-specific cultural markers.
International research, on the other hand, frequently applies discourse analysis, ethnographic
observation, and experimental methods to investigate real-life communication patterns and
sociopragmatic behaviors. This methodological diversity suggests that combining approaches
from both traditions could yield a more comprehensive understanding of linguacultural
competence, integrating both theoretical and practical dimensions.

From a pedagogical perspective, the analysis indicates that linguacultural competence is
a critical component of modern language instruction. Its development requires not only
linguistic training but also exposure to cultural norms, values, and social practices. Integrating
authentic cultural materials, cross-cultural comparisons, role-plays, and project-based tasks
significantly enhances learners’ ability to interpret cultural signals, avoid misunderstandings,
and engage in effective intercultural dialogue. The analysis highlights that the successful
development of linguacultural competence depends on a balanced approach addressing both
knowledge acquisition and practical application.

Finally, synthesizing national and international perspectives confirms that linguacultural
competence is dynamic and multidimensional. It involves the integration of cognitive
knowledge, behavioral norms, pragmatic strategies, and affective sensitivity. Learners who
develop strong linguacultural competence are better equipped to navigate intercultural
communication, appreciate cultural diversity, and participate effectively in globalized
environments. Thus, the analysis reinforces the necessity of viewing language and culture as
mutually reinforcing and inseparable dimensions of human communication.

Scientific Novelty. The scientific novelty of this study lies in its systematic and
comprehensive examination of linguacultural competence as conceptualized in both national
and international literature. While previous research has explored either linguistic or cultural
aspects of language learning, this study integrates multiple scholarly perspectives to provide a
more holistic understanding of the phenomenon. By analyzing theoretical definitions,
methodological approaches, and pedagogical applications, the research identifies both
convergences and divergences between national and global academic traditions. This
comparative approach allows for a more nuanced conceptualization of linguacultural
competence as a multidimensional construct that encompasses cognitive, pragmatic,
sociocultural, and affective components.

One of the key contributions of this study is the synthesis of national and international
interpretations, which has not been fully addressed in previous research. The analysis
demonstrates how Uzbek and CIS scholars emphasize the preservation of cultural identity,
traditional communication norms, and the role of language in reflecting collective mentalities,
while international research highlights intercultural adaptability, negotiation of meanings, and
the dynamic aspects of cross-cultural communication. The integration of these perspectives
offers a comprehensive theoretical model that bridges static cultural knowledge with practical
intercultural communication skills.

Additionally, the study provides methodological innovation by proposing a combination
of descriptive, comparative, content-analytical, and discourse-based approaches for studying
linguacultural competence. This methodological framework enables a more rigorous analysis
of both linguistic forms and the cultural meanings they encode, contributing to a deeper
understanding of how learners acquire and apply culturally informed communicative skills.
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From a pedagogical perspective, the novelty also lies in emphasizing the integration of
linguacultural competence into language education through authentic materials, cross-cultural
comparisons, project-based learning, and discourse-level instruction. This approach moves
beyond traditional grammar- and vocabulary-centered teaching and promotes the development
of learners’ sociocultural sensitivity, intercultural problem-solving abilities, and
communicative effectiveness in real-world contexts.

Overall, the study advances the field by offering a multidimensional, comparative, and
pedagogically applicable model of linguacultural competence. It establishes new theoretical and
practical insights that can guide further research, curriculum design, and the development of
effective strategies for fostering culturally competent language users in a globalized world.

Conclusion. The analysis conducted in this study demonstrates that linguacultural
competence is an essential component of modern language proficiency, bridging the gap
between linguistic knowledge and cultural understanding. Both national and international
literature agree that successful communication extends beyond grammar and vocabulary; it
requires awareness of culturally encoded meanings, pragmatic norms, and socio-cultural
contexts. While national scholars emphasize the preservation of cultural identity and traditional
communicative norms, international perspectives highlight adaptability, intercultural
negotiation, and the dynamic aspects of cross-cultural communication. Together, these
perspectives provide a comprehensive and multidimensional understanding of linguacultural
competence.

The study also shows that linguacultural competence is a multidimensional construct
composed of cognitive, pragmatic, sociocultural, and affective components. Cognitive aspects
involve knowledge of cultural norms, values, and worldview; pragmatic aspects relate to
appropriate speech strategies and communicative behavior; sociocultural components concern
understanding social conventions and etiquette; and affective aspects include cultural sensitivity
and empathy. This integrated model highlights that linguacultural competence is not static, but
develops dynamically through education, real-life intercultural interaction, and ongoing
exposure to diverse linguistic and cultural contexts.

Pedagogically, the findings confirm that integrating linguacultural competence into
language teaching significantly enhances learners’ ability to interpret cultural signals, avoid
misunderstandings, and engage in effective intercultural dialogue. Teachers are encouraged to
incorporate authentic materials, cultural comparisons, role-plays, project-based learning, and
discourse-level instruction into curricula to foster learners’ sociocultural awareness and
communicative effectiveness.

In conclusion, linguacultural competence is a critical factor for developing globally
competent language users capable of navigating multicultural environments with sensitivity and
efficiency. By combining theoretical insights, methodological approaches, and pedagogical
strategies from both national and international research, this study contributes to a deeper
understanding of linguacultural competence and provides practical guidance for language
educators. Future research may focus on empirical assessment methods, curriculum
development, and the impact of digital and intercultural technologies on learners’ development
of linguacultural competence.
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